Redesigning TESOL Courses with Digital Feedback:
Reflections on Modifications and Suggestions for Future
Exploration
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Abstract Dynamic changes in society and technology place new demands on graduates, thus mak-
ing it necessary for universities and educators to continually revise their degree programs and course
curricula. These changes are particularly relevant in teacher education, as they can serve as role
models for future teachers’ reflective practice and ongoing professional growth. The current chapter
therefore focuses on higher education courses taken by students who specialize in the field of Teach-
ing English to Speakers of Other Languages (TESOL). It describes the curricular adjustments and
innovations that were implemented in vecent years, with an emphasis on systematically integrat-
ing digital feedback processes to improve learning and develop future teachers’ competences. In that
respect, the curriculum comprises courses such as an Introduction to English Language Teaching,
Digital Learning and Teaching, Curriculum Planning and Materials Development, Classroom Ob-
servation and Practical Language Teaching, Academic Study Skills and the TESOL Research Col-
loquium. The paper reflects on the suitability of the modifications and suggests additional enhance-
ments and explorations to be undertaken in the evolving landscape of TESOL education in the digital

age.
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1. Introduction

In the dynamic landscape of higher education, the regular revision of degree programs is
crucial for ensuring quality and relevance for students. This is especially true for teacher
education programs, where course designs not only serve as academic frameworks, but
can turn into inspirations or blueprints for students’ own future teaching. Hence, higher
education courses not only equip students with content knowledge but also serve as mod-
els for effective teaching practices. Likewise, courses, their evaluations and continuous
modifications can encourage student teachers’ own reflective practices in their future
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profession (regarding reflective practice cf. Brandenburg et al., 2017; Dewey, 1910; Far-
rell, 2021; 2022; Schon, 1983; Smith et al., 2017).

Within this general field, the present chapter zooms in on the TESOL program at
Chemnitz University of Technology in Germany, which is devoted to developing students’
competencies in Teaching English to Speakers of Other Languages (TESOL). The redesign
of the TESOL courses was one essential part of the project “Pedagogical Guidance for
Using Digital Feedback: Digital Feedback Map (DFM)™. Therein, the focus was set on
the meaningful integration of digital feedback in alignment with specific learning ob-
jectives.

This chapter will describe the aims and modifications of the courses, which will be
followed by a reflection on their suitability and suggestions for potential revisions or ad-
ditional explorations. The courses will be presented in the sequential order of the de-
gree program by placing special emphasis on the implementation and evaluation of the
courses in the Master program. By contrast, the realization of the Bachelor course was
affected by short-hand changes of lecturer responsibilities and by the overall reform of
the degree programs. The next section will therefore provide information on the program
reform before the modified courses will be described in more detail.

2. Reform of the Degree Programs

Regular revisions of degree programs are an essential mechanism for quality assurance
in higher education. They are often driven by societal changes and economic needs, such
as the anticipated job profiles of the graduates. Over the past years, evaluation surveys
among students indicated a desire for a greater practical orientation of the courses to
which several staff members have responded by modifying their teaching approaches.
However, the official module descriptions still had a strong theoretical focus and there-
fore required revision. In addition, two new professors (TESOL and Linguistics) had
joined the English department at Chemnitz University of Technology (TU Chemnitz) in
the meantime. They place a strong focus on digital approaches, which resonates with
current needs and graduate profiles. In a two-year long process (from 2021 to 2023),
the Bachelor and Master programs of the English department were therefore revised
thoroughly. The reformed programs for “English Studies” passed the university’s official
accreditation procedure in 2023 so that the new regulations took effect from winter term
2023/24 onwards.

Figure 1 and Figure 2 provide an overview of the old and new courses that are coordi-
nated by the TESOL section at TU Chemnitz.

1 Funding for the project “Didaktische Orientierung fiir digitales Feedback (Pedagogical Guidance
for Using Digital Feedback): Digital Feedback Map (DFM)” was provided by the Stiftung Innovation
in der Hochschullehre (ID: FRFMM-181/2022, project duration 09/2022-11/2023).
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Figure 1: Overview of Old BA and MA Courses (Winter Term 2020/21 until Summer Term 2023)
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As shown in Figure 1, the TESOL section had previously coordinated two Bachelor
courses and six Master courses. In the old regulations, the course “Introduction to En-
glish Language Teaching” was officially named “Intercultural Second Language Acquisi-
tion Theory”, which, however, did not resonate with students’ need for a greater practical
orientation. Moreover, the official term caused confusion among the students, as the BA
course “Second Language Acquisition”’ was named in a similar way.

Moreover, it should be noted that the “TESOL Research Colloquium” was not yet part
of the official program documents even though most students choose TESOL as the focus
of their Master thesis. This circumstance was caused by the lack of a TESOL professorship
until 2020. When I took over this professorship, it was eventually possible to offer this
much-needed colloquium.

Furthermore, with societal changes, notably the increasing need for schoolteachers
in Germany, the official title of the course “Methodology of Adult Education” turned out
to be too restrictive. In addition, a stronger focus on digital teaching skills was deemed
necessary, not the least due to the popularity of online teaching as well as hybrid and
blended learning since the Covid-19 pandemic. Since 2021, it was therefore executed as
a methodology course in which students created digital materials or engaged in digital
feedback processes.

Accordingly, several courses were renamed and restructured in the new degree pro-
grams. The responsibility of the “Academic Skills” module was shifted to the practical lan-
guage program and anchored in both the BA and MA programs. It thus no longer appears
in the overview depicted in Figure 2.
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Figure 2: Overview of New MA Courses (from Winter Term 2023/24 onwards)
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As can be seen, the six courses from the Master program have been clustered into
two modules, “Digital Skills” and “TESOL’". The “E-Learning” course has been renamed
into “Digital Learning” to achieve greater consistency within the module. It also contains
the new “Digital Teaching” course that builds on the reformed “Methodology” seminar.
The “TESOL’ courses finally carry the more fitting names, including the new “TESOL Re-
search Colloquium”.

Students will attend these seminars in the following order: In the first Master
semester, they take the introductory courses on “English Language Teaching” and “Dig-
ital Learning”. In the second semester, they will practically apply the knowledge within
the protected space of the seminars on “Curriculum Planning & Materials Development”
and “Digital Teaching”. Afterwards, the students will complete an internship at an exter-
nal institution, e.g. a school or language institute. This internship will be accompanied
by the seminar on “Classroom Observation and Practical Language Teaching”. Finally, in
the fourth semester, the students will draft their Master thesis and attend the “TESOL
Research Colloquium’. In all these seminars, (digital) feedback will be utilized by the
teacher and students to support their learning journey.

This reform of the degree programs mainly occurred when the DFM project was con-
ducted. Consequently, the new seminars can directly benefit from the insights gained
during the project, but they might also inspire improvements in additional courses. The
changes will therefore be unveiled in the next sections.

