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Abstract
Expanding upon existing reviews on entrepreneurship education, this article provides an 
overview of effective learning models classified as either generalised, augmented, motiva-
tional, or training type. By subjecting a broader set of studies (N = 3,291) to bibliometric 
analysis, followed by a systematic literature review focusing on a smaller subset (n = 90), 
25 models were identified. Further investigation revealed that 11 of these models were of the 
generalised type, eight were based on augmented approaches, four focused on training, and 
two represented the motivational type of entrepreneurship education.
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Introduction
Entrepreneurship involves a dynamic progression from an innovative concept 
to enterprise establishment and its evolution into a business capable of generat-
ing substantial value (Yıldırım/Aşkun 2012). While entrepreneurship can take 
many forms, they all entail willingness to take initiative and accept risks in the 
pursuit of value creation and economic prosperity (Pantea 2018; Tiberius/Wey-
land 2023). Rakićević et al. (2022) define entrepreneurship as the capacity to 
overcome resource limitations to capitalise on opportunities. As the conceptual 
initiators who possess the creativity and drive to realise an idea in practice, 
entrepreneurs play a crucial role in this process (Yener/Arslan/Demirtaş 2018). 
Given these attributes, it is not surprising that entrepreneurship is considered 
crucial for fostering economic growth and generating employment. Although it 
starts with an individual, it can be promoted not only by governmental and pro-
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fessional bodies, but also higher education institutions (HEIs), by cultivating an 
economy with a strong entrepreneurial focus. HEIs serve as vital hubs of fresh 
knowledge and consistently replenish the entrepreneurial pool with a dynamic 
influx of students and researchers.
Entrepreneurship has also attracted considerable research interest, contributing 
to a debate on whether it is an innate personal characteristic or a disposition 
and skill set that can be learned (Yener et al. 2018). Those taking the latter 
perspective advocate for the inclusion of entrepreneurship at all educational 
levels while promoting lifelong learning and ensuring equitable access to all 
sociodemographic groups. This approach was adopted by the European Union 
(EU), leading to the establishment of the Lisbon Strategy for fostering life-
long entrepreneurship education in 2000 (João Rodrigues 2006; Cotoi/Bodoas-
ca/Catana/Cotoi 2011; Čekić-Marković 2015). The goal of this initiative was to 
transform the EU into the world’s most competitive and vibrant knowledge-driv-
en economy. In many EU member states, entrepreneurship content is already 
integrated into the curriculum across different educational levels. For example, 
in Slovenia, as a part of the “Entrepreneurship on the Agenda” project funded by 
the Ministry of Education and Research, primary and secondary school students 
receive the support needed to start their mini-enterprises, thus contributing to the 
“Development of Entrepreneurial Culture and Creativity Among Young People” 
(Lapčević 2017). Similarly, “Junior Achievement” and “K-6” programmes im-
plemented in Estonia allow elementary and high school students to learn about 
entrepreneurship through play (Lapčević 2017; Hiiemäe-Metsar/Raudsaar/Uibu 
2021; Loogma/Peterson/Rekkor 2021). Although education has already experi-
enced a considerable shift toward a more interactive and participatory model, 
focusing specifically on entrepreneurship is a remarkable shift within the educa-
tional framework. Inclusion of such subjects in secondary and tertiary education 
is of particular importance, as students can utilise the knowledge gained to 
start a business upon graduation (Dorji 2021; Ibrahim/Mohd Razali/Shekh/Zain/
Ismail/Ya 2021). While business schools seem the most logical places for learn-
ing about entrepreneurship, such education should be offered as a part of other 
disciplines (Christensen/Arendt/Hjorth 2023), such as art, science, and engineer-
ing (Rajchamaha/Prapojanasomboon 2022). Most importantly, entrepreneurship 
should be taught via a formal and structured programme, enabling students 
to master the key concepts while developing the much-needed discipline and 
perseverance.
The growth in entrepreneurship education at universities has also inspired a 
large number of studies exploring its impact on students’ entrepreneurial inten-
tions. For example, Hanandeh et al. (2021) found that this kind of education 
promotes an entrepreneurial mindset, increasing the likelihood that students will 
pursue their innovative ideas through start-ups. Ncanywa and Dyantyi (2022) 
similarly noted that universities might mitigate the growing graduate unemploy-
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ment by incorporating entrepreneurship education in their curricula. Loboda et 
al. (2019) concur with this view, adding that this process could be aided by In-
formation and Communication Technology (ICT) tools. Still, the success of such 
initiatives depends on the appropriate selection of entrepreneurship education 
models (Boldureanu/Ionescu/Bercu/Bedrule-Grigoruță/Boldureanu 2020), as 
challenge-based learning (Colombelli/Loccisano/Panelli/Pennisi/Serraino 2022) 
has been shown to boost students’ confidence in their ability to start a business.
Against this backdrop, the aim of the present study is to provide a comprehen-
sive overview of entrepreneurship education. The obtained findings are used 
to categorise entrepreneurship learning models adopted at HEIs into four pre-
defined groups, while identifying those that are most effective in promoting 
entrepreneurship.
Accordingly, after presenting an introduction and a theoretical background, 
the research methodology is described in detail. The obtained results are dis-
cussed next, and the key conclusions are drawn, complemented by a review 
of entrepreneurial learning models provided in the Appendix. Finally, study 
limitations are delineated, along with suggestions for future research directions 
in this domain.

