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COURSE SUMMARY

Table 26–1
Audience and level of 
studies

Students (Master)

Group size 26–50
Course duration 10 weeks
Credits 7.5 ECTS
Workload Presence: 30h

Self-study: 120h
Total: 150h

Contents/primary topics • Megatrends and squeezing operating space
• Analysis and management of social and ecological vulnerabilities
• Responsible business stewardship

Main course objectives • Preparing current and future business leaders and managers for addressing grand 
challenges and wicked problems of business sustainability by developing their 
systems-thinking as well as their anticipatory, normative, strategic and interpersonal 
competences.

Main teaching ap-
proaches

• Active learning
• Inter-/transdisciplinary learning
• Collaborative learning

Main teaching methods • Group discussions
• Lectures
• Self-reflection tasks/exercises

Learning environment Classroom (face-to-face learning)
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Link to Sustainable De-
velopment Goals

SDG 1 | No Poverty | End poverty in all its forms everywhere
SDG 5 | Gender Equality | Achieve gender equality and empower all women and girls
SDG 8 | Decent Work and Economic Growth | Promote sustained, inclusive and 
sustainable economic growth, full and productive employment and decent work for all
SDG 9 | Industry, Innovation and Infrastructure | Build infrastructure, promote inclusive 
and sustainable industrialization and foster innovation
SDG 10 | Reduced Inequalities | Reduce inequality within and among countries
SDG 12 | Responsible Consumption and Production | Ensure sustainable consumption 
and production patterns
SDG 13 | Climate Action | Take urgent action to combat climate change and its 
impacts
SDG 17 | Partnerships for the Goals | Strengthen the
implementation and revitalize the global partnership for sustainable development
(While the above eight SDGs will be more directly discussed and integrated, delibera-
tions and reflections on megatrends will also touch upon SDG 3: Good Health and 
Well-being; SDG 6: Clean Water and Sanitation; SDG 7: Affordable and Clean Energy; 
SDG 11: Sustainable Cities and Communities; SDG 14: Life Below Water; SDG 15: 
Life on Land; SDG 16; Peace, Justice and Strong Institutions)

Table 26–2
Impact assessment: (None)

Low/Medium/High
Explanation

1. Degree of student partici-
pation / activeness

High Students conduct own research and then share 
with peers by and through reflecting on the deliber-

ations.
2. Degree of student collabo-
ration / group work

High Students work in groups to share their own find-
ings, reflect on the issues discussed in the module, 
analyse different perspectives, develop arguments, 
identify a common ground and work towards a com-

mon goal.
3. Degree of student emo-
tional involvement

Medium Students reflect on readings, lectures and group 
work (including a stakeholder role play) to develop 

empathy and articulate their own position.
4. Degree of inter-/transdis-
ciplinarity

Medium Interdisciplinary teaching team and content drawing 
on environmental sciences, finance, strategy, oper-

ations and psychology.
5. Degree of student (self-) 
reflection

High Reflexive thinking and writing exercises embedded 
throughout the module.

6. Degree of experience of 
real-life situations

Low Throughout the module students research, examine 
and analyse case studies based on real-life events 

and reflect on contemporary challenges.
7. Degree of nature-related 
experiences

(None)  
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Impact assessment: (None)
Low/Medium/High

Explanation

8. Degree of stakeholder in-
tegration

Medium Module requires students to undertake a role play 
where they conduct own research on different 

stakeholders and their demands, articulate their 
own position on a contentious issue from perspec-
tive of a specific stakeholder, simulate a stakehold-

er negotiation in class which is facilitated by an 
industry expert and then reflect on the experience 

of this activity.
9. Degree of integration be-
tween theory and practice

High Module consists of lectures offering theoretical per-
spectives and insights followed by activities, de-
bates and a role play involving direct application 

of the theoretical ideas.

COURSE INTRODUCTION

The world today is faced with grand challenges or wicked problems in the 
progression towards a sustainable future – these include issues such as poverty, 
inequality, modern slavery, climate change induced migration and water short-
age, biodiversity loss and water table destruction, and the challenges of creating 
sustainable consumption and production (Reinecke & Ansari, 2016; Ferraro et 
al., 2015). Given the large-scale industrial use of natural resources on one hand, 
and their expertise, presence, resourcefulness, mobility and ability to scale-up 
on the other hand, private sector businesses are repeatedly called upon to deal 
with societal grand challenges and contribute to sustainable development (Witte 
& Dilyard, 2017). Whether and how this can happen, however, remains less 
clear in practice. There is, therefore, an urgent need to develop awareness, 
knowledge and skills of current and future leaders and decision makers who 
can act responsibly and contribute to our combined sustainable futures (Corco-
ran & Wals, 2004; Sachs et al., 2016). This will require developing appreciation 
for the unprecedented and complex depth and nuances of legal, regulatory and 
voluntary self-imposed restrictions that must inevitably be placed on a business 
if we are to achieve a sustainable future for the world. This is an ambitious 
task, for it requires developing the knowledge, skills and competencies of 
students who are expected to be future ‘‘problem solvers’’, ‘‘change agents’’, 
and ‘‘transition managers’’ (Orr, 2002; Loorbach & Rotmans, 2006; Rowe, 
2007; McArthur & Sachs, 2009; Willard et al., 2010) to make the world a 
better and “sustainable” place for humankind to continue to occupy (Dyllick, 
2015). Adoption of a learner-centered instructional practice (Bonk & King, 
2012) could aid development of students’ abilities to solve current and future 
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problems with the application of newly acquired knowledge (Biggs & Tang, 
2007).

The module aims to prepare current and future managers and leaders to 
enact business as a force for good by helping them develop the abilities to 
analyse the challenges of sustainable development and to anticipate, envision 
and shape a sustainable planetary future. In order to do so the module has been 
designed with a focus on helping students develop five key competences. These 
include according to Wiek, Withycombe and Redman (2011) systems-thinking 
competence: “ability to collectively analyze complex systems across different 
domains … and scales” (p. 207); anticipatory competence: ability to collective-
ly analyze, evaluate images of the future; normative competence: “ability to 
collectively map, specify, apply, reconcile, and negotiate sustainability values, 
principles, goals, and targets” (p. 209); strategic competence: “ability to col-
lectively design and implement interventions, transitions, and transformative 
governance strategies toward sustainability” (p. 210) and interpersonal compe-
tence: “ability to motivate, enable, and facilitate collaborative and participatory 
sustainability research and problem solving” (p. 211).

LEARNING OBJECTIVES

Table 26–3
Learning objec-
tive dimension
(UNESCO, 2017)

Learning objective Competency re-
ferred to frame-
work of Wiek et 
al. (2011)

Cognitive Ability to recognise the key social and environmental issues and trends 
influencing and shaping the business landscape

Systems-thinking 
competence

Ability to identify and analyse the impacts of business on the environ-
ment and society

Systems-thinking 
competence

Ability to identify the projected impacts of the environment and society 
on business

Anticipatory com-
petence

Ability to reflect on the role and form of business and the form of a 
sustainable society and the interconnection between the two

Normative compe-
tence

 Ability to evaluate the relationship between taught material, research 
and personal experiences and offer ideas for the future

Strategic compe-
tence
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Learning objec-
tive dimension
(UNESCO, 2017)

Learning objective Competency re-
ferred to frame-
work of Wiek et 
al. (2011)

Socio-emotional Ability to develop interpersonal skills and empathy Interpersonal com-
petence

Ability to convey information to others in a convincing way Interpersonal com-
petence

Ability to develop problem-solving abilities Interpersonal com-
petence

Ability to reflect on the taught material from an individual/personal 
standpoint

Normative compe-
tence

Behavioural Ability to articulate the implications of a rapidly changing business 
environment in the wake of sustainable development challenges

Systems-thinking 
competence

 Ability to summarise the rationale for businesses to contribute to sus-
tainable development

Normative compe-
tence

 Ability to produce recommendations for how businesses may contribute 
to sustainable development

Strategic compe-
tence

COURSE OUTLINE

Table 26–4
Structure Session focus Exercises (out of class)

Week 1

Lecture (2 hours): Mod-
ule Introduction

• Code Red for Humanity: the urgency of 
building a sustainable world and the role of 
business

• Module overview, structure, assignment, 
study plan

• Key concepts and definitions

Exercise 1 “The Module 
and the Self”:
Sharing of expectations 
and worries about the 
module and the topic

Seminar (1 hour): Intro-
ductions & Ice Breaker

• Introductions
• Ice breaker – favourite ice cream and a 

quirky/interesting fact about the self
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Structure Session focus Exercises (out of class)

Week 2

Lecture (2 hours):
The Sustainability Im-
perative

• Global megatrends and their societal, firm 
and individual level impacts and implica-
tions

• A safe and just operating space for human-
ity – planetary boundaries and doughnut 
economics, funnel model

 

Seminar (1 hour):
Analysing the Impact of 
Megatrends

Group work – Exercise 2 (see subchapter “Ex-
ercises”, during the seminar instructions)

See subchapter “Exercis-
es” – Exercise 2, after the 
seminar instructions

Week 3

Lecture (2 hours):
Business and the Sus-
tainability Imperative: 
Squeezing Operating 
Space

• Understanding business as a 'system' op-
erating within a planetary system facing 
challenges to retain legitimacy and social 
license to operate, in the wake of changing 
societal expectations

• Understanding survival risks and vulnera-
bilities (regulatory; market – investor, con-
sumer; operational – supply chain, organi-
sational design and psychology)

Choosing an industry be-
tween automotive and 
sugar-based food and 
beverage industry and 
reading about the trends, 
challenges, stakeholder 
demands and changing 
regulations

Seminar (1 hour): 
Understanding the 
Squeezing Operating 
Space

Group work – Exercise 3:
Discussing the issues raised by consumers, 
investors, activists and the responses of indus-
try and government in the selected industries 
to reflect on whether and how the industry can 
adapt

 

Week 4

Lecture (2 hours):
Regulatory Vulnerabili-
ties

• Government as a driver for business re-
sponsibility

• Understanding regulation – public and pri-
vate regulations

• Role of judiciary, campaigners, lobbyists, 
enforcement agencies and citizens

See subchapter “Exercis-
es” – Exercise 4, before 
the seminar instructions

Seminar (1 hour):
Mapping the Changing 
Regulatory Landscape

Group work – Exercise 4 (see subchapter “Ex-
ercises”, during the seminar instructions)

 

Week 5

Lecture (2 hours):
Market Vulnerabilities

• Changing investor demands, increasing 
ESG considerations (Guest Lecture)

• Consumer demands as a driver for busi-
ness responsibility and sustainability

See subchapter “Exercis-
es” – Exercise 5, before 
the seminar instructions

Seminar (1 hour): Ex-
amining the Market 
Risks

Group work – Exercise 5 (see subchapter “Ex-
ercises”, during the seminar instructions)

See subchapter “Exercis-
es” – Exercise 5, after the 
seminar instructions
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Structure Session focus Exercises (out of class)

Week 6

Lecture (2 hours):
Operational
Vulnerabilities

• Organisational design and psychology: 
challenges and limitations

• Political, technical, institutional and other 
challenges in supply chains

Reading Padmanabhan 
et al. (2015) before the 
seminar

Seminar (1 hour): Un-
derstanding Operational 
Vulnerabilities

Group work – Exercise 6:
Analysing the case of Rana Plaza factory di-
saster from the perspective of a multinational 
company

 

Week 7

Lecture (2 hours):
Business Responsibility
and Stewardship

• Why should business take responsibility? – 
normative, instrumental, political arguments

• Can and should business set new norms 
and be stewards of sustainable develop-
ment?

Watching videos (Com-
monwealth Club of Cal-
ifornia, 2016; Harvard 
Business Review, 2021; 
ThePrincesA4S, 2012) 
and doing own research 
on Jochen Zeitz (Puma), 
Paul Polman (Unilever) 
and Yvon Chouinard 
(Patagonia) before the 
seminar

Seminar (1 hour): 
Strategies and 
Practices of Responsi-
ble Stewardship

Group work – Exercise 7:
Analysing the strategies and decisions of 
Jochen Zeitz (Puma), Paul Polman (Unilever) 
and Yvon Chouinard (Patagonia) and how they 
enabled their companies to become Respon-
sible Stewards. Use the videos and conduct 
own research.

 

Week 8

Lecture (2 hours):
Future Proofing

• Scenario planning
• Business model innovation
• Rethinking organisational design

See subchapter “Exercis-
es” – Exercise 8, before 
the seminar instructions

Seminar (1 hour): My 
Industry in 2050

Group work – Exercise 8 (see subchapter “Ex-
ercises”, during the seminar instructions)

See subchapter “Exercis-
es” – Exercise 8, after the 
seminar instructions

Week 9

Lecture (2 hours):
Strategic Stakeholder 
Engagement and Ac-
countability

• Stakeholder identification
• Stakeholder engagement
• Stakeholder management
• Reporting and disclosure

See subchapter “Exercis-
es” – Exercise 9, before 
the seminar instructions

Seminar (1 hour):
Role Play on Forest 
Felling in the Amazon

Group work – Exercise 9 (with an industry ex-
pert) (see subchapter “Exercises”, during the 
seminar instructions)

See subchapter “Exercis-
es” – Exercise 9, after the 
seminar instructions
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Structure Session focus Exercises (out of class)

Week 10

Lecture (2 hours):
Critical Reflections

Envisioning a Sustainable Future: critical per-
spectives and reflections, scenario planning

• Part 1 – The sustainability imperative and 
what can business do (module summary)

• Part 2 – Can business be a force for good 
and can it survive within systemic and hu-
man limitations and if so, in what form?

 

Seminar (1 hour):
Can a Business be a 
Force for Good? If not, 
can it survive?

Class debate – Exercise 10 Writing a personal re-
flective piece on what 
competences personal-
ly needed to devel-
op/strengthen to be able 
to become a business 
leader capable of shaping 
a sustainable future, after 
the seminar (sharing op-
tional)

TEACHING APPROACHES AND METHODS

Corporate responsibility and sustainability is a topic that requires much critical 
thinking (Kearins & Springett, 2003). Therefore, for this module, the authors 
take ‘classroom’ as an important site for criticality, critical engagements and 
reflections (Perriton & Reynolds, 2018) and draw upon the pedagogical ap-
proaches and teaching methods developed/adopted by the critical management 
education (CME) scholars. They begin by introducing to the students the notion 
of “Narrative Economics” developed by the 2013 Nobel-laureate economist 
Prof. Robert James Shiller (2020), which draws attention to the contagion that 
occurs when narratives constructed by humans go viral, and the power and 
extent of associated actions, behaviours and their resulting impacts.

Contemporary narratives promote and support acceptance of consumption 
and growth as a necessity for society (Raworth, 2017). In the broader context of 
these economics induced logics and the contemporary mainstream management 
education landscape that predominantly rely on techno-rational managerialist 
pedagogies and management solutions (Cunliffe, 2020), the module is opened 
with the IPCC Report (2021). This report alerted the world to “Code Red for 
Humanity” and students are asked to deliberate and reflect upon the ideas of 
Rockström et al.'s (2009) “Planetary Boundaries”, Raworth's (2017) “Doughnut 
Economics”, Henshaw´s “Funnel” and Aditya Birla´s “Sustainable Business 
Report” (Aditya Birla Group, 2018) as well as van Zanten and van Tulder's 
(2021) “Sustainability Imperatives”.
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With widely prevalent and accepted narratives of consumption, growth, 
luxury and brands as normal ideals and practice, alongside a “burgeoning racist 
and anti-intellectual public sphere that reduces the public space” (Perriton & 
Reynolds, 2018, p. 522) for discussing sustainability as an imperative and a 
social necessity, the lived experience of students will most likely be antithetical 
to the ideas discussed in the classroom. This dilemma has been aptly identified 
by Giroux (1981) who argues that educators will have to express those ideals 
in a context that undermined the possibilities for doing so. Giroux (1981) 
also argued that the “educational approaches and practices always arise in 
tension with institutional and social structures” (Perriton & Reynolds, 2018, 
p. 522). Drawing on Giroux (1981) and Shiller (2020), the authors recognise 
that educational content and processes are open to dismantling the tutor’s 
power, acknowledging and exploring differences in classrooms, and widening 
the lens on both marginalised individuals (Perriton & Reynolds, 2018) as well 
as marginalised ideas and narratives. The authors argue that adopting such a 
critical pedagogical approach is likely to better facilitate and support student's 
learning on corporate responsibility and sustainability in classrooms.

In order to encourage these alternate narratives, by drawing upon Giroux, 
traditional modes of transmission are replaced with learner-tutor relationships 
in which students are able “to challenge, engage, and question the form and 
substance of the learning process” (Giroux, 1983, p. 202). While key topics are 
introduced through lectures, students have to work in groups to draw upon and 
understand the content and make it relatable. Participative pedagogies based 
on group work is a way of demystifying the “traditional, manipulative role of 
the teacher” (Giroux, 1988, p. 39). Therefore, group work is a predominant 
feature of this module. The activities in this module recognise that the meaning 
is not something imparted or transmitted from teacher to learner but it is 
something that learners have to create for themselves and therefore the role of 
the instructor/module leader/tutor is to act as a catalyst for sustainability related 
learning (Biggs, 2014). The module, through group work and class discussions, 
encourages the learner and the teacher to act as co-creators of value, using each 
other’s experience and knowledge to consolidate module’s objective to develop 
current and future leaders for a sustainable future (Cobb, 1994; Prahalad & 
Ramaswamy, 2004; Yang et al., 2011). Class discussions and debates also 
facilitate critical thinking and application of the content learnt by framing one’s 
position and articulating opposing arguments on an issue (Cotton & Winter, 
2010).

Unlike the critical management education (CME) approaches followed by 
some educators this module does not merely substitute mainstream, normative 
teaching material with critical theoretical or interpretive texts and other content. 
Rather, the approach here is more aligned to the overall critical movement and 
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CME approaches developed in early 1990s, i.e. applying critical perspectives to 
the classroom practice of management education including the roles, values 
and beliefs of management educators – whereby a theory and practice of 
process critical CME approach is followed (French & Grey, 1996; Burgoyne 
& Reynolds, 1997; Currie & Knights, 2003). Every topic is first introduced 
through lectures alongside key concepts (Bligh & Cameron, 2000) to provide 
background information and prepare students to engage with individual and 
collective learning activities (Horgan, 1999). Critical reflections are then en-
couraged and facilitated both individually and in groups to encourage a deep-
er level of understanding of corporate responsibility and sustainability issues 
and challenges to reinforce the intended learning objectives (D’Andrea, 1999; 
Prosser & Trigwell, 1999) which themselves align with five key competences 
for sustainability (Wiek et al., 2011). Such reflections, besides facilitating criti-
cal thinking and application of learning also contribute to students developing 
appreciation of plurality of views on the role of business in sustainable devel-
opment.

Appreciation of plurality is furthered by involving guest lecturers (on 
finance) and inviting industry experts (to comment on stakeholder role play) 
which will enable the students to explore topics from multiple perspectives 
(Robinson & Kakela, 2006; Aragon-Correa et al., 2017; Lozano et al., 2017) 
and also add variety and spice to the classroom (Nourse, 1995). Such an appre-
ciation is also furthered by class activities which require students to construct 
scenarios for their company and specific industry and compare and evaluate 
expected consequences (Alcamo, 2008). Appreciation on the challenges of 
corporate responsibility and sustainability require widening the remit of one’s 
horizon and therefore the activity of strategic stakeholder engagement as an 
in-class role play will enable students to act out the role of a stakeholder in 
a given situation (Rao & Stupans, 2012; Dingli et al., 2013) and in so doing 
encourage them to develop their own experience of the issues. Individual and 
class reflections have been in-built throughout to allow students to forge their 
own relationship with the issues (Griffiths, 1999). The assessment has also been 
designed to allow students to reflect on key issues and to apply their learning to 
a specific company/conceptual debate.
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EXERCISES

In the following, different exercises are presented in the way given to students 
in class.

Analysing the Impact of Megatrends on Business (Exercise 2)

During the seminar, in individual groups, analyse the impact of a chosen mega-
trend on the specific industry (Water for the finance and banking industry or 
Growing social inequality for the apparel industry). Nominate a group member 
to provide feedback to the class discussion which the tutor will facilitate.

When mapping the impact in groups, consider the following issues:
• How will the megatrend alter the legal and hence operating environment 

of the industry? Is raw material availability/inflows likely to be impacted? 
How?

• Who (which stakeholders) may be impacted? How?
• Which business processes are likely to be impacted? How?
• How significant may the impact be?
After the seminar, reflect on how social inequality may impact your own indus-
try (where you are currently working or wish to work in).

Mapping the Changing Regulatory Landscape (Exercise 4)
Before the seminar, choose a company; either Uber or Facebook.
• For Uber, conduct desk-based research on the case Uber BV v Aslam and 

others in the UK. You may review the court order, summary of the order and 
media articles.

• For Facebook, conduct a desk-based search and identify what recent laws 
and policies have been passed for social media companies like Facebook in 
the UK.

During the seminar, in your groups, discuss the following questions and nomi-
nate a group spokesperson to provide feedback to the class discussion which 
the tutor will facilitate.
• How has the regulatory landscape changed for Uber and Facebook over the 

last five years?
• What have been the key issues of contention?
• What do the recent court orders and rulings indicate to you?
• How do you see the regulatory landscape evolving for both platform com-

panies as climate change worsens?
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• In respective groups, reflect on the following:
• In February 2021, the Supreme Court in the UK unanimously ruled that 

the Uber drivers are workers. Uber complied with the 2021 court order 
but refused to include Uber eats drivers – why?

• A law on online harm was passed in the UK but social media companies 
revised guidelines globally – why?

Examining the Market Risks (Exercise 5)

Before the seminar, read and gather information about Boohoo.com and its 
growth trajectory over the years including the scandals it has been caught up in.

During the seminar, discuss the questions below and nominate a group 
spokesperson to provide feedback to the class discussion which the tutor will 
facilitate.

Boohoo group PLC is a UK based online retailer. In July 2020 its shares 
fell drastically and the experts predicted its growth could halve. In your groups 
discuss:
• What happened in July 2020 and why?
• How was Boohoo’s market performance in December 2020?
• Was what happened in July 2020 reflective of a broader trend or an aberra-

tion?
• What lessons can companies learn about ESG related risks from this case?
After the seminar, identify the best and the worst performing companies on the 
stock exchange and examine its ESG credentials.

My Industry in 2050 (Exercise 8)
Before the seminar, choose a company between Google and Tesla and read 
about it. Reflect on the organisational design of Google and what makes its 
processes/culture different or reflect on the business model innovation of Tesla.

During the seminar, in your company specific groups discuss the following 
questions and nominate a group spokesperson to provide feedback to the class 
discussion which the tutor will facilitate.
• What is distinctive about the organisational design/business model of the 

company?
• To what extent does this company reflect a sustainable company of the 

future?
• What characteristics would you expect from a sustainable company in 2050? 

Why?
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After the seminar, draw on group work readings and deliberations and in class-
seminar discussions and write a reflective piece on My Firm/My Favourite 
Company in 2050 and email it to the module tutor.

Class Role Play on Forest Felling in the Amazon (Exercise 9)
Before the seminar, conduct a desk-based review and read about the Amazon 
forests and the growing concern about deforestation.

During the seminar, each group will be representing a different stakeholder 
group to share views on Forest Felling in the Amazon to set up a cattle ranch. 
Please choose from one of the following:
i. the company / family setting up the cattle ranch;
ii. community representative of the tribal population residing in the area;
iii. the representative of the Ministry of Economic Development of Brazil;
iv. the environmental campaigning group working to save the Amazon rainfor-

est;
v. youth representative of the nearby cities who are actively seeking employ-

ment;
vi. scientists researching the global importance of biodiversity in the Amazon.
In your groups:
• Outline your position – will you or will you not support this decision to 

deforest the Amazon to set up a cattle ranch?
• Discuss why or why not?
• Develop points in support of your position and for convincing those on the 

other side.
The class will then attempt to arrive at a consensus and each group will try 
to convince the other groups in a discussion facilitated by an industry expert. 
This may or may not happen as each stakeholder is committed to not shift its 
position. At the end the Ministry of Economic Development of Brazil must 
decide (with or without consensus) to issue a license for the cattle ranch or not.

After the seminar, reflect on your emotions and experiences during and 
after the exercise. Think about what allowed/or may have enabled the group to 
arrive at a consensus and share your thoughts with the rest of the class.

ASSESSMENT

The summative assessment in this module aims to foster the key competences 
and draws on the learner-centered REACT (Relating, Experiencing, Apply-
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ing, Cooperating, Transferring) teaching strategies (Crawford, 2001) which 
enable students to develop knowledge through social and cognitive interactions 
(Schunk, 2009). It is designed to enable students to apply their knowledge 
to their current and future engagements as professionals within organizational 
settings (Ichii & Ono, 2018). This is done by offering students the choice to 
submit an essay of 3500 words on either a conceptual/analytical perspective or 
an applied case study:
• “Operating space for businesses is increasingly reducing: Challenges and 

Opportunities”. Discuss this statement in light of business responsibility 
and sustainable development debates that have been discussed in class. You 
are expected to engage in analytical discussion by using relevant theories, 
empirical studies, data and examples to substantiate your arguments. You are 
expected to discuss at least two specific challenges and at least two specific 
opportunities.

• Choose a company and analyse its approach to sustainable develop-
ment.  You are expected to draw on relevant theory to comment on the 
challenges facing the company, the strategies it has adopted and to offer at 
least two feasible recommendations for future proofing to be implemented 
by 2030.

Both options contribute to the module’s teaching approach by enabling students 
to reflect on the challenge of sustainable development for business, engage with 
the module content/theory and apply the knowledge gained by examining the 
challenges for business and identifying opportunities/offering recommendations 
for businesses.

PREREQUISITES

• Required prior knowledge from students: None
• Required instructors and their core competencies:

– Lecturer (competences: sustainability/corporate social responsibility, 
strategy/operations)

– Guest Lecturer (Finance expert – part 1 of market vulnerabilities)
– Industry expert (competences: real-life business expertise and experience 

of stakeholder management and the concept of building sustainable busi-
nesses)

• Required tools: Online collaboration platform (e.g. Moodle/Blackboard)
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GENERAL TIPS FOR TEACHERS

• Guest lecturers and industry experts may be invited depending on their 
availability.

• Clearly outline the purpose of group exercises, encourage students to submit 
through email/blackboard/online portal.

• It is also important to stay flexible about the group exercise: all groups may 
not always complete but most will do and the purpose is to encourage con-
versation and discussion using the exercises to highlight key ideas/theories 
discussed.

• Link discussions and lectures to contemporary events, news articles, docu-
mentaries and movies.
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• The course can also be delivered in a block teaching format.
• Assessment word count can be adapted according to the student assessment 

workload guidance at the own institution but ideally it should not exceed 
4000 words.

• The mode of homework submission can be adapted to class size – for 
instance, if more than 30 students, then instead of emailing to tutor, online 
platform can be used for submissions.

REFERENCES

Aditya Birla Group (2018). Building sustainable businesses fit for a sustainable world. An 
Aditya Birla Group commitment. sustainability.adityabirla.com/group-sustainable-business-re-
port/Group-Sustainable-Business-report.pdf

Alcamo, J. (Ed.). (2008). Environmental futures: the practice of environmental scenario analysis. 
Elsevier B.V. Amsterdam: The Netherlands.

Aragon-Correa, J. A., Marcus, A. A., Rivera, J. E., & Kenworthy, A. L. (2017). Sustainability 
management teaching resources and the challenge of balancing planet, people, and profits, 
Academy of Management Learning & Education, 16(3), 469–483.

Biggs, J. (2014). Constructive alignment in university teaching, HERDSA Review of Higher Educa-
tion, 1, 5–22.

Biggs, J., & Tang, C. (2007). Teaching according to how students learn. Teaching for quality 
learning at university (4th ed.). Berkshire, England: Open University Press, 15–30.

Bligh, D, & Cameron, B. J.. (1985). What’s the use of lectures? The Canadian Journal of Higher 
Education, 30(1), 192–196.

Bonk, C. J., & King, K. S. (2012). Searching for learner-centered, constructivist, and sociocultural 
components of collaborative educational learning tools. In Electronic collaborators (pp. 61–
86). Routledge.

Burgoyne, J., & Reynolds, M. (Eds.) (1997). Management learning: integrating perspectives in 
theory and practice. SAGE.

Commonwealth Club of California (2016, November). Yvon Chouinard: Founding Patagonia & 
Living Simply (Full Program) [Video]. YouTube. https://www.youtube.com/watch?v=ZQlu95
rzUTM

Corcoran, P. B., & Wals, A. E. (2004). Higher Education and the Challenge of Sustainability. 
Dordrecht: Kluwer Academic Publishers.

Cotton, D., & Winter, J. (2010). It's not just bits of paper and light bulbs: a review of sustainability 
pedagogies and their potential for use in higher education. In P. Jones, D. Selby & S. Sterling 
(Ed.). Sustainability education: perspectives and practice across higher education (39–54). 
Earthscan.

Crawford, L. (2001). Teaching contextually: research, rationale and techniques for improving 
student motivation and achievement. Texas: CCI Publishing Inc.

Chapter 26. The Role of Business for a Sustainable Future: Critical Perspectives  445

https://doi.org/10.5771/9783748933090-427 https://www.inlibra.com/de/agb - Open Access - 

https://www.youtube.com/watch?v=ZQlu95rzUTM
https://www.youtube.com/watch?v=ZQlu95rzUTM
https://doi.org/10.5771/9783748933090-427
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by/4.0/
https://www.youtube.com/watch?v=ZQlu95rzUTM
https://www.youtube.com/watch?v=ZQlu95rzUTM


Cunliffe, A. L. (2020). Reflexivity in teaching and researching organizational studies. Revista de 
Administração de Empresas, 60, 64–69.

Currie, G., & Knights, D. (2003). Reflecting on a critical pedagogy in MBA education. Manage-
ment Learning, 34(1), 27–49.

D’Andrea, V-M. (1999). Organizing teaching and learning: outcomes-based planning. In H. Fry, S. 
Ketteridge, & S. Marshall (Eds.) A book for teaching & learning in education, London: Kogan 
Page Limited.

Dingli, S., Khalfey, S., & Leston-Bandeira, C. (2013). The effectiveness of incentive-driven role-
play. European Political Science, 12(3), 384–398.

Dyllick, T. (2015). Responsible management education for a sustainable world. Journal of Manage-
ment Development, 34(1), 16–33.

Ferraro, F., Etzion, D., & Gehman, J. (2015). Tackling grand challenges pragmatically: robust 
action revisited. Organization Studies, 36(3), 363–390.

French, R., & Grey, C. (1996). Rethinking management education. SAGE.
Giroux, H. A. (1981). Ideology, Culture and the Process of Schooling. Temple University Press.
Giroux H. A. (1983). Theory and resistance in education. London: Heinemann.
Giroux, H. A. (1988). Teachers as Intellectuals: Towards a Pedagogy of Learning. New York: 

Bergin & Garvey.
Griffiths, S. (1999). Teaching and learning in small groups. In H. Fry, S. Ketteridge, & S. Marshall 

(Eds.). A book for teaching & learning in education, Kogan Page Limited: London.
Harvard Business Review (2021, November). Former Unilever CEO Paul Polman Says Aiming for 

Sustainability Isn’t Enough. The Goal Is Much Higher [Video]. YouTube. https://m.youtube.c
om/watch?v=oJAc9-huRWs&feature=emb_logo

Horgan, J. (1999). Lecturing for Learning. In H. Fry, S. Ketteridge, & S. Marshall (Eds.). A book 
for teaching & learning in education, Kogan Page Limited: London.

Ichii, R., & Ono, A. (2018). Business students’ reflection on reflective writing assignments. In 
D. Wache, & D. Houston (Eds.), Research and development in higher education: (re)valuing 
higher education, 41, 102–110.

Kearins, K., & Springett, D. (2003). Educating for sustainability: developing critical skills. Journal 
of management education, 27(2), 188–204.

Loorbach, D., & Rotmans, J. (2006). Managing transitions for sustainable development. In X. 
Olshoorn, & A. J. Wieczorek (Eds.) Understanding industrial transformation: views from 
different disciplines (pp. 187–206). Springer, Dordrecht.

Lozano, R., Merrill, M., Sammalisto, K., Ceulemans, K., & Lozano, F. (2017). Connecting com-
petences and pedagogical approaches for sustainable development in higher education: a 
literature review and framework proposal. Sustainability, 9(10), 2–15.

McArthur, J. W., & Sachs, J. (2009). Needed: a new generation of problem solvers, Chronicles of 
Higher Education, 55(40), A64–A66

Nourse, M. E. (1995). Tapping campus talent for the collegiate business communication course, 
Business Communication Quarterly, 58(2), 25–28.

Orr, D. (2002). Four challenges of sustainability. Conservation Biology, 16 (6), 1457–1460.

446  Bimal Arora†, Tony Henshaw, Divya Jyoti & Achilleas Karayiannis

https://doi.org/10.5771/9783748933090-427 https://www.inlibra.com/de/agb - Open Access - 

https://m.youtube.com/watch?v=oJAc9-huRWs&feature=emb_logo
https://m.youtube.com/watch?v=oJAc9-huRWs&feature=emb_logo
https://doi.org/10.5771/9783748933090-427
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by/4.0/
https://m.youtube.com/watch?v=oJAc9-huRWs&feature=emb_logo
https://m.youtube.com/watch?v=oJAc9-huRWs&feature=emb_logo


Padmanabhan, V. M., Baumann-Pauly, D., & Labowitz, S. (2015). The hidden price of low cost: 
subcontracting in Bangladesh's garment industry. Available at SSRN 2659202.

Perriton, L., & Reynolds, M. (2018). Critical management education in challenging times. Manage-
ment Learning, 49(5), 521–536.

Prahalad, C. K., & Ramaswamy, V. (2004). The future of competition: cocreating unique value with 
costumers, Boston, Harvard Business School Press.

Prosser, M., & Trigwell, K. (1999). Understanding learning and teaching: the experience in higher 
education. McGraw-Hill Education (UK).

Rao, D., & Stupans, I. (2012). Exploring the potential of role play in higher education: development 
of a typology and teacher guidelines. Innovations in Education and Teaching International, 
49(4), 427–436.

Raworth, K. (2017). Doughnut economics: seven ways to think like a 21st-century economist. 
Chelsea Green Publishing.

Reinecke, J., & Ansari, S. (2016). Taming wicked problems: the role of framing in the construction 
of corporate social responsibility. Journal of Management Studies, 53(3), 299–329.

Robinson, C., & Kakela, P. (2006). Creating a space to learn: a classroom of fun interaction and 
trust. College Teaching. 54(1), 202–206.

Rowe, D. (2007). Education for a Sustainable Future. Science, 317(5836), 323–324.
Sachs, J., Becchetti, L., & Annett, A. (2016). World Happiness Report 2016, Special Rome Edition. 

New York: Sustainable Development Solutions Network.
Shiller, R. J. (2020). Narrative economics: how stories go viral and drive major economic events. 

Princeton University Press.
Schunk, D. H. (2009). Learning theories: an educational perspective (5th ed.). Pearson Prentice 

Hall: New York.
ThePrincesA4S (2012, December). Jochen Zeitz, CEO Sport and Lifestyle Group, CSO of PPR and 

Chairman of the Board of PUMA [Video]. YouTube. https://m.youtube.com/watch?v=mPFVI
v-32G8

UNESCO (2017). Education for sustainable development goals. Learning objectives. UNESCO 
publishing.

van Zanten, J. A., & van Tulder, R. (2021). Analyzing companies' interactions with the Sustainable 
Development Goals through network analysis: Four corporate sustainability imperatives. Busi-
ness Strategy and the Environment, 30, 2396–2420.

Wiek, A., Withycombe, L., & Redman, C. L. (2011). Key competencies in sustainability: a refer-
ence framework for academic program development, Sustainability Science, 6(2), 203–218.

Willard, M., Wiedmeyer. C., Flint, R. W., Weedon, J. S., Woodward, R., Feldmand, I., & Edwards, 
M. (2010). The Sustainability Professional: 2010 Competency Survey Report. https://www.sus
tainabilityprofessionals.org/sites/default/files/ISSP%20Special%20Report_3.10_final_0.pdf

Witte, C., & Dilyard, J. (2017). Guest editors’ introduction to the special issue: the contribution of 
multinational enterprises to the sustainable development goals, Transnational Corporations, 
24(3), 1–8.

Yang, C., Yong, Z., & Dong, X. (2011). An information structuring approach for group discussion. 
Procedia Engineering, 15, 1261–1265.

Chapter 26. The Role of Business for a Sustainable Future: Critical Perspectives  447

https://doi.org/10.5771/9783748933090-427 https://www.inlibra.com/de/agb - Open Access - 

https://m.youtube.com/watch?v=mPFVIv-32G8
https://m.youtube.com/watch?v=mPFVIv-32G8
https://www.sustainabilityprofessionals.org/sites/default/files/ISSP%20Special%20Report_3.10_final_0.pdf
https://www.sustainabilityprofessionals.org/sites/default/files/ISSP%20Special%20Report_3.10_final_0.pdf
https://doi.org/10.5771/9783748933090-427
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by/4.0/
https://m.youtube.com/watch?v=mPFVIv-32G8
https://m.youtube.com/watch?v=mPFVIv-32G8
https://www.sustainabilityprofessionals.org/sites/default/files/ISSP%20Special%20Report_3.10_final_0.pdf
https://www.sustainabilityprofessionals.org/sites/default/files/ISSP%20Special%20Report_3.10_final_0.pdf


https://doi.org/10.5771/9783748933090-427 https://www.inlibra.com/de/agb - Open Access - 

https://doi.org/10.5771/9783748933090-427
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by/4.0/

	26.1. COURSE SUMMARY
	26.2. COURSE INTRODUCTION
	26.3. LEARNING OBJECTIVES
	26.4. COURSE OUTLINE
	26.5. TEACHING APPROACHES AND METHODS
	26.6. EXERCISES
	26.7. ASSESSMENT
	26.8. PREREQUISITES
	26.9. RECOMMENDED RESOURCES
	26.10. GENERAL TIPS FOR TEACHERS
	REFERENCES