3. Course “Study Skills”

The “Study Skills” course was offered to first-semester Bachelor’s students enrolled in En-
glish &American Studies at Chemnitz University of Technology until winter term 2022/23,
i.e. before the new degree program for English Studies set in. Due to unforeseen and short-
dated changes in teaching responsibilities a few days before the start of the lecture pe-
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riod, it was not possible to implement the redesigned course as part of the DFM project.
However, at that point, the course had already been crafted conceptually and will there-
fore be described in this section. Its effectiveness still needs to be tested, though. By con-
trast, all other courses sketched in sections 4 to 9 were conducted and evaluated in winter
term 2022/23 and summer term 2023.

3.1. Learning Objectives
In this foundational course, students will be enabled to

. take an active and self-organized role in their studies,

. retrieve academic literature and resources effectively as well as to assess them criti-
cally,

. cite resources adequately in subject-specific citation styles,

«  structure an academic paper and practice paragraph writing.

3.2. Teaching Approach and Digital Feedback Procedures

Along with the learning goals, this first-semester course for undergraduate students is
divided into four sections: Orientation and Self-Organization, Literature, Citation, and
Writing.

In the Orientation and Self-Organization section, students learn about (a) the ba-
sics of the institution, including how to access university resources and facilities, (b)
principles for effective time management and independent study, (c) help-seeking and
feedback use. Therein, learners will be familiarized with the contemporary conceptual-
ization of feedback in which students play an active role. In that respect, an emphasis
will be placed on digital ways of eliciting feedback and engaging with it. This will not
only help them to become more comfortable with using and receiving digital feedback
in their later university studies, but also to quickly establish connections with other stu-
dents (peer feedback) and the instructors (teacher feedback). These procedures will be
practiced in the subsequent sessions when students engage in literature searches, cita-
tion and writing activities. In previous years, students received most of their feedback in
amore traditional way, i.e. from the instructor by email or face-to-face in class. Peer feed-
back and other forms of feedback were rare. Due to group sizes, face-to-face feedback in
the classroom might not always reach every student, and shy students could be ignored
because they are reluctant to openly ask their questions. Email feedback and text-editor
feedback, by contrast, are limited to the written form and might not be adequate to offer
emotional support and detailed explanations to the students (see the review by Schluer,
2022).

The Literature part starts with a library tour, where students learn how to use the li-
brary resources effectively. First, the emphasis will be placed on print resources, whereas
the next session includes a workshop on using online databases and online libraries to
find documents. For a selected topic, the students will retrieve resources through key-
words and practice academic reading as well as the critical evaluation of literature in
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sessions three and four. The fifth session covers literature management and how to use
literature management tools such as Citavi and Zotero.

After these sessions, the students will upload the literature they have found into
Zotero or Citavi, categorize it and export the file in bib format for easier compatibility
with other reference management systems. Subsequently, they will select one journal
article, read it, summarize it and evaluate it critically with the help of guiding questions
on a worksheet. Students will be asked to upload the files onto the course cloud, after
which they will receive a short screencast feedback file from their instructor. In the
screencast, the instructor can pinpoint the strengths of the submitted assignment,
demonstrate corrections and offer additional tips for a more effective use.

This links up to the Citation section. Different citation styles will be introduced and
accompanied by practical activities. Students will practice the use of in-text citations and
the formatting of reference entries for the bibliography by utilizing APA (American Psy-
chological Association) and MLA (Modern Language Association) citation styles.

Thisleads smoothly to the Writing part of the seminar. The students are introduced to
academic writing, characteristics of academic language and common paper structures.
For a topic of their choice (or a given topic), they will engage in academic writing activ-
ities and learn how to formulate a research question. They will share their mini essay or
proposal on the course cloud, together with appropriate citation. With the help of the
text-editing and commenting features of the cloud application, the students will engage
in a peer feedback activity by providing feedback to a fellow student’s assignment. Af-
terwards, the instructor will give feedback via the cloud-editor as well as during a sub-
sequent videoconference. The videoconference allows the direct navigation through the
documents to identify common challenges and interactively discuss open questions with
the students. Finally, the last class is a Q&A session in preparation for the exam, which is
a take-away test that needs to be completed within a given time limit.

Overall, then, there are three types of digital feedback involved in the design of this
course, namely screencast feedback from the instructor, cloud-editor feedback from
peers and the instructor, and subsequent videoconference feedback.

4. Course “Introduction to English Language Teaching”

The “Introduction to English Language Teaching” is the first-semester course in the
TESOL module.

4.1. Learning Objectives

In this introductory course, the first-semester MA students gain a comprehensive
overview of the broad field of English language teaching. The aim is to lay important
theoretical and practical foundations for the subsequent TESOL courses and for their
future profession. This includes students’ ability to

« describe, explain and critically discuss the leading models, methods and principles
of foreign language learning and teaching,
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- describe important principles for the teaching of grammar, vocabulary and culture
as well as the skills of reading, writing, listening, speaking and mediation,

. suggest practical teaching activities based on theoretical knowledge and contempo-
rary perspectives on language learning and teaching in face-to-face and digital envi-
ronments.

4.2. Teaching Approach and Digital Feedback Procedures

The seminar follows an inverted classroom approach (Lage et al., 2000), i.e. knowledge
acquisition is accomplished through preparatory reading of a relevant textbook chap-
ter (taken from Meyer et al., 2022), videos or other web resources, whereas the seminar
sessions are dedicated to the clarification of open questions and the application of the
knowledge gained.

In previous years, the students completed a series of tasks, such as filling out a self-
reflective questionnaire at the beginning of the course (EPOSTL; Newby et al., 2007),
drafting student activities or engaging in group discussions. Nevertheless, compared
to other courses, there was relatively little interaction among the students and with the
teacher. This might have been due to the theoretical orientation of the seminar or due to
the teaching methodology that was adopted. Moreover, it was observed that the number
of questions about the exam contents increased towards the end of the seminar, whereas
hardly any questions were posed in earlier sessions. Additional possibilities for student
activation were therefore considered for the redesign of this course.

Notably, collaborative feedback on Padlet, a cloud application that resembles a dig-
ital bulletin board, was utilized. For three seminar topics, the students were asked to
post their ideas and assignment solutions on a Padlet. Each student then viewed their
fellow students’ posts, liked them, commented on them, re-structured them, or linked
them to related posts. Moreover, beyond text comments, they could also create audio or
screencast feedback on Padlet (see Schluer, 2022, pp. 102-103, and chapter 8 by Giefiler
and Olejniczak in this volume). Digital feedback processes can thus take place in various
ways. One seminar topic that was deemed particularly suitable was intercultural learn-
ing and teaching. For this topic, students linked online resources on the Padlet and com-
mented whether and why they considered them useful or not. The digital board therefore
provided a space for critical reflection and discussion.

Another significant change in the seminar was the introduction of peer quizzing (cf.
Mazur, 2013) and the incorporation of continuous self-assessment of one’s own level of
knowledge throughout the seminar. By contrast, in previous years, only a comprehen-
sive checklist about the course contents was disseminated in mid-term and a mock exam
was conducted in the week before the final exam. As part of the DFM project, students
were actively involved in the development of quiz questions. After the first theoretical
units (chapters 1to 4 of the textbook by Meyer et al., 2022), the students worked in small
groups to generate two to three questions per chapter, along with the correct answer or
answer options. Each small group focused on one chapter. They were free to choose the
question format (open or closed question, such as single choice or multiple choice) as well
as the survey mode/tool (e.g., textpad or polling feature of the video conferencing appli-
cation BigBlueButton or an external tool such as Mentimeter, Particify, Pingo, Bamboo-
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zle). Then they posed these questions to their peers and discussed the answers. This ac-
tivity served four major purposes: They needed to ensure their own understanding of the
topic by closely reading the pertinent chapter as a preparation for the session; otherwise,
question creation would be difficult. Second, they did not only learn about assessment
and testing through the textbook, but practically applied and refined their testing skills
through this activity. Especially when the peers gave an unexpected response, a critical
reflection on the formulation of their question and the choice of the response type or
answer options was triggered. Third, as respondents, they were able to test their own
knowledge and understanding. At the same time, the lecturer gained insights into stu-
dents’ progress and level of understanding. Fourth, a pool of questions was beginning to
be generated that can be re-utilized by the current students for their exam preparation
or by prospective course participants for self-assessment purposes.

Additional changes were as follows: In foregoing years, modified questions from
the “European Portfolio for Student Teachers of Languages” (EPOSTL; Newby et al.,
2007) were used at the beginning of the seminar to encourage self-reflection among the
prospective teachers. When students aspire to a teaching career, continuous feedback is
important so that they can tailor their teaching to the needs of their learners in specific
learning situations. For this purpose, not only feedback from learners to teachers is im-
portant, but also self-feedback, e.g. based on teaching experiences. Different e-portfolio
tools were therefore inspected. It became apparent that the tools were either platform-
bound (e.g. learning platform OPAL), that their range of functions was limited, that a
seamless integration into an existing learning platform was not possible (Portfolium), or
that there were access restrictions (Moodle/Mahara), additional costs (Adobe Portfolio)
or concerns about data protection (Google Sites). It was thus decided to generate a PDF
form for the EPOSTL assignment, which could be uploaded to a teaching portfolio at a
later stage.

Moreover, team skills are essential to facilitate professional growth as a teacher,
which can occur through collegial collaboration and peer feedback. One practical task
in the seminar therefore aimed to strengthen the collaborative skills of the prospective
teachers and simultaneously foster their digital skills on social media. Students chose
one topic from the course schedule in order to identify the key information and convey it
in an attractive manner to fellow students and the broader TESOL community. More pre-
cisely, the prospective teachers were requested to design an Instagram post (as a series of
images) or a reel, which would eventually be uploaded onto the TESOL.TUC Instagram
channel (https://www.instagram.com/tesol.tuc/). When conducted as group work, this
activity requires team-internal coordination (intra-group feedback; see Schluer, 2022,
p- 111). Additionally, team-external feedback from other course members or the wider
Instagram community was enabled through such a public post. However, since not all
course members have an Instagram account or want to use it for university purposes,
these feedback procedures could become more difficult. For further recommendations
regarding the use of social media for feedback purposes, see chapter 12 by Schluer in this
volume.

Finally, at the end of the course, students were asked to complete an online course
evaluation questionnaire. In contrast to previous years, it contained an additional sec-
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tion about digital feedback procedures. Overall, it served as a source of summative feed-
back from the students to the lecturer at the conclusion of the course.

4.3. Proposed Changes for Subsequent Implementations

For future implementations, it is planned to continuously expand the database of
questions by involving the students actively in the development process. Afterwards,
this growing pool of questions will be transformed into self-assessment quizzes that
students can use as a preparation for the final exam. Especially in courses that do not
comprise an exam (such as the reformed course in the new degree program), the ques-
tions could (additionally) be utilized as part of the preparatory work for the individual
sessions. In other words, after students have read the relevant chapter for a session,
they should take the online quiz and pass it with at least 60%, for instance (multiple tries
might be allowed). Teachers could determine an overall number of quizzes that need to
be passed before course closure, e.g. 8 out of 10 mini quizzes need to have a pass rate
of at least 60%. If the module regulations do not require a pass for that course, some of
the questions might be implemented during the course sessions via audience response
systems (ARS; see literature review and suggestions by Schluer, 2022, pp. 156-163).

Zooming in on one assignment, i.e. the social media task, teachers might consider
utilizing fake messengers as an alternative to real messengers to develop students’ digital
feedback skills on social media channels within a protected space.

Zooming out to the entire degree program, the EPOSTL assignment could be con-
ceived of as the first component of an e-portfolio that the (prospective) teachers will con-
tinue to complete during their studies and professional career. For this, an e-learning
application needs to be chosen that can also be accessed across modules and after grad-
uation (cf. Winchell, 2018). It should be utilized for self-reflection and could also incor-
porate feedback from peers, lecturers, mentors and colleagues at schools etc. (cf. Schluer,
2022, pp. 222—224).

5. Course “Methodology of Adult Education: Digital Feedback Methods”

The course is conducted in the second semester of the MA program. In the old degree
regulations, it was part of the TESOL module, whereas it evolved into a mandatory course
for students of all specializations with the introduction of the new English Studies degree
program (see section 2). The present section will concentrate on the “Digital Feedback”
course which was part of the TESOL module element “Methodology of Adult Education”,
whereas section 6 will be devoted to the new “Digital Teaching” course of the “Digital
Skills” module.

5.1. Learning Objectives

Until summer term 2022, the course objectives were as follows: By the end of the course,
students should be able to
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- describe important characteristics of feedback,

. distinguish between different digital feedback methods,
. usedigital applications to test learners’ knowledge,

- produce a screencast video for feedback purposes.

Due to the expanded focus in summer term 2023, 2 modification of some aims became
necessary. Students should be enabled to

« describe important characteristics of feedback,

. distinguish between different digital feedback methods,

« produce digital feedback by applying assessment criteria and utilizing digital tools,

- critically assess the produced feedback and reflect on potential improvements,

- create and present a task description for the purposeful integration of digital feed-
back in teaching.

5.2. Teaching Approach and Digital Feedback Procedures

This second-semester course adopts project-oriented learning as a methodological ap-
proach, i.e. students work on a practical project throughout most seminar sessions.

According to the old study regulations, this course was called “Methodology of Adult
Education”, which, however, did not align with the broad fields of interest and needs of
students aspiring to a teaching profession in primary and secondary education, as well
as in higher education or university-external adult education contexts (due to a shortage
of teachers in Saxony and throughout Germany).

Since winter term 2018/19, the focus of the course continued to evolve over the years;
however, the common element of all implementations was the focus on pedagogically-
driven technological competencies (see e.g. the TPACK model by Koehler et al., 2013).
Until summer term 2022, the participating students created peer screencast feedback
and thus developed feedback skills, academic skills and video production skills in an in-
tegrated manner (see Schluer, 2020, for details). Online questionnaires were used after
each step of this complex process, through which students were encouraged to self-re-
flect while the teacher gained insights into the participants’ understanding and progress.

The approach was refined over the years. First, live poll feedback (in Pingo) was
added, which students created in small groups and utilized during their short presenta-
tions. Their task was to design an interactive presentation on a theoretical or empirical
article on feedback by engaging their peers via Audience Response Systems (ARS). For
this, they were provided with a tutorial video that demonstrated the functions of the
ARS Pingo (Schluer, 2021, available at https://youtu.be/Jqlm]fW4jVo; short link: https://
tinyurl.com/JSchluerPingo).

Next, the practical phase started in which the participating students exchanged their
own academic text drafts and provided electronic feedback in the text editor and via
screencasting. The peer feedback in the text editor as well as in the screencast was im-
plemented anonymously to produce feedback independent of interpersonal relations be-
tween the peers. Since many reviewing functions of the text editor as well as the creation
of screencast feedback were novel for the participating students, the entire process was

13.02.2026, 07:18:29. y e


https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://doi.org/10.14361/9783839475713-019
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by-sa/4.0/
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://youtu.be/JqlmJfW4jV0
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo
https://tinyurl.com/JSchluerPingo

Jennifer Schluer: Redesigning TESOL Courses with Digital Feedback

facilitated by the teacher through demonstrations, manuals and one-on-one coaching
(see Schluer, 2020). Regular mini consultations were conducted via videoconferences in
which students shared their screen and addressed their progress and questions. During
these one-on-one consultations, the instructor provided individualized feedback to as-
sist the students in producing their text-editor-based screencast feedback video. After
the mini consultations, the instructor summarized the most frequently recurring chal-
lenges that the students encountered and offered solutions through demonstrations via
screensharing. Moreover, an online forum was set up for students’ questions, and tuto-
rial support was additionally provided.

The anonymous scenario, however, makes dialogic feedback processes difficult to ac-
complish. Even though the students had the chance to clarify open questions with their
peers after they had received the anonymous feedback files (reviewed text document and
screencastvideo), only alimited number of students engaged in follow-up dialogues with
their peers. This could have had several reasons: either the feedback was entirely clear for
them, or they did not see any urgency to continue their work on the reviewed draft, or
they did not want to reveal their identity to their peers.

To encourage interactions — even in anonymous settings — two further novelties were
introduced in summer term 2022, namely a “Feedback Request” and a “Feedback Re-
sponse” sheet (cf. Winstone & Carless, 2020, pp. 108, 110; see also Schluer, 2022, pp. 37,
42-43). In the feedback request, the students were encouraged to reflect on the strengths
and weaknesses of their own draft text and to identify up to three areas on which they
would like to obtain feedback (assessment criteria). The questions were as follows:

(1) What do you think are the strongest aspects of your assignment? OR: What are the
areas you feel confident about in your assignment?

(2) What areas of your assignment do you think need to be improved? OR: What are the
areas you are unsure of in your assignment?

3) Iwould particularly like to get feedback on (list up to three specific areas): ...

This self-reflection can prompt students to self-correct even before submitting their as-
signment. However, since prospective teachers are expected to develop diagnostic skills
for assessing the quality of their peers’ submitted drafts, the self-assessment (the feed-
back request) was not shared with the peers, but only the draft. In a real class context,
however, this feedback request would be submitted along with the draft text, e.g. as a
cover sheet (Winstone & Carless, 2020, pp. 108, 110).

After the peer feedback was produced, the prospective teachers were encouraged to
self-reflect onit. Likewise, after they had obtained feedback, they assessed the peer feed-
back by completing an online questionnaire. Additionally, they were asked to revisit their
initial feedback request and compare it to the feedback they had received. In this feed-
back response sheet, they were also encouraged to set up an action plan. More precisely,
the instructions were as follows:

(1) These are the key points that I remember from the feedback that I received: ...
(2) Inhow far does peer’s feedback match your own evaluation and feedback request?
(3) Are there any additional points you were not aware of beforehand?
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(4) Was there something in the feedback that you found unnecessary? Why?

(5) Inhow far does the feedback help you to improve your further learning? What steps
do you want to take now? Set up an action plan for your further learning based on the
feedback you have received and your own reflections.

The different data sources (teacher and peer assessment of the feedback generated)
formed the basis for the final feedback discussion with each student. This feedback on
the feedback dialogue was done in a videoconference due to the pandemic restrictions,
but could alternatively be held in the classroom. In addition, the students provided feed-
back to the instructor via a digital course evaluation survey. After five courses on peer
screencast feedback that were continuously refined, the results show that the course
design has reached a level of maturity which does not require any serious restructuring.
Optional modifications only refer to the use of alternative programs for screencast
creation. Up to now, the very comprehensive and yet easy-to-use video editor Camtasia
had been used. However, since 2023 the free version was only available for a three-day
use instead of a 30-day trial. Alternative freeware programs could therefore be tested.

Indeed, since the Covid-19 pandemic, additional functions for existing digital apps
as well as several new digital tools were developed. At the same time, also other digi-
tal feedback methods gained in popularity. In summer 2023, the thematic spectrum of
the course was therefore broadened, i.e. students were able to define their own focus
for their project in the area of digital feedback. Moreover, it was possible to draw on the
newly published textbook Digital Feedback Methods (Schluer, 2022) to help students gainan
overview of feedback methods beyond screencasts, text editors, live polls, video confer-
ences, and surveys. At the same time, this textbook revealed underexplored areas, which
were tackled in the DFM project. Furthermore, advances in Al led to a boost in new tools
and functions that still need to be tested in terms of their usefulness for feedback pur-
poses (see closing chapters 16 and 17 by Schluer in this volume). The scope of the textbook
(Schluer, 2022) was therefore expanded, with the seminar being conducted as part of the
DFM project (see introductory chapter 1 by Schluer in this volume).

The general course structure, however, was similar to the previous screencast feed-
back project. The seminar started with theoretical foundations in which the students
teamed up to prepare a short presentation with interactive elements (poll feedback). They
mainly dealt with recent literature, studies and models about feedback literacy, which
pertained to the following topics:

(1) The importance of feedback for learning success (Hattie & Timperley, 2007; Wis-
niewski et al., 2020),

(2) Feedback ecology and feedback as sociomaterial practice (Chong, 2022; Gravett,
2022),

(3) Student feedback literacy (Carless & Boud, 2018; Zhan, 2022),

(4

(5) Teacher feedback literacy and feedback opportunities in course design (Esterhazy,
2019; Boud & Dawson, 2023).

)

Peer feedback training and practice (Sun & Doman, 2018; Wood, 2022),
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Afterwards, the main project phase started. Each student was asked to think of a spe-
cific learning context and task as well as to select a suitable digital feedback method and
tool. In the end, the students chose one of the following methods: blog feedback, chat
feedback, digital board feedback, e-mail feedback, e-portfolio feedback, robot-assisted
feedback, survey feedback, wiki feedback.

For their chosen feedback method and tool, they created a written task description
as well as a video tutorial. Similar to the screencast feedback course, regular feedback
consultations were incorporated into the seminar sessions, either in videoconferences or
in the physical classroom. Moreover, tutorial support was provided. Overall, the students
completed the following steps:

. designing a task for a specific learning environment,

. presenting and discussing the ideas,

« piloting the task,

. creating a written manual (by completing a task template),
- producing a video tutorial,

« reflecting on the process and learning gain.

Finally, the eight task manuals and video tutorials were incorporated into the “Digital
Feedback Map” (Schluer, 2023a; available at https://tinyurl.com/DigitalFeedbackOvervi
ew). This new course closed with an evaluation survey to elicit student opinions about
potential improvements.

5.3. Proposed Changes for Subsequent Implementations

The contents of the course and its procedures underwent continuous modification by
responding to students’ needs (e.g. from previous course evaluations) and new develop-
ments in the field. With the heightened relevance of digital teaching, the degree pro-
grams were reformed so that the methodology seminar turned into an obligatory course
for all students of English Studies at TU Chemnitz. Its design will be described in the
next section.

6. Course “Digital Teaching”

The seminars “Digital Learning” and “Digital Teaching” are part of the newly introduced
module “Digital Skills”, which was implemented in the academic year 2023/24 for the
first time. Thus, at the time of writing, these courses are still at a conceptual stage. How-
ever, in terms of the teaching approach, the “Digital Teaching” course will thrive on the
experiences gained from the former TESOL “Methodology” seminar. Moreover, in terms
of contents, it builds on the “Digital Learning” course that is currently being conducted.
Therein, students learn about current reference frameworks and instruments that help
them assess and develop their digital skills. They deal with relevant theories in the field of
e-learning as well as media literacy and apply them in the criteria-based manner through
SWOT analyses of digital applications and resources (see e.g. Farrokhnia etal., 2023, with
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regard to ChatGPT). In this way, they gain a deeper understanding of digital learning me-
dia and methods, which they apply in the follow-up seminar from a teacher’s perspective.

Overall, the contents of the module aim to support students (and prospective teach-
ers) in adopting and enacting a reflective and critical approach to digital media. The pre-
cise learning objectives of the “Digital Teaching” course will be outlined next.

6.1. Learning Objectives

In the course, students develop strategies for selecting, designing and using digital re-
sources in a pedagogically appropriate way, i.e. based on the intended learning objectives
and learner needs. In particular, the seminar seeks to foster students’ digital communi-
cation and collaboration skills as well as their ability to create digital teaching materials.
In that regard, they carry out a practical multimedia project in which they design digital
materials collaboratively and independently. The concrete content of the seminar and of
the multimedia project will vary with recent developments in the field of digital teaching,
while taking into account relevant findings and theories on multimedia learning. By the
end of the course, the students should thus be able to

« describe and critically assess existing models of digital pedagogy by focussing on a
meaningful integration of digital tools in teaching,

« produce an educational video and design engaging learning activities collaboratively
and independently by applying principles of socio-constructivism and multimedia
learning,

« make constructive use of Al tools for (self-)feedback,

- exchange digital peer feedback on the drafts of their video as well as learning activi-
ties and test the materials with a peer group,

« present their final multimedia project and critically reflect on it in the module paper
by drawing on the contents from both courses (Digital Learning & Digital Teaching),
the feedback they have received as well as relevant theoretical and methodological
literature.

6.2. Teaching Approach and Digital Feedback Procedures

In the first sessions of the seminar, the students will explore relevant frameworks and
approaches of digital teaching. Together with 2 to 3 peers, they will critically engage with
relevant literature (1 or 2 articles), prepare a short interactive presentation (including
live polls) and discuss the contents interactively with their fellow students. Based on that,
they will gain a comparative understanding of different frameworks and models and
identify key principles for digital pedagogical design. In this phase, they will also negoti-
ate principles for effective team work to optimize their collaboration. Moreover, they will
agree on relevant criteria for peer feedback and apply them to their peers’ presentations.
This way, important foundations will be laid for digital peer feedback processes during
the creation of their multimedia projects.

Students will be offered a list of possible topics from the field of digital pedagogy, but
will also be allowed to add their own topic suggestions and work on them. As a first step,
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they will be asked to create a short instructional video about their chosen topic within
their team. This includes the phases of pre-production (planning), production (video cre-
ation), and post-production (editing). Drawing on relevant literature and sample videos,
the students will learn about design principles of instructional videos and set up criteria
for their evaluation. The groups will share their video drafts on a video platform, which
will be commented on constructively by another team. Based on the feedback, they will
write action plans for revising their instructional video.

Afterwards, the second phase of the multimedia project will begin. As instructional
videos often suffer from a lack of interactivity, their task will be to design engaginglearn-
ing activities that accompany their video. To build a relevant theoretical understanding,
the students will consider behavioral, cognitive, and affective dimensions of learner en-
gagement and apply them to their project. They will determine specific learning goals,
incorporate digital formative (ongoing feedback) and summative assessment (testing on
the educational content thathas been presented), and select suitable digital tools for their
tasks. Moreover, they will conduct a mini digital teaching session (micro-teaching) and
critically reflect on the effectiveness of their teaching project. Additionally, the useful-
ness of Al tools for feedback on their materials design will be tested and evaluated by the
students.

Thus, overall, the students will provide and receive feedback at several stages of
project development (formative assessment). For this, specific sessions and activi-
ties have been scheduled in which the students are trained in feedback provision and
equipped with guidelines for self- and peer assessment, together with ongoing coaching
and feedback by the teacher. Finally, an end-of-course survey will be implemented to
improve the planning of the course contents for the future. Furthermore, a general
wrap-up and reflection will be conducted in the final session.

While the overall project and the video are collaborative work, the students coor-
dinate the creation of the learning activities and extra materials (e.g. handouts, tasks,
podcasts, social media posts) among the individual team members. Each group member
should produce at least one of these extra materials on their own. The reflection on this
independently produced material will be one important part of the final paper. This over-
all procedure of collaborative and independent materials development evolved from the
TESOL course “Curriculum Planning & Materials Development”, which will be described
next.

7. Course “Curriculum Planning & Materials Development”

Until 2023, this seminar was held in parallel to the course “Classroom Observation &
Practical Language Teaching” in the third Master semester. However, with the new de-
gree program, it was shifted to the second semester, i.e. finalized before the students
conduct their internship and attend the “Classroom Observation & Practical Language
Teaching” course in their third semester (see section 8 below). While the author of this
chapter has designed all TESOL courses, the “Curriculum Planning & Materials Develop-
ment” course was held and refined by Yarong Liu during the project period (i.e. in winter
term 2022/23 and 2023/24). The present section will outline the essential course proce-
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dures, whereas details about the implementation can be gained from the chapter by Liu
in this volume (chapter 3).

1.1. Learning Objectives
By the end of the course, students should be able to

- describe relevant principles and criteria of curriculum planning and materials devel-
opment,

« develop learning and teaching materials as well as lesson plans for different pur-
poses, learner groups and settings (face-to-face, blended learning, hybrid and online
teaching),

. critically reflect on the plans and materials they have created,

- suggest adaptations of their learning and teaching materials for differentiated in-
struction (proficiency levels, linguistic and cultural heterogeneity etc.).

1.2. Teaching Approach and Digital Feedback Procedures

This course follows a problem-based or problem-oriented learning approach to practice
and promote problem-solving skills for basic challenges in everyday teaching (cf. Son-
ntag etal., 2017, p. 46). Accordingly, several real-world (and annually changing) case sce-
narios were developed for which TESOL students create customized teaching and learn-
ing materials that they could implement, evaluate, and modify either during their intern-
ship or in their future careers. Within a small group of 3 to 4 persons, the students select
a scenario and develop an overall course plan as well as an exemplary lesson plan in a
collaborative, problem- and practice-oriented manner. In addition, each group member
individually develops a concrete task and suitable materials for another session from the
overall course plan. The students give a regular report on their progress and receive feed-
back from their peers and the instructor. Each student finally assembles relevant materi-
als in an e-portfolio and reflects on them by resorting to theoretical and methodological
literature. This seminar also functions as a bridge between the theoretical and method-
ological knowledge acquired in the introductory seminar (section 4) and the practical ex-
perience to be gained during the internship (see section 8).

In earlier implementations, it was mainly the instructor who provided feedback to
the groups and individual students. Regular meetings in break-out rooms were sched-
uled for this. In the redesigned course, a greater variety of feedback activities was in-
corporated. The activities considered several feedback methods, tools, directions, and
timing options and were aligned with specific learning contents. The feedback methods
included feedback in cloud editors, forum feedback, and poll feedback by using a variety
of digital tools, such as Google Docs, Google Forms, Mentimeter, Padlet, and Wakelet.
They were aligned with specific learning objectives, as explained by Liu (chapter 3 in this
volume). Importantly, the course not only utilized digital feedback methods, but its main
aim was to empower students to incorporate digital feedback into the courses and the
lesson materials they designed, i.e. to foster prospective teachers’ feedback literacy (cf.
Boud & Dawson, 2023; Carless & Winstone, 2023).
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Based on the findings from the initial test run in winter term 2022/23 (see chapter
3 by Liu), the course has been modified further for its second implementation in winter
term 2023/24. Moreover, keeping pace with theoretical advancements in teacher feed-
back literacy (Schluer et al., 2023; Tai et al., 2023), the modified course thrives from a
joint design in which the feedback activities are co-designed with the participating stu-
dents (see Liu in chapter 3). Accordingly, the course schedule only contains preliminary
plans that can be modified according to students’ needs. Thus, starting from session 3,
the instructor encourages discussions among the students to make decisions on suitable
methods and tools for the next feedback activity. This procedure is meant to heighten the
participants’ active engagement in the feedback process as well as to model the kinds of
negotiations that they could conduct with learners in their own classrooms (cf. Liu in
chapter 3). Likewise, there will be moderated discussions after the students engaged in
peer feedback activities. This is meant to increase students’ reflective thinking, enhance
their critical judgment about the clarity of the feedback contents as well as the suitability
of the chosen digital tools. In that respect, the topic of critical digital literacy (Dooly &
Darvin, 2022) has been added to the course plan and students will be asked to connect
their practical experiences gained in a social media feedback activity to relevant theo-
ries. These regular reflections should assist the prospective teachers in developing their
feedback literacy as well as those of their future students. They resonate with the concept
of teachers as reflective practitioners (Dewey, 1910; Schén, 1983), which will be fostered
further in the subsequent course, i.e. “Classroom Observation and Practical Language
Teaching” (see below).

1.3. Proposed Changes for Subsequent Implementations

Asthe revised implementation is still ongoing at the time of writing this chapter, no spe-
cific suggestions for further modifications can currently be made. The important point,
however, is that teachers should reflect on their teaching regularly, do research on novel
implementations, and be open-minded as well as critical towards new developments.
Some innovations can indeed boost students’ learning, others need to be discarded when
they turn out to be ineffective or unsuitable. Flexibility on the part of the teachers and
openness towards students’ voices appears to be crucial to design courses that meet the
needs of specific learner groups. The co-design approach that has been suggested here
seems to be promising to advance learning.

8. Course “Classroom Observation & Practical Language Teaching”

Prior to the Covid-19 pandemic, small groups of students observed lessons in different
educational institutions. Due to the pandemic lockdown, such a procedure was no longer
possible. Moreover, more extensive practical experience and methodological reflections
were considered important to help students grow into their prospective role as teachers.
The course had therefore been entirely redesigned and structured around three themes:
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(1) Classroom Observation,
(2) (Micro-) Teaching,
(3) Reflective Practice.

In line with that, three pillars of the internships were defined:

(1) Classroom observation,

(2) Own teaching or support of other teachers,

(3) Further job-related tasks (e.g. creating educational videos about foreign language
learning, advertising courses via social media, creating extra materials for the learn-
ers, evaluating existing courses).

8.1. Learning Objectives
The above-mentioned structure aimed to foster students’ abilities to

- write a classroom observation protocol and critically discuss their observations,

- analyze teaching practices and reflect on their own teaching experiences,

« suggest potential modifications for their future teaching based on contemporary
teaching methods, models, and principles.

8.2. Teaching Approach and Digital Feedback Procedures

Overall, the concept of reflective practice is fundamental to this course, as it is essen-
tial for the continuous professional development of teachers (Dewey, 1910; Farrell, 2022;
Schon, 1983). Students’ classroom observations and teaching practices during their in-
ternships are therefore accompanied by this seminar that helps them to prepare, analyze
and evaluate the internship sessions that they have observed and taught. This includes
the use of observation instruments as well as of analytical tools and approaches that en-
courage reflection and continuous improvement of their own teaching practices.

In part 1 of the seminar, students compare different classroom observation protocols
and discuss suitable techniques for distinct observation purposes. Since the observation
contexts will vary from internship to internship, a first draft of a comprehensive class-
room observation form was created by the instructor (revised version available at https
:/[tinyurl.com/ObservationForm]JSchluer). This classroom observation form is not only
digital in nature (a cloud-based online survey), but also considers numerous aspects of
digital and hybrid teaching which had hardly been considered in previously published
lesson observation protocols. Due to its novelty, the observation sheet was designed as
open-ended, i.e. the students were asked to critically review it, add additional aspects,
or modify existing ones. In this way, the lecturer received feedback on the draft she had
designed. Special attention was paid to the use of digital feedback by the observed teach-
ers and learners, as this had not been captured by existing classroom observation forms.
For this purpose, the students were provided with a first draft of the “Digital Feedback
Map”, which contained a rough overview of different digital feedback methods at that
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stage (now finalized as Schluer, 2023a, and available at https://tinyurl.com/DigitalFeedb
ackOverview). After each student had given feedback on the draft of the digital observa-
tion form, they were asked to provide feedback on their peers’ comments. Based on that,
the lecturer revised the classroom observation form so that students were able to use itin
the subsequent sessions and during their internship or even during their later teaching
profession.

The two sessions which were needed to develop the digital classroom observation
form in 2022 were replaced by practical observation activities in 2023. In the first obser-
vation practice, the students watched a video-taped EFL session (Roberts, 2016) and paid
close attention to one particular aspect, in this case instruction-giving. In contrast to this
on-site course, the next observation practice was about an online session conducted via
Zoom (Bollas, 2020). Here, the focus was set on interaction patterns in the online class-
room. For each observation practice, students obtained guiding questions and were able
to consult relevant sections of the comprehensive classroom observation form (https://t
inyurl.com/ObservationForm]Schluer).

These analyses of video-taped lessons constituted a first important step to deepen
their understanding about “reflective practice” (Farrell, 2022; Schon, 1983). Students were
familiarized with the concept of a reflective practitioner and enacted this after their own
micro-teaching. In the old degree program, the micro-teaching was an optional assign-
ment due to the limited number of credit points that can be obtained for that seminar.
From winter term 2024/25 onwards, however, it will turn into an obligatory element. Nev-
ertheless, several students already seized the micro-teaching opportunity in earlier years
to obtain feedback on their teaching and task ideas. So far, the micro-teaching was ei-
ther done in a videoconference or in a hybrid manner. Subsequently, the students were
guided to self-reflect on their performance. Moreover, they obtained feedback from their
peers and the instructor.

Finally, in the internship report, the students were required to closely analyze a
taught or observed session and reflect on it by drawing on relevant literature and their
own experience.

8.3. Proposed Changes for Subsequent Implementations

Ideally, the completed lesson observation forms will be integrated into the students’ per-
sonal e-portfolios so that they can also observe and reflect on their own development in
the long term. A first foundation for this has been laid through the EPOSTL assignment
in the introductory course (see section 4). In addition to self-feedback, e-portfolios en-
able various forms of feedback from teachers, mentors, employers, colleagues and stu-
dent peers. Such an approach could be facilitated through multidirectional mentoring
between teacher candidates and experienced teachers at schools, universities and fur-
ther educational institutions.

Another option is to have students keep a “Digital Internship Diary” (cf. Chong, 2022,
p. 8:“asking teachers and learners to complete reflective diaries, feedback logs, or record
reflective videos”). A blog application would be suitable for this purpose, but for privacy
reasons, it should preferably be accessible by course members only or privately. Selected
contents from this blog could then be shared with fellow students (peers) to give and
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receive blog feedback (Schluer, 2022, pp. 116—123). The “Digital Internship Diary” might
serve as a supplement to the digital classroom observation sheet.

9. Course “TESOL Research Colloquium”

The TESOL Research Colloquium (TRC) is the course that has undergone most change
during the digital feedback project and has also been researched most extensively (see
Schluer, in prep.; Schluer, submitted). The present section describes the changes in the
teaching approach and further modifications that are planned for future implementa-
tions.

9.1. Learning Objectives
By the end of the course, students should be able to

- delimit a research topic and specify the research question(s) for their thesis,

« describe different research methods and select those that fit the research goals,

- sketch a research design and timeline for their research project,

- analyze empirical data, also by using specialized software for quantitative and qual-
itative analysis,

. present their research project ideas and/ or thesis in written, oral and multimodal
ways,

« provide feedback to their fellow students by using various (digital) feedback methods
and engage in critical discussions.

9.2. Teaching Approach and Digital Feedback Procedures

Previously, there was only one opportunity for each student to obtain feedback on their
research plans. In line with the requirements of the old degree programs, students
reported about their research process in one of the course sessions, which was followed
by peer and instructor feedback. As the first research colloquium took place in the first
semester of the Covid-19 restrictions, students did not give a live presentation, but
screenrecorded it before a designated date. Following the inverted classroom model
(Lage et al., 2000), the peers and the instructor watched the presentation and took
notes before the live session. At the beginning of the webmeeting, the fellow students
were requested to copy their notes into the shared notes tool of the videoconference
application and discussed them orally. The presenters had the chance to clarify follow-
up questions immediately, engage in further interaction with the peers, and obtain
additional feedback from the instructor.

In the reformed TRC, multiple feedback opportunities are granted as the students
move through different phases of the research process (see Schluer, 2023b, pp. 9-10). In
line with the concept of “inquiry-based learning” (see the review by Pedaste et al., 2015;
cf. Duran & Dokme, 2016; Sonntag et al., 2017), students both “learn to research” and “re-
search to learn” by going through as many stages of the research cycle as possible. This
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includes an introduction to the topic; the development of a research question; the col-
lection of information about the topic, relevant theories, previous research findings, and
possible methods; the subsequent selection and acquisition of methods; the development
of aresearch design; and the implementation of the research, including the analysis and
presentation of the results as well as a reflection on the entire process (Sonntag et al.,
2017, p. 14). For each phase, digital feedback possibilities are incorporated, as shown in
Figure 3 (expanded version from Schluer, 2023b, p. 9).

Figure 3: Feedback Procedures in the Revised TESOL Research Colloquium

o

i

Finding a topic & Searching for Developing
defining research goals, relevant literature research plans
o Peers & Teacher e Teacher o Peers
« Feedback in Cloud Editor ~ * Online Survey 1: « Text Editor « Audio Feedback « Online Survey 2:
or on Digital Board Digital Board/ Feedback * (Talking-head) Video Recorded
« Video Conference Cloud Feedback Feedback Feedback
Feedback  Screencast Feedback

Presenting and 2 Writing research Registration &
discussing refined plan proposal Writing of Thesis
° Peers & Teacher o Students O Teacher o Students
* Forum Feedback « Online Survey 3: « Online Survey 4: « Text Editor * Individual Work
* Video Conference Forum Feedback Course Evaluation Feedback * Thesis
Feedback and Reflection « Video Conference Consultations
Feedback * Office Hours

All this takes place within an open learning and feedback environment (cf. Sonntag
et al., 2017, p. 39; Wood, 2019). Thus, to enable sustained support and learning from
and with one another in this complex process, the participants continuously share
their progress on the course cloud (or learning platform). This is followed by feedback
exchanges that make use of different digital feedback methods (see Schluer, 2022).
Thereby, peer feedback is typically provided before teacher feedback is given (Schluer,
2022, p. 42). Moreover, feedback is commonly exchanged asynchronously prior to a live
meeting. This frees off classroom time for the clarification of recurring challenges as
well as individual questions (cf. Lage et al., 2000).

Throughout this cyclical process, the teacher serves as a learning guide (cf. Vygotsky,
1978; see e.g. Duran & Dokme, 2016, p. 2891), who trains the students, monitors the peer
process and provides regular feedback about the proposed contents and methods as well
as about the quality of the peer comments (Schluer, 2022, pp. 40-42). Additionally, the
teacher typically offers handouts with important advice, guiding questions as well as fur-
ther resources and templates, depending on the students’ needs (cf. Sonntag et al., 2017,
p- 27).
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Regular reflection and feedback loops are important elements of the inquiry cycle
to enhance meta-cognition and self-regulation (see the review by Pedaste et al., 2015,
pp- 55-57; cf. Marshall, 2013, cited by Gholam, 2019, p. 116). Specifically, the four online
surveys depicted in Figure 3 are meant to encourage students’ reflection about the affor-
dances and limitations of the digital tools that were used for the peer feedback exchange.
Such a reflection is essential to foster students’ (especially prospective teachers’) critical
thinking as an important facet of digital competence. Upon completion of each online
questionnaire, the respondents therefore received a copy of their answers, which they
could collect in a kind of feedback diary or e-portfolio.

Furthermore, the surveys served as data collection instruments for evaluating the
usefulness of the reformed course. However, if the participating students are already fa-
miliar with different digital feedback methods and tools, the inclusion of these surveys
might be perceived as unnecessary. Thus, as soon as a degree program has been system-
atically redesigned with digital feedback, as suggested here, the surveys can be skipped.
They should, however, be reintroduced as soon as further major modifications are made,
e.g. due to technological innovations. One likely area is the incorporation of Al tools in
the research and writing process, which appears to be promising, but still bears several
limitations at the present stage (see chapters 16 and 17 by Schluer in this volume). To avoid
misuse and erroneous output, the use of Al technologies should be critically evaluated
together with the students in the classroom. This also leads us to consider some further
ideas for subsequent implementations in the next section.

9.3. Proposed Changes for Subsequent Implementations

Based on the TRC research that was conducted in winter term 2022/23, i.e. the feedback
analyses and the survey analyses (Schluer, in prep.; Schluer, submitted), suggestions for
improvement were derived that will be incorporated in the next implementations.

Notably, it appeared that some students could have profited from further feedback
training and time for practice. First of all, a systematic integration of digital feedback
into the degree programs (cf. macro-level considerations by Boud & Dawson, 2023, in
chapter 4 by Schluer in this volume) could help to make it a natural part of the learning
process for the students, as proposed in this chapter. Since the TRC is the final course that
the students attend, it will take a few years until possible effects of this ongoing training
will be discerned in the TRC. However, there is a direct way in which the next group of
TRC participants can already benefit from the output of the DFM project. In contrast to
the TRC members from winter term 2022/23, the new participants can access detailed
written manuals and video tutorials about each digital feedback method by visiting the
“Digital Feedback Map” (https://tinyurl.com/DigitalFeedbackOverview; Schluer, 2023a).

Moreover, another change is currently being implemented: The course schedule con-
tains a detailed reminder of feedback as a dialogic process, which is ideally initiated by
the student. Thus, when submitting an assignment (e.g. on the digital board or in a text
editor), the students are asked to formulate a specific feedback request (Winstone & Car-
less, 2020, p. 110). The aim is to support students’ critical self-reflection and to reduce the
amount of superficial feedback that peers might otherwise provide. The detailed instruc-
tions are reproduced below:
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(1) Initiating a feedback dialogue
When submitting an assignment, please always try to formulate a specific feedback re-
quest.

The purpose of a feedback request is to elicit specific feedback from your peers and
the supervisor. Thus, you need to think about the concrete parts of your research project
you are not sure about and want to discuss. Formulate 1 or 2 specific questions, such as:

« “l am interested in two different topics and don't know which one to choose. I have
listed several pros and cons on the digital board and would be grateful for your sug-
gestions. Which one do you think is most feasible and relevant and why?”

«  “In my research, I focus on XY and have already started to write the literature part.
However, I am not sure about the most fitting structure or whether I forgot an im-
portant term in my table of contents. Could you please look at sections 2.1 to 2.4 of
my table of contents (see upload)? What do you think?”

«  “I have piloted my survey already and noticed that the responses for the open ques-
tions went into a totally different direction than the one that I had intended. So, I
assume that maybe the formulation of my questions was not clear enough, or that
a different data collection format would have been more suitable (e.g. closed ques-
tions or interview)? Can you please look at questions 4 + 5 of my uploaded draft and
the three sample responses that I have received? Thank you!”

(2)  Exchanging feedback (giving and taking)
In response to your peer’s feedback request, try to give concrete suggestions and expla-
nations.

Identify the strengths of your peer’s work as well as the areas for improvement. For-
mulate your feedback in an appreciative, specific and constructive manner while never-
theless drawing your peer’s attention to the aspects that are hard to understand, contra-
dictory or need improvement for other reasons. Explain why you consider something as
well done or as in need of revision or clarification. Give specific suggestions how the im-
provement could be reached, e.g. by providing concrete examples, by mentioning useful
websites or by incorporating other helpful resources.

Bear in mind that you will obtain feedback from your peer as well; so, imagine your-
self being the feedback recipient when giving feedback to your peer: What kind of feed-
back would you expect? In what way should it be formulated? Would you need some en-
couragement and motivation as well as constructive criticism that will help you improve?

Certainly, you will not be able to comment on all aspects that your peer might desire;
you cannot give an expert opinion on everything because everybody has different back-
grounds, interests, and resources available. In sum, however, peers find it usually very
helpful to receive supportive comments as well as critical questions from a person who is
in a similar situation or has gone through it recently (such as the different stages of the
research process).

Remember that feedback is an ongoing dialogue. Not all feedback is perfect or easy to
understand. Therefore, don't hesitate to ask questions for clarification in response to the
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feedback that you have received. A thanks for the feedback and a description of how you
are going to use it would be much appreciated as well.

10. Discussion and Conclusion

This chapter has provided detailed insights into the process of redesigning TESOL
courses by means of digital feedback procedures. This process gained momentum in
2021 when external funding was granted and the university-internal process of the
degree reform was started.

Overall, we have seen that digital feedback methods should be carefully aligned with
the specific learning objectives. However, research has hardly ever been conducted on
the suitability of digital feedback procedures for concrete tasks. The DFM project con-
tributed to filling this substantial gap. At the same time, the redesign process cannot be
considered as a closed one, as it needs to be reassessed continuously while responding to
changed demands. One noticeable development has occurred in the field of Al since late
202.2. With the release of ChatGPT (see chapter 16 by Schluer in this volume), many aca-
demics felt threatened but also recognized its affordances. Students seem to be curious
in exploring it while also observing certain limitations.

There are also other digital feedback methods that are still underexplored, and one
of them are digital feedback portfolios. In the current redesign of the TESOL curriculum
that was presented in this chapter, e-portfolios were regarded as potentially beneficial
for the students to encourage critical reflection. However, practical challenges were en-
countered, such as the accessibility of the digital portfolio across different courses and
after graduation. While the use of Google Sites could help to overcome this challenge, it
does not conform to the data protection policies of many educational institutions. Like-
wise, Google Forms was found to be advantageous for the reflective online surveys, as
respondents were able to reconsult their responses on a later occasion. Ideally, then, an
e-portfolio application should be chosen that is approved by the educational institution
but at the same time accessible throughout the prospective teachers’ professional life.

A commonality of all courses was that they combined self-directed with collabora-
tive learning and were accompanied by regular feedback from the peers and teachers.
The research gaps delineated above pinpoint further possible directions, notably AI-pow-
ered self-feedback and feedback from externals, such as in-service teachers or mentors.
These additional directions could therefore be included in future pedagogical practice.
The constant engagement in reflective practice (Dewey, 1910; Farrell, 2022; Schén, 1983)
accompanied by research on the course designs (cf. e.g. Armstrong et al., 2020; Collins,
1990, on design-based research) may ultimately motivate the student teachers to enact
such practices themselves. Likewise, by providing insights into the challenges that were
encountered and the solutions that were explored, this chapter hopes to inspire other ed-
ucators and encourage change processes in higher education through concerted efforts
across modules.

Especiallyin an era that is characterized by ongoing technological advancements and
pedagogical innovations, higher education should be a vanguard of continuous redesign
in response to the evolving pedagogical demands. As prospective teachers are immersed
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in pedagogical approaches that align with the latest advancements in research and tech-
nology, they are better equipped to navigate the dynamic landscape of teaching and cul-
tivate the required competencies among their students. In that respect, digital feedback
can help empower students to take on an active role in knowledge-seeking and critical
reflection, which may ultimately lead to pedagogical innovation and ongoing improve-
ments.
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