Theoretical background
Entrepreneurship education is a dynamic and multifaceted process that aligns 
with the spirit of innovation and originality. Its primary goal is equipping 
students with the knowledge and skills needed to pursue a career path of 
their choice with drive and enthusiasm (Gundry/Ofstein/Kickul 2014). Whether 
they opt for conventional employment, initiate their entrepreneurial ventures, 
or pursue advanced studies upon graduation, students should be taught within 
an environment that is conducive to personal growth and achievement (Krpalek/
Krpálková Krelová/Berková 2018).
As Vivekananth et al. (2023) pointed out, entrepreneurship education at HEIs is 
vital for empowering the entrepreneurial ecosystem and contributing to job cre-
ation and economic growth. Thus, it has to promote an entrepreneurial mindset 
and propensity for innovation but also address the practicalities of organisational 
management, financial planning, and other aspects involved in starting and 
growing a business (Raudsaar/Kaseorg 2016). Most importantly, entrepreneur-
ship education must integrate practical elements rooted in entrepreneurial expe-
riences (Kremel/Wetter-Edman 2019). This entails creating a learning environ-
ment where students are immersed in a wide range of entrepreneurial activities, 
gaining a genuine understanding of the challenges and opportunities that may 
arise in real-life scenarios (De Carolis/Litzky 2019; Xiaoxing 2020). Such a 
comprehensive approach bridges the gap between theory and practice, enabling 
students to navigate the complexities of the entrepreneurial landscape with con-
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fidence and competence (Kremel/Wetter-Edman 2019). Although entrepreneur-
ship has traditionally been associated with small business initiation (including 
visionary spinout companies) and the expansion of small enterprises (Yıldırım/
Aşkun 2012), academic institutions are increasingly shifting toward other en-
trepreneurship types.
The wide variety of forms that entrepreneurship education may take is also 
reflected in the diversity of studies on this topic. As shown in Table 1, Shabbir 
et al. (2022) conducted bibliometric analysis using VOSviewer and Scopus 
database, providing valuable insights into the utility of this approach in en-
hancing research in this field. Inspired by their work, bibliometric analysis 
supported by Bibliometrix and the Web of Science database was adopted as a 
research methodology for the present study. Similarly, drawing upon the typolo-
gy proposed by Sirelkhatim and Gangi (2015), who categorised entrepreneurship 
learning into three types—learning about, for, and through entrepreneurship—
a type-oriented approach was utilised to provide a detailed overview of vari-
ous entrepreneurship models and their applications. As a part of their recent 
qualitative study, Jardim and Sousa (2023) analysed ten influential articles on 
entrepreneurship education, highlighting its importance for academic success 
as well as career prospects in the digital era, thus justifying the need for the 
research presented here.
Given the variety of factors that influence the success of any educational 
framework, identifying the most effective entrepreneurship education model is 
challenging, as this necessitates consensus on not only what entrepreneurship 
education entails but also how its outcomes are measured. Thus, rather than 
attempting to address this issue, the aim of this study is to provide a holistic 
overview of the currently utilised entrepreneurship education models. Its novelty 
lies in the unique approach for scrutinising the existing models and emphasising 
their practical implications for students.
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Research methodology
The research methodology adopted for this study consists of a bibliometric 
metadata analysis followed by a systematic literature review.

Bibliometric analysis
The Web of Science database was chosen for metadata analysis due to its 
recognised integrity and reliability (Birkle/Pendlebury/Schnell/Adams 2020; 
Dabić/Marzi/Vlačić/Daim/Vanhaverbeke 2021). Using the phrase “models of 
entrepreneurship education for students” and the “All Fields” option, compre-
hensive searches across all searchable fields with a single query were conducted 
on August 18th 2023, yielding 3,291 articles.
To facilitate the analysis of such a large corpus of papers, Bibliometrix was 
adopted, as this software incorporates various essential bibliometric analysis 
methods and is commonly used in quantitative scientometric and bibliometric 
research (Aria/Cuccurullo 2017). Specifically, the Biblioshiny application was 
utilised due to its user-friendly interface (Aria/Cuccurullo 2017). The key meta-
data pertaining to the analysed 3,291 articles is provided in Figure 1.

Figure 1 The key characteristics of the articles included in bibliometric metadata analy-
sis

As can be seen from Figure 1, in the 1997–2023 period chosen for the analysis, 
the number of publications pertaining to entrepreneurship education models in-
creased at an annual rate of 26.24 %. However, significant growth began in 2012 
and peaked in 2022 with 607 papers (Figure 2), indicating that this is a rapidly 
expanding research field.
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Figure 2 Annual scientific production

As shown in Figure 3, the most frequently used words in these publications are 
“education” (532 occurrences), “impact” (414), and “model” (400).

Figure 3 Most frequently featured words

The collaborative country map depicted in Figure 4 illustrates the participation 
of different nations in joint entrepreneurship education endeavours driven by the 
scientific community.
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Figure 4 Country collaboration map

Table 2 presents an overview of publications resulting from collaborations be-
tween researchers from Central and Eastern European countries.

Table 2 Number of publications resulting from research collaborations involving Central and 
Eastern European countries

Participating countries Number of publications
Estonia and Poland 9
Ukraine and Poland 5
Romania and Poland 5
Czech Republic and Romania 5
Czech Republic and Poland 4
Hungary and Romania 4
Hungary and Czech Republic 3
Lithuania and Latvia 2

Systematic literature review
The systematic literature review comprised the identification, screening, eligibil-
ity, and inclusion phases, as recommended by Xiao and Watson (2019) and 
depicted in Figure 5.

Figure 5 Systematic literature review flow (Xiao/Watson 2019)
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During the screening phase, papers featured in conference proceedings, meeting 
abstracts, book reviews, and similar documents were excluded, thus reducing the 
initial pool of 3,291 articles to 2,420. Next, by eliminating articles that could not 
be accessed in full, the sample was reduced further to 1,164. Finally, by restrict-
ing the focus on the papers published in the last ten years, 1,145 remained. This 
set was further narrowed down to 158 by reading the titles and subsequently to 
90 by evaluating the abstracts. Only 21 of these articles described one or more 
entrepreneurship learning models, resulting in 25 models that were subjected to 
further scrutiny.
Guided by the classification adopted by Hasan et al. (2017), Panfilova et al. 
(2019), and Boldureanu et al. (2020), the following types of entrepreneurship 
education were identified: generalised, motivational, augmented, and training. 
According to Hasan et al. (2017), generalised entrepreneurship education aims 
to provide the theoretical knowledge students can rely upon as they transition 
into real-life opportunities. On the other hand, motivational entrepreneurship ed-
ucation focuses on promoting the self-determination and self-confidence needed 
to create and lead an enterprise (Hasan et al. 2017). The aim of augmented 
entrepreneurship education is to simulate business practices, allowing students 
to develop and maintain sophisticated entrepreneurial skills (Hasan et al. 2017; 
Panfilova et al. 2019; Boldureanu et al. 2020). While a similar approach is 
taken by the training-based models based on real projects, they are typically im-
plemented within academic institutions, whereas augmented education may be 
provided by other stakeholders with expertise in business or a specific industry 
sector (Hasan et al. 2017; Panfilova et al. 2019; Boldureanu et al. 2020). Table 
A (presented in the Appendix) provides an overview of the 25 models described 
in the 21 reviewed articles, categorised into one of the aforementioned types of 
entrepreneurship education. Where available, the number of study participants 
is included, along with the study programmes into which the models are incorp-
orated and the key findings.

Discussion and conclusion
As can be seen from Table A presented in the Appendix, 11 of the described models 
belong to the generalised type of entrepreneurship education, while eight pertain to 
the augmented, four to the training, and two to the motivational category. However, 
two of the generalised models pivot towards the practical application of holistic 
entrepreneurship learning. One of these models suggests replacing the traditional 
undergraduate  thesis  with  start-up  programme  management  (Liu/Galichkina/
Kurilova/Vlasova 2021), while the other proposes online learning that connects 
universities, government, and industry (Tóth-Pajor/Bedő/Csapi 2023).
Analyses further revealed that the emphasis on innovation is the key focal 
point of both generalised and augmented models. Whether promoted through 

IV.

144 Katarina Milosavljević, Zoran Rakićević, Jovana Rakićević

https://doi.org/10.5771/9783748949602-136 https://www.inlibra.com/de/agb - Open Access - 

https://doi.org/10.5771/9783748949602-136
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by/4.0/


studio-based projects, game theory applications, simulations, or virtual reality 
experiences, innovation stands out as a consistent objective of education aimed 
at fostering entrepreneurial skills. Several models are developed from a global 
perspective, exemplified by initiatives like the Network of multidisciplinary 
ideation and business model generation (NETMIB) incubation platform. This 
international orientation prioritises collaboration among universities from differ-
ent parts of the world with the goal of addressing the common socioeconomic 
challenges on a global scale (Tóth-Pajor et al. 2023). Moreover, most augmented 
models emphasise the benefits of integrating technology such as virtual reality, 
computer-assisted instruction (CAI), and gamification into the curriculum to 
enrich the learning experience and create a dynamic and engaging educational 
environment for students. Oe and Tanaka (2023) also advocate for the inclusion 
of business-oriented activities, such as SWOT (Strengths, Weaknesses, Oppor-
tunities, and Threats) analysis, to complement materials based on the social 
learning theory.
Training models expose students to various ways of founding and organising 
start-ups, helping them learn the practical aspects of establishing and running 
entrepreneurial ventures. There are numerous examples of such initiatives, in-
cluding LearnFab—a company run by students who are in charge of managerial 
and operational activities—which led to the creation of six start-ups (Fisch-
er/Rosilius/Schmitt/Bräutigam 2021). Gruendungsgarage, another start-up accel-
erator programme, has brought 130 new jobs to the economy (Glinik 2019). Mo-
tivational models are particularly effective in enhancing student motivation as 
they often include gamified entrepreneurship courses and promote engagement 
of alumni entrepreneurs in start-up initiatives.
Some of the models described in the reviewed articles are geared toward specific 
learning outcomes. For instance, the NETMIB incubation platform aims to 
elevate participants’ self-esteem, whereas the CAI model is designed to enhance 
entrepreneurial interest, skills, and knowledge among musical talents. The lev-
el of learning process interactivity also varies, whereby models such as the 
hackathon and the Virtual Reality-Interactive Learning Model (VR-ILM)-based 
Smart Space focus on hands-on, interactive experiences, while others often rely 
on a more conventional lecture-based approach.
Evidence of the significant impact of specific entrepreneurship models on stu-
dents’ skills and intentions supports theories correlating entrepreneurship educa-
tion and entrepreneurial success. The innovative practices featured in these models 
also align with  the theories  advocating experimental  and interactive learning 
methods. Their practical application in different fields of study—including busi-
ness, economics, engineering, technology, medicine, agriculture, journalism, art, 
and other domains—highlights the versatility of entrepreneurship education. Many 
of these models also emphasise the importance of the learning experience. For 
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example, VR-ILM-based Smart Space incorporating virtual reality and computer-
supported systems was shown to increase employment in the real estate services 
sector  by  43 %  (Pan  2022),  while  the  CAI  model  increased  students’  en-
trepreneurial interest, skills, and knowledge by 55.62 %, 57.32 %, and 72.12 %, 
respectively (Cao 2022). Some models include policymakers among the influential 
factors, as their decisions determine whether entrepreneurship education will be 
offered as a part of the curriculum and at which levels. They are also responsible for 
encouraging practical learning experiences like live case studies and hackathons. A 
brief overview of the aforementioned implications is given in Table 3.

Table 3 Theoretical, practical, and policy implications of the study findings

Theoretical implications Practical implications Policy implications
Entrepreneurship education 
types (generalised, augmented, 
motivational, and training) pro-
vide a diverse theoretical frame-
work for analysing educational 
outcomes.

Different models are applied 
across diverse fields (business, 
engineering, medicine, and oth-
ers), highlighting their versatili-
ty.

Policymakers are encouraged 
to integrate entrepreneurship 
education at all levels, focusing 
on practical experiences like 
case studies and hackathons.

Applied models significantly im-
pact students’ skills and inten-
tions, supporting the theoreti-
cally postulated correlation be-
tween education and success.

Learning is enhanced through 
virtual reality and computer-
supported systems.

NETMIB incubator platform 
exemplifies global collabora-
tion in entrepreneurship edu-
cation and problem-solving ini-
tiatives.

Innovative practices align with 
theories promoting experimen-
tal and interactive learning.

VR-ILM-based Smart Space in-
creased employment by 43 % 
(Pan 2022) and the CAI model 
enhanced participants’ skills/
knowledge by over 55 % (Cao 
2022).

Limitations and future directions
The limitations of this study primarily stem from the research methodology and 
the restrictions imposed on the publication language when conducting database 
searches. First, as only the Web of Science database—which is one of many 
relevant databases available—was consulted, this narrowed the research scope. 
Additionally, a single keyword combination was chosen to obtain a broad range 
of articles, but other sources could have been potentially uncovered if other 
combinations were explored.
It is also important to note that the chosen query encompassed “All Fields”, 
which can sometimes result in less precise outcomes due to searching across all 
metadata. The inclusion of open access papers published in languages familiar to 
the authors further reduced the range of articles available for review.
These limitations, however, also offer opportunities for future research in this 
field, as exploring a larger number of databases and using new keyword combi-
nations would facilitate a more comprehensive analysis. The obtained findings 

V.

146 Katarina Milosavljević, Zoran Rakićević, Jovana Rakićević

https://doi.org/10.5771/9783748949602-136 https://www.inlibra.com/de/agb - Open Access - 

https://doi.org/10.5771/9783748949602-136
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by/4.0/


can also be supplemented by qualitative studies involving expert interviews or 
focus group discussions with relevant stakeholders.

References
Aria, M./Cuccurullo, C. (2017): Bibliometrix: An R-tool for comprehensive science mapping 

analysis, in: Journal of Informetrics, 11, 4, 959–975.
binti Ibrahim, I. I./bin Mohd Razali, M. F./binti Shekh, R./Zain, M. N. B. M. N./binti Ismail, 

I./binti Ya, S. (2021): The essential of entrepreneurship inclination in higher learning 
institution (HLI), in: International Journal of Academic Research in Business and Social 
Sciences, 1, 7, 1677–1686.

Birkle, C./Pendlebury, D. A./Schnell, J./Adams, J. (2020): Web of Science as a data source for 
research on scientific and scholarly activity, in: Quantitative Science Studies, 1, 1, 363–376.

Boldureanu, G./Ionescu, A. M./Bercu, A. M./Bedrule-Grigoruță, M. V./Boldureanu, D. 
(2020): Entrepreneurship education through successful entrepreneurial models in higher 
education institutions, in: Sustainability, 12, 3, 1267.

Breznitz, S. M./Zhang, Q. (2022): Entrepreneurship education and firm creation, in: Regional 
Studies, 56, 6, 940–955.

Cao, H. (2022): Entrepreneurship education-infiltrated computer-aided instruction system for 
college Music Majors using convolutional neural network, in: Frontiers in Psychology, 13, 
900195.

Čekić-Marković, J. (2015): Entrepreneurial Education: Comparative overview of educational 
policies, models and practices, in: Social Inclusion and Poverty Reduction Team, Govern-
ment of the Republic of Serbia.

Chen, C. (2022): Research on Structuring a “Student-Centered” Training Model of Innovative 
and Entrepreneurial Graduates in Colleges and Universities, in: Scientific Programming, 
2022, 1, 9003869.

Chen, L./Ifenthaler, D./Yau, J. Y. K. (2021): Online and blended entrepreneurship education: 
a systematic review of applied educational technologies, in: Entrepreneurship Education, 4, 
2, 191–232.

Christensen, B. T./Arendt, K. M./Hjorth, D. (2023): How learning spaces matter in en-
trepreneurship education: introducing the concept of topopraxis, in: Entrepreneurship & 
Regional Development, 35, 3–4, 317–336.

Colombelli, A./Loccisano, S./Panelli, A./Pennisi, O. A. M./Serraino, F. (2022): Entrepreneur-
ship education: the effects of challenge-based learning on the entrepreneurial mindset of 
university students, in: Administrative Sciences, 12, 1, 10.

Cotoi, E./Bodoasca, T./Catana, L./Cotoi, I. (2011): Entrepreneurship European development 
strategy in the field of education, in: Procedia-Social and Behavioral Sciences, 15, 3490–
3494.

Dabić, M./Marzi, G./Vlačić, B./Daim, T. U./Vanhaverbeke, W. (2021): 40 years of excellence: 
an overview of Technovation and a roadmap for future research, in: Technovation, 106, 
102303.

De Carolis, D. M./Litzky, B. E. (2019): Unleashing the potential of university entrepreneur-
ship education: A mandate for a broader perspective, in: New England Journal of En-
trepreneurship, 22, 1, 58–66.

Entrepreneurship Education at University 147

https://doi.org/10.5771/9783748949602-136 https://www.inlibra.com/de/agb - Open Access - 

https://doi.org/10.5771/9783748949602-136
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by/4.0/


Dorji, T. (2021): Content Analysis of Entrepreneurship Education in Primary and Secondary 
School Textbooks, in: Research in Educational Policy and Management, 3, 1, 42–59.

Fischer, S./Rosilius, M./Schmitt, J./Bräutigam, V. (2021): A brief review of our agile teaching 
formats in entrepreneurship education, in: Sustainability, 14, 1, 251.

Glinik, M. (2019): Gruendungsgarage: A Best-Practice Example of an Academic Start-up 
Accelerator, in: International Journal of Engineering Pedagogy, 9, 3, 33–43.

Gundry, L. K./Ofstein, L. F./Kickul, J. R. (2014): Seeing around corners: How creativity 
skills in entrepreneurship education influence innovation in business, in: The International 
Journal of Management Education, 12, 3, 529–538.

Hanandeh, R./Alnajdawi, S. M. A./Almansour, A./Elrehail, H. (2021): The impact of 
entrepreneurship education on innovative start-up intention: the mediating role of en-
trepreneurial mind-sets, in: World Journal of Entrepreneurship, Management and Sustain-
able Development, 17, 4, 856–871.

Hasan, S. M./Khan, E. A./Nabi, M. N. U. (2017): Entrepreneurial education at university level 
and entrepreneurship development, in: Education + Training, 59, 7–8, 888–906.

Hasche, N./Linton, G. (2021): University–industry collaboration: constructing a business 
model lab for student venture creation, in: International Journal of Entrepreneurial Behavior 
& Research, 27, 5, 1241–1263.

He, Z./Liu, Y./Wang, X./Li, R./Lv, N. (2023): Gamified Entrepreneurship Courses Motivate 
College Students’ Satisfaction: An Integrated Flow Framework, in: SAGE Open, 13, 2, 
21582440231177029.

Hiiemäe-Metsar, K./Raudsaar, M./Uibu, K. (2021): Development of entrepreneurial literacy in 
upper secondary school with Junior Achievement tasks, in: Eesti Haridusteaduste Ajakiri, 
Estonian Journal of Education, 9, 2, 184–211.

Huang, Y./Bu, Y./Liu, L./Xu, D./Xu, Z./Zhao, G. (2022): Relationship between entrepreneur-
ship education curriculum and agricultural students’ satisfaction in China, in: Frontiers in 
Psychology, 13, 884565.

Jackson, A./Henry, S./Jackman, K. M./Jones, L./Kamangar, F./Koissi, N./Hohmann, C. F. 
(2023): A Student-Centered, Entrepreneurship Development (ASCEND) Undergraduate 
Summer Research Program: Foundational Training for Health Research, in: CBE—Life 
Sciences Education, 22, 1, ar13.

Jardim, J./Sousa, M. J. (2023): Research and Trends in Entrepreneurship Education, in: 
Education Sciences, 13, 7, 673.

João Rodrigues, M. (2006): The Lisbon Strategy after the mid‐term review: implications for 
innovation and life‐long learning, in: Corporate Governance: The International Journal of 
Business in Society, 6, 4, 349–357.

Klucznik-Tӧrő, A. (2021): The new progression model of entrepreneurial education – guide-
line for the development of an entrepreneurial university with a sustainability approach, in: 
Sustainability, 13, 20, 11243.

Kremel, A./Wetter-Edman, K. (2019): Implementing design thinking as didactic method in 
entrepreneurship education. The importance of through, in: The Design Journal, 22, 1, 
163–175.

Krpalek, P./Krpálková Krelová, K./Berková, K. (2018): Entrepreneurship in relation to con-
temporary concepts of education, in: Marketing and Management of Innovations, 2, 11–22.

148 Katarina Milosavljević, Zoran Rakićević, Jovana Rakićević

https://doi.org/10.5771/9783748949602-136 https://www.inlibra.com/de/agb - Open Access - 

https://doi.org/10.5771/9783748949602-136
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by/4.0/


Lapčević, Z. D. (2017): Entrepreneurship in the subject of technical and informatical educa-
tion teaching, in: Veljović, A. Proceedings of the second national conference with interna-
tional participation entitled “Information Technologies, Education and Entrepreneurship 
2017 – ITOP17” Technical Faculty Čačak, University of Kragujevac, 475–4841, 978–86–
7776–211–7.

Lattacher, W./Wdowiak, M. A. (2020): Entrepreneurial learning from failure. A systematic re-
view, in: International Journal of Entrepreneurial Behavior & Research, 26, 5, 1093–1131.

Lee, Y./Lee, Y. H. (2020): University start-ups: The relationship between faculty start-ups and 
student start-ups, in: Sustainability, 12, 21, 9015.

Liu, Z. J./Galichkina, M./Kurilova, A./Vlasova, S. (2021): “Start-Up” in E-Learning Mode as 
a Basic Project of the Final Year of Entrepreneurship Education, in: International Journal of 
Emerging Technologies in Learning (iJET), 16, 4, 82–94.

Loboda, V./Ostrovskyi, I./Katernyak, I. (2019): Developing Entrepreneurial Mindset in Uni-
versity Undergraduates, in: E-Methodology, 5, 5, 114–131.

Long, Z./Zhao, G./Wang, J./Zhang, M./Zhