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Definition

Fab labs are shared workshops, open to the public and equipped with modern as
well as traditional tools and machines. A typical setup may consist of an electronics
laboratory, 3D printers, laser cutters, and other computer-controlled machines, as
well as classic hand tools and machines for wood-, textile, and metalworking — in
line with the motto make (almost) everything. The term fab lab was coined by Neil
Gershenfeld, meaning a “lab for fabrication or simply a fabulous laboratory” (Ger-
shenfeld 2005, 12). Fab goes back to the English fabrication, with its etymological
origin in the Latin fabrica, which in a narrower sense denotes the workshop of an
artist working with hard materials (Lewis and Short 2020, 414). Lab, short for “labo-
ratory”, stems from the Latin labor, meaning “work” but also “toil, effort, drudgery”,
which can also be translated as “fruit of labor” (Gershenfeld 2005, 594). The core of
its concept is to bring people from different backgrounds — design, engineering,
architecture, urban planning, biology, crafts, software development, art, and ed-
ucation — together to create. The common mission is to develop, share, and trans-
form knowledge and to create technologies with practical relevance in everyday life.
This turns fab labs into spaces of transdisciplinary learning and working.

On the one hand, some of these facilities present themselves as sites of decen-
tralized and distributed manufacturing or of economically oriented innovation
(Kohtala et al. 2020). Concrete goals are often deliberately avoided. The focus is on
providing a freely usable infrastructure. Fab labs allow individualized one-offs to
be produced, or spare parts that are no longer available on the market (rapid man-
ufacturing). The actors in the workshops — also called makers — define themselves as
part of a grassroots movement that empowers people to deal competently with tech-
nology and move from being passive consumers to self-confident producers (Smith
et al. 2017). Hepp (2018) challenges this perspective and characterizes makers as a
pioneer community that is partly created by media hype and sponsored by corpora-
tions. On the other hand, fab labs collaborate with educational institutions (includ-
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ing schools and universities) and provide (in)formal education. Such facilities posi-
tion themselves as places of learning and portray their activities as maker education.

Background

Fab labs became known through an initiative at the Massachusetts Institute of
Technology, where in 1998 Gershenfeld offered an experimental course entitled
“How to Make (Almost) Anything”. The course, designed for a small group of physics
and computing students, attracted a broad audience from all backgrounds, includ-
ing design and architecture. It was the starting point for numerous other activities,
including the foundation of the first fab labs as part of an outreach program (Ger-
shenfeld 2005, 12). Similar developments preceded this (Kohtala et al. 2020; Sipos
and Franzl 2020; Smith 2014); some of them followed the popular concept from the
US. Today, fab labs exist in many large cities around the world (Smith et al. 2017).
Maker education refers to an experience-based and hands-on approach to learn-
ing that engages participants in subjects and learning activities at the intersection
of computer science, design, art, and engineering, among others (see Branden-
burger and Vladova 2020). Mastering subjects in science, technology, engineering,
arts, and mathematics (STEAM education) is supposed to prepare students for the
challenges of a highly technological and digital society: This is where maker ed-
ucation comes in. It benefits from easy access to digital fabrication and shared
software, hardware, and designs, which is seen as democratizing the access to
technology and understanding technology. More important than democratizing
access, however, are the opportunities maker education creates to empower stu-
dents and raise consciousness (Blikstein 2013; Halverson and Sheridan 2014).
Fab labs hold a versatile educational potential that has been discussed in var-
ious academic studies within and outside the higher education sector (Mostert
-vander Sar et al. 2013; Troxler et al. 2014; Rosenbaum and Hartmann 2020). Thus,
fab labs can be seen as a key innovation for the tertiary education sector. Due to
their open, project-based, and cooperative learning character, fab labs bridge
higher education, industry, and society (Pernia-Espinoza et al. 2017). They enable
a technology-based environment for knowledge transfer between and beyond aca-
demic disciplinary boundaries. This is precisely why they are an ideal opportunity
for implementing transdisciplinary learning.
In the higher education context, learning in fab labs has been shown to have
a positive impact on team communication, self-efficacy, individual understand-
ing of learning, and overall student outcomes (Andrews and Roberts 2017; Hilton
et al. 2018; Tomko et al. 2018). Moreover, studies show that such open learning
spaces foster so-called 21st century skills (skills, abilities, and learning dispositions
that have been identified as being required for success in 21st century society and
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workplaces), including critical thinking and problem-solving skills (Rayna and
Striukova 2021). Next to teaching specialized knowledge, it is these skills that are
increasingly of interest for new educational concepts, as they prepare students for
the future. Overall, students are encouraged to participate and take control and
responsibility for their own learning (Martinez and Stager 2013, 81).

Gauntlett’s description of “making as connecting” (Gauntlett 2011) offers a
possible starting point for such transdisciplinary learning processes: connecting
things (materials and ideas), connecting people, and “connecting with our social
and physical environments” (Gauntlett 2011, 2). Making is a counterpoint to the
“sit back and be told” (Gauntlett 2011, 8) culture inside and outside of school educa-
tion, it resonates with the idea of learning as a co-creation of knowledge.

For this reason, fab labs that explicitly aim at promoting participation and
self-organization are particularly relevant for transdisciplinary learning. They
are meeting places and communication spaces, not just providers of manufactur-
ing infrastructure. The focus is on them being open - not limited to access, but
encompassing a multi-layered philosophy: participation in governance, in deter-
mining the institutional structure and rules, and in the development of the place
itself. This refers to the willingness to adapt organization and infrastructure to
the needs of the community, the network of people who feel a sense of belonging
to each other through a shared practice and place. This includes the existence of
formats, sets of rules, or institutional forms of participation through which com-
munity members can become active in a process of adaptation and transforma-
tion. Fab labs are not only places of learning but also places of transformation that
afford to rethink existing structures.

Debate and criticism

Places that emphasize participation are particularly relevant for transdisciplinary
learning. Nonetheless, such open educational practices create tensions with es-
tablished systems and approaches in higher education. Three juxtapositions show
the inherent tensions:

(1) Rigidity versus fluidity: Self-organization and participant agency in trans-
disciplinary fab labs go against the planned and streamlined systems of formal
education. They have an air of anarchy and chaos, versus the rules and hierarchies
in higher education that stifle creativity and innovation. Nagle (2021) identified
five specific challenges academic institutions experienced when installing fab
labs, challenges which equally hold for non-library fab labs: staffing, shifting cul-
ture, policies and procedures, and demonstrating impact. To develop a balance
between order and chaos requires extra attention in transdisciplinary education
(Mostert - van der Sar and Troxler 2022).
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(2) Science versus arts: In a fab lab, the focus is not simply on learning to use
tools, developing skills, and creating tangible end products. Key experiences for
students are iteration, teamwork, accepting failure as part of learning or fail-
ure-positivity (Martin 2015), feedback-literacy, and self-efficacy, among others
(Rosenbaum and Hartmann 2020). These elements of learning are valuable and
also applicable beyond science and engineering disciplines (Halverson and Sher-
idan 2014; Lande and Jordan 2014). However, a lack of literature on teaching and
learning in the arts and social sciences, let alone transdisciplinary education,
hinders students from detecting these contexts (for an outstanding example, see
Mizeret et al. 2022). Moreover, the way in which groups that differ - for instance,
in age or discipline — interact, which often is a core feature in fab labs, has to be
reflected more strongly in transdisciplinary educational research.

(3) Replication versus repurposing: Fab labs in educational institutions in the
Global South enhance quality education through hands-on activities (Ben Rejeb
and Roussel 2018) and collaborations with communities (Oladele-Emmanuel et
al. 2018). Serving as community labs or innovation centers, they promote citizen
science and social innovation (Schonwetter and Van Wiele 2018, 8-23) through
research, making, and cultural activities to address local needs. While this ap-
proach is embraced in the STEM fields (Buchele and Dafla 2015), funding, infra-
structure, and human capital constraints (Herrera and Judrez 2013) are raised as
key challenges to implement maker education more broad adaptable, solutions
can be found for different contexts, as long as adequate planning and resource
mobilization are in place.

While building a communicative, inclusive, and participatory atmosphere is a
challenge in general, it is even more so when inclusion needs to address colonial
and indigenous cultures and thought systems. Valuable experiences include the
fab lab in Wellington, New Zealand (Neale and Hobern 2017) and the integration
of digital technology and indigenous culture in Peru (Gonzales Arnao 2016).

Current forms of implementation in higher education

To facilitate transdisciplinary learning in a fab lab, four international principles
have been found useful in practice (Troxler and Mostert - van der Sar 2019a).

1. The project 1:1 is for peer instruction (Mazur 1997). Teachers are trained at the
lab to actively encourage peer learning by redirecting questions to the group
instead of immediately answering themselves. Thus, they can activate the col-
lective knowledge and capacity of the group. This ties in with the idea of the
zone of proximal development (Vygotsky 1978, 84—91), where students achieve
a level of potential development through problem-solving under the guidance
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of more experienced peers. Even when an answer is not readily available in the
group, it is part of peer instruction to develop a solution collectively.

2. The initiative 20-60-20 focuses on how people split time between different
learning activities — 20 percent for instruction or lecturing, 6o percent for
making and experimenting, and 20 percent for reflection with peers. Again,
teachers are trained at the lab to design their lessons according to this prin-
ciple, as they notoriously tend to stretch lecturing to the detriment of the ex-
perimenting, where peer instruction can take place (Troxler and Mostert - van
der Sar 2019b). Reflection makes room for productive failure (Kapur 2008;
Persaud et al. 2022).

3. The idea of 3i is to foster imitation, iteration, and improvisation (El-Zanfaly
2015), a three-step approach to appropriate technology. Imitation is the basis
for learning a particular technology. In iteration, students add changes and
modifications, and in improvisation they use the technology for their own ends.

4. The project 4 all is for lessons at the lab that are open to peripheral participa-
tion (Lave and Wenger 2003), i.e. not exclusively to students attending class.
Combined with the principle of peer instruction, it can create powerful mo-
ments of transdisciplinary learning.

Fab labs have found diverse forms of implementation internationally, as the follow-
ing examples show. Vigyan Ashram, established in 1983, is a center for ancient Indi-
an philosophy in Pabal, India, engaging rural youth in learning rural technologies
and entrepreneurship. Since 2002, Vigyan Ashram has been home to a fab lab - the
first outside MIT — used by rural youth, often school dropouts. The school awards a
diploma in basic rural technology. The pedagogy involves students in “Socially use-
ful productive work” of various domains, focusing on agriculture and fabrication.
They also offer services to the community in areas such as biogas, solar energy, food
processing, and machine repair. These efforts have transformed the village of Pabal
into a hub of innovation, creating opportunities for rural youth to learn and become
self-sufficient. The center helps young entrepreneurs start their enterprises, and
disseminate technology among rural communities (Kulkarni 2016).

Fab Lab Wgtn is located at a design school in Wellington, New Zealand. It
works from a perspective of inclusiveness and of integrating indigenous perspec-
tives into the ecosystem. To do so, Fab Lab Wgtn developed a code of conduct that
begins with a whakatauki, a proverb written in both te Reo Maori, the first lan-
guage spoken in Aotearoa New Zealand, and English. The whakatuki represents
the lab’s ethos: “He waka eke noa — We are all in this together.” It is followed by a
statement about honoring indigenous perspectives and acknowledging that di-
verse approaches enrich the culture of the lab. Innovation begins with inclusion,
which leads to the explanation about what is not considered discrimination, such
as reasonable communication of boundaries. The code also lists characteristics
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outside the dominant paradigm, usually subject to discrimination — e.g. ethnicity,
age, gender, but also profession and technical ability — which are protected within
the Fab Lab Wgtn ecosystem (Neale and Hobern 2017).

Learning by doing at Ashesi University (Ghana): The Introduction to Engineer-
ing course at Ashesi University (Beem 2021) teaches students about engineering
through a transdisciplinary approach that includes lectures, lab sessions, and
real-world projects. The course focuses on technology mastery, critical thinking,
problem-solving, leadership, and collaboration. The curriculum is project-based,
promoting hands-on learning, and students experience the full product develop-
ment cycle. Teaching methods include in-person and online lectures, guest pre-
sentations, and lab sessions. The course is three credits and evaluates students
through class participation, quizzes, and a final project. Beyond the course, stu-
dents can engage with the community through extracurricular activities and
projects led by the Design Lab (Ambole 2020) and projects such as Agbogbloshie
Makerspace Platform (Potter et al. 2019).

In conclusion, fab labs can be seen as a seminal step for learning communities
where students, teachers, staff, and experts work together in co-creation, add-
ing value for all parties involved within the ecosystem. Technology is used in all
areas of life and decisively shapes social development. Fab labs offer a promising
hub by linking technology, formal education, and civic and entrepreneurial en-
gagement. At the same time, computer science and engineering components find
their way into other subject areas through a technology-oriented learning envi-
ronment. They allow for cooperative and contemporary learning in an applied and
real-world environment characterized by a high degree of exchange, participation,
and openness. Institutional and disciplinary boundaries give way to pluralistic
project work oriented towards issues affecting society as a whole.

References

Ambole, Amollo. 2020. Rethinking design making and design thinking in Africa.
Design and Culture 12 (3): 331-50.

Andrews, Deborah, and Dustyn Roberts. 2017. Academic makerspaces: Contexts
for research on interdisciplinary collaborative communication. In Proceedings
of the 35th ACM International Conference on the Design of Communication (August
11, 2017), 1-7. SIGDOC ‘17. New York: Association for Computing Machinery.
Available from https://www.dl.acm.org/doi/10.1145/3121113.3121230.

Beem, Heather R. 2021. Exploring the role of project-based learning in building self-effi-
cacy in first year African engineering students. 2021 ASEE Virtual Annual Conference
Content Access. Available from https://www.peer.asee.org/exploring-the-role-

- [ -]



https://dl.acm.org/doi/10.1145/3121113.3121230
https://peer.asee.org/exploring-the-role-of-project-based-learning-in-building-self-efficacy-in-first-year-african-engineering-students
https://doi.org/10.14361/9783839463475-016
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by-sa/4.0/
https://dl.acm.org/doi/10.1145/3121113.3121230
https://peer.asee.org/exploring-the-role-of-project-based-learning-in-building-self-efficacy-in-first-year-african-engineering-students

Fab Lab

of-project-based-learning-in-building-self-efficacy-in-first-year-african-en-
gineering-students.

Ben Rejeb, Helmi, and Benoit Roussel. 2018. Design and innovation learning: Case
study in North African engineering universities using creativity workshops
and fabrication laboratories. Procedia CIRP, Volume 70. 28th CIRP Design Con-
ference 2018: 331-37. Available from https://www.sciencedirect.com/science/
article/pii/S2212827118304347.

Blikstein, Paulo. 2013. Digital fabrication and “making” in education: The democ-
ratization of invention. In FabLab: Of machines, makers and inventors, eds. Julia
Walter-Herrmann and Corinne Biiching. 203—22. Bielefeld: transcript.

Brandenburger, Bonny, and Gergana Vladova. 2020. Technology-enhanced learn-
ing in higher education: Insights from a qualitative study on university-in-
tegrated makerspaces in six European countries. In Seamless Learning — leb-
enslanges, durchgingiges Lernen ermdglichen, eds. Claude Miiller Werder and
Jennifer Erlemann, 27-38. Miinster: Waxmann.

Brandenburger, Bonny, and Maximilian Voigt. 2021. FabLab. In Handbuch Trans-
disziplindre Didaktik, eds. Tobias Schmohl and Thorsten Philipp, 107-17. Biele-
feld: transcript.

Buchele, Suzanne Fox, and Aelaf Dafla. 2015. Crafting a 21st century undergraduate
engineering programme for Sub-Saharan Africa. Available from https://www.iee-
explore.ieee.org/document/7177906.

El-Zanfaly, Dina. 2015. [I3] imitation, iteration and improvisation: Embodied in-
teraction in making and learning. Design Studies 41: 79-109.

Gauntlett, David. 2011. Making is connecting: The social meaning of creativity, from DIY
and knitting to YouTube and Web 2.0. Cambridge: Polity Press.

Gershenfeld, Neil. 2005. Fab: The coming revolution on your desktop, from personal com-
puters to personal fabrication. New York: Basic.

Gonzales Arnao, Walter Hector. 2016. Computing systems of the Incas. Software
development and hardware for application to teaching. In Proceedings of the
Fab12 Research Papers Stream. Shenzhen: International Fab Lab Association. Avail-
able from https://www.archive.org/details/Fabi2GonzalesArnao/mode/2up.

Halverson, Erica Rosenfeld, and Kimberly Sheridan. 2014. The maker movement
in education. Harvard Educational Review 84 (4): 495—504.

Hepp, Andreas. 2018. What makes a maker? Curating a pioneer community
through franchising. Nordisk Tidsskrift for Informationsvidenskab ok Kulturfor-
midling 7 (2): 3-18.

Herrera, Pablo C., and Benito Juirez. 2013. Fabrication laboratories: Problems and
possibilities of implementation in Latin America. Available from https://www.re-
positorioacademico.upc.edu.pe/bitstream/handle/10757/605215/Pablo%20
Herrera-Juarez.pdf.

- [ -]

151


https://peer.asee.org/exploring-the-role-of-project-based-learning-in-building-self-efficacy-in-first-year-african-engineering-students
https://peer.asee.org/exploring-the-role-of-project-based-learning-in-building-self-efficacy-in-first-year-african-engineering-students
https://www.sciencedirect.com/science/article/pii/S2212827118304347
https://www.sciencedirect.com/science/article/pii/S2212827118304347
https://ieeexplore.ieee.org/document/7177906
https://ieeexplore.ieee.org/document/7177906
http://www.archive.org/details/Fab12GonzalesArnao/mode/2up
https://repositorioacademico.upc.edu.pe/bitstream/handle/10757/605215/Pablo%20Herrera-Juarez.pdf
https://repositorioacademico.upc.edu.pe/bitstream/handle/10757/605215/Pablo%20Herrera-Juarez.pdf
https://repositorioacademico.upc.edu.pe/bitstream/handle/10757/605215/Pablo%20Herrera-Juarez.pdf
https://doi.org/10.14361/9783839463475-016
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by-sa/4.0/
https://peer.asee.org/exploring-the-role-of-project-based-learning-in-building-self-efficacy-in-first-year-african-engineering-students
https://peer.asee.org/exploring-the-role-of-project-based-learning-in-building-self-efficacy-in-first-year-african-engineering-students
https://www.sciencedirect.com/science/article/pii/S2212827118304347
https://www.sciencedirect.com/science/article/pii/S2212827118304347
https://ieeexplore.ieee.org/document/7177906
https://ieeexplore.ieee.org/document/7177906
http://www.archive.org/details/Fab12GonzalesArnao/mode/2up
https://repositorioacademico.upc.edu.pe/bitstream/handle/10757/605215/Pablo%20Herrera-Juarez.pdf
https://repositorioacademico.upc.edu.pe/bitstream/handle/10757/605215/Pablo%20Herrera-Juarez.pdf
https://repositorioacademico.upc.edu.pe/bitstream/handle/10757/605215/Pablo%20Herrera-Juarez.pdf

152

B. Brandenburger, G. Adzaho, M. Mostert - van der Sar, M. Voigt, and P. Troxler

Hilton, Ethan C., Robert L. Nagel, and Julie S. Linsey. 2018. Makerspace involvement
and academic success in mechanical engineering. Available from https://www.iee-
explore.ieee.org/document/8658875.

Kapur, Manu. 2008. Productive failure. Cognition and Instruction 2.6 (3): 379-424.

Kohtala, Cindy, Yana Boeva, and Peter Troxler. 2020. Alternative histories in DIY
cultures and maker utopias. Digital Culture & Society 6 (1): 5—34.

Kulkarni, Yogesh. 2016. Fab Lab 0.0 to Fab Lab 0.4 — Learning from running a lab in
an Indian village. Available from Bitte https://www.archive.org/details/Fab-
12Kulkarni.

Lande, Micah, and Shawn Jordan. 2014. Making it together, locally: A making commu-
nity learning ecology in the Southwest USA. Available from https://www.computer.
org/csdl/proceedings-article/fie/2014/07044394/120mNzy7uVh.

Lave, Jean, and Etienne Wenger. 2003. Situated learning: Legitimate peripheral par-
ticipation. Cambridge: Cambridge University Press.

Lewis, Charlton T., and Charles Short. 2020. A Latin dictionary: Founded on Andrews’
edition of Freund’s Latin dictionary. Chapel-en-le-Frith: Nigel Gourlay.

Martin, Lee. 2015. The promise of the maker movement for education. Journal of
Pre-College Engineering Education Research (J-PEER) 5 (1): 30—39.

Martinez, Sylvia Libow, and Gary Stager. 2013. Invent to learn: Making, tinkering,
and engineering in the classroom. 2nd edition. Torrance, CA: Constructing Mod-
ern Knowledge Press.

Mazur, Eric. 1997. Peer instruction: A user’s manual. Upper Saddle River, NJ: Prentice
Hall.

Mizeret, Jérome, Nathalie Nyffeler, Sylvie Ray-Kaeser, Noémie Déléze, and Méla-
nie Thomas. 2022. Case study: The contributions of a FabLab to a Bachelor cur-
sus in Occupational Therapy. ITM Web of Conferences 41: 03003.

Mostert - van der Sar, Manon, and Peter Troxler. 2022. Chaos and order in maker
coaching: Towards a pathway for library makerspaces. In 6th FabLearn Europe/
MakeEd Conference 2022, 1-4. New York: Association for Computing Machinery.

Mostert - van der Sar, Manon, Ingrid ]. Mulder, Leo Remijn, and Peter Troxler.
2013. Fablabs in design education. In Proceedings of ESPDE 2013, International
Conference on Engineering and Product Design Education, 629-34. Glasgow: The
Design Society.

Nagle, Sarah B. 2021. Maker services in academic libraries: A review of case stud-
ies. New Review of Academic Librarianship 27 (2): 184—200.

Neale, Wendy, and Craig Hobern. 2017. Innovation begins with inclusion. Integrating
the fab charter into a code of conduct at Fab Lab Wytn. Available from https://www.
archive.org/details/Fabi3NealeHobern.

Oladele-Emmanuel, Babasile Daniel, Helmi Ben Rejeb, and Tobias Redlich. 2018.
Strategic management: SWOT analysis of the African digital fabrication laboratories.
Available from https://www.ieeexplore.ieee.org/document/8436269.

- [ -]



https://ieeexplore.ieee.org/document/8658875
https://ieeexplore.ieee.org/document/8658875
https://archive.org/details/Fab12Kulkarni
https://archive.org/details/Fab12Kulkarni
http://www.computer.org/csdl/proceedings-article/fie/2014/07044394/12OmNzy7uVh
http://www.computer.org/csdl/proceedings-article/fie/2014/07044394/12OmNzy7uVh
https://archive.org/details/Fab13NealeHobern
https://archive.org/details/Fab13NealeHobern
https://ieeexplore.ieee.org/document/8436269
https://doi.org/10.14361/9783839463475-016
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by-sa/4.0/
https://ieeexplore.ieee.org/document/8658875
https://ieeexplore.ieee.org/document/8658875
https://archive.org/details/Fab12Kulkarni
https://archive.org/details/Fab12Kulkarni
http://www.computer.org/csdl/proceedings-article/fie/2014/07044394/12OmNzy7uVh
http://www.computer.org/csdl/proceedings-article/fie/2014/07044394/12OmNzy7uVh
https://archive.org/details/Fab13NealeHobern
https://archive.org/details/Fab13NealeHobern
https://ieeexplore.ieee.org/document/8436269

Fab Lab

Pernia-Espinoza, Alpha, Enrique Sodupe-Ortega, Sergio Pecifa-Marqueta, Ser-
gio Martinez-Bafares, Andres Sanz-Garcia, and Julio Blanco-Fernandez.
2017. Makerspaces in higher education: The UR-Maker experience at the University of
La Rioja. Available from https://www.ocs.editorial.upv.es/index.php/HEAD/
HEAD17/paper/view/5400.

Persaud, Stefan, Bas Flipsen, and Erik Thomassen. 2022. Productive failure in ac-
tion. In DS 117: Proceedings of the 24th International Conference on Engineering and
Product Design Education (ESPDE 2022). Glasgow: The Design Society.

Potter, Cher, D. K. Osseo-Asare, and Mugendi K M’Rithaa. 2019. Crafting spaces
between design and futures: The case of the Agbogbloshie Makerspace Plat-
form. Journal of Futures Studies 23 (3): 39-56.

Rayna, Thierry, and Ludmila Striukova. 2021. Fostering skills for the 21st century:
The role of Fab labs and makerspaces. Technological Forecasting and Social Change
164:120391.

Rosenbaum, Leah F., and Bjorn Hartmann. 2020. Where be dragons? Charting the
known (and not so known) areas of research on academic makerspaces. Available from
https://www.ijjamm.pubpub.org/pub/2952q2fi/release/1.

Schonwetter, Tobias, and Bram Van Wiele. 2018. 3D printing: Enabler of social en-
trepreneurship in Africa? The roles of fablabs and low-cost 3D printers. Cape Town:
Open African Innovation Research.

Sipos, Regina, and Kerstin Franzl. 2020. Tracing the history of DIY and maker
culture in Germany’s open workshops. Digital Culture & Society 6 (1): 109—20.

Smith, Adrian. 2014. Technology networks for socially useful production. Available from
http://peerproduction.net/issues/issue-5-shared-machine-shops/peer-re-
viewed-articles/technology-networks-for-socially-useful-production/.

Smith, Adrian, Mariano Fressoli, Dinesh Abrol, Elisa Arond, and Adrian Ely. 2017.
Grassroots innovation movements. London: Routledge.

Tomko, Megan, Robert Nagel, Melissa Aleman, Wendy Newstetter, and Julie Linsey.
2.018. Learning in academic makerspaces: Preliminary case studies of how academic mak-
erspaces afford learning for female students. Available from https://www.peer.asee.
org/board-147-learning-in-academic-makerspaces-preliminary-case-stud-
ies-of-how-academic-makerspaces-afford-learning-for-female-students.pdf.

Troxler, Peter, and Manon Mostert - van der Sar. 2019a. Didactisch Kompas Stadslab
Rotterdam. Rotterdam: Hogeschool Rotterdam. Available from https://www.
hbo-kennisbank.nl/details/sharekit_hr:oai:surfsharekit.nl:3a505a01-5201-
499b-beaf-df9219ba8782.

Troxler, Peter, and Manon Mostert - van der Sar. 2019b. Seven years of plenty? Zeven
jaar rijkdom? 2nd edition. Rotterdam: Hogeschool Rotterdam. Available from
https://www.hogeschoolrotterdam.nl/onderzoek/projecten-en-publicaties/
pub/zeven-jaar-rijkdom-leren-in-met-door-van-en-v/395d3eé6d-efbc-4a89-
b782-3e7eb2c3d7es.

- [ -]

153


http://ocs.editorial.upv.es/index.php/HEAD/HEAD17/paper/view/5400
http://ocs.editorial.upv.es/index.php/HEAD/HEAD17/paper/view/5400
https://ijamm.pubpub.org/pub/2952q2fi/release/1
http://peerproduction.net/issues/issue-5-shared-machine-shops/peer-reviewed-articles/technology-networks-for-socially-useful-production/
http://peerproduction.net/issues/issue-5-shared-machine-shops/peer-reviewed-articles/technology-networks-for-socially-useful-production/
https://peer.asee.org/board-147-learning-in-academic-makerspaces-preliminary-case-studies-of-how-academic-makerspaces-afford-learning-for-female-students.pdf
https://peer.asee.org/board-147-learning-in-academic-makerspaces-preliminary-case-studies-of-how-academic-makerspaces-afford-learning-for-female-students.pdf
https://peer.asee.org/board-147-learning-in-academic-makerspaces-preliminary-case-studies-of-how-academic-makerspaces-afford-learning-for-female-students.pdf
https://hbo-kennisbank.nl/details/sharekit_hr:oai:surfsharekit.nl:3a505a01-5201-499b-beaf-df9219ba8782
https://hbo-kennisbank.nl/details/sharekit_hr:oai:surfsharekit.nl:3a505a01-5201-499b-beaf-df9219ba8782
https://hbo-kennisbank.nl/details/sharekit_hr:oai:surfsharekit.nl:3a505a01-5201-499b-beaf-df9219ba8782
http://www.hogeschoolrotterdam.nl/onderzoek/projecten-en-publicaties/pub/zeven-jaar-rijkdom-leren-in-met-door-van-en-v/395d3e6d-efbc-4a89-b782-3e7eb2c3d7e5
http://www.hogeschoolrotterdam.nl/onderzoek/projecten-en-publicaties/pub/zeven-jaar-rijkdom-leren-in-met-door-van-en-v/395d3e6d-efbc-4a89-b782-3e7eb2c3d7e5
http://www.hogeschoolrotterdam.nl/onderzoek/projecten-en-publicaties/pub/zeven-jaar-rijkdom-leren-in-met-door-van-en-v/395d3e6d-efbc-4a89-b782-3e7eb2c3d7e5
https://doi.org/10.14361/9783839463475-016
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by-sa/4.0/
http://ocs.editorial.upv.es/index.php/HEAD/HEAD17/paper/view/5400
http://ocs.editorial.upv.es/index.php/HEAD/HEAD17/paper/view/5400
https://ijamm.pubpub.org/pub/2952q2fi/release/1
http://peerproduction.net/issues/issue-5-shared-machine-shops/peer-reviewed-articles/technology-networks-for-socially-useful-production/
http://peerproduction.net/issues/issue-5-shared-machine-shops/peer-reviewed-articles/technology-networks-for-socially-useful-production/
https://peer.asee.org/board-147-learning-in-academic-makerspaces-preliminary-case-studies-of-how-academic-makerspaces-afford-learning-for-female-students.pdf
https://peer.asee.org/board-147-learning-in-academic-makerspaces-preliminary-case-studies-of-how-academic-makerspaces-afford-learning-for-female-students.pdf
https://peer.asee.org/board-147-learning-in-academic-makerspaces-preliminary-case-studies-of-how-academic-makerspaces-afford-learning-for-female-students.pdf
https://hbo-kennisbank.nl/details/sharekit_hr:oai:surfsharekit.nl:3a505a01-5201-499b-beaf-df9219ba8782
https://hbo-kennisbank.nl/details/sharekit_hr:oai:surfsharekit.nl:3a505a01-5201-499b-beaf-df9219ba8782
https://hbo-kennisbank.nl/details/sharekit_hr:oai:surfsharekit.nl:3a505a01-5201-499b-beaf-df9219ba8782
http://www.hogeschoolrotterdam.nl/onderzoek/projecten-en-publicaties/pub/zeven-jaar-rijkdom-leren-in-met-door-van-en-v/395d3e6d-efbc-4a89-b782-3e7eb2c3d7e5
http://www.hogeschoolrotterdam.nl/onderzoek/projecten-en-publicaties/pub/zeven-jaar-rijkdom-leren-in-met-door-van-en-v/395d3e6d-efbc-4a89-b782-3e7eb2c3d7e5
http://www.hogeschoolrotterdam.nl/onderzoek/projecten-en-publicaties/pub/zeven-jaar-rijkdom-leren-in-met-door-van-en-v/395d3e6d-efbc-4a89-b782-3e7eb2c3d7e5

154 B. Brandenburger, G. Adzaho, M. Mostert - van der Sar, M. Voigt, and P. Troxler

Troxler, Peter, Edgar de With, and Manon Mostert - van der Sar. 2014. DOT O§0:
Developing research and design skills in the classroom (Dutch secondary education).
Available from https://www.hbo-kennisbank.nl/details/sharekit_hr:oai:surf-
sharekit.nl:735be763-8e85-4938-bs514-6€02.4b3f5537.

Vygotsky, Lev Semyonovich. 1978. Mind in society: The development of higher psycho-
logical processes. Cambridge, MA: Harvard University Press.

- [ -]



https://hbo-kennisbank.nl/details/sharekit_hr:oai:surfsharekit.nl:735be763-8e85-4938-b514-6e024b3f5537
https://hbo-kennisbank.nl/details/sharekit_hr:oai:surfsharekit.nl:735be763-8e85-4938-b514-6e024b3f5537
https://doi.org/10.14361/9783839463475-016
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by-sa/4.0/
https://hbo-kennisbank.nl/details/sharekit_hr:oai:surfsharekit.nl:735be763-8e85-4938-b514-6e024b3f5537
https://hbo-kennisbank.nl/details/sharekit_hr:oai:surfsharekit.nl:735be763-8e85-4938-b514-6e024b3f5537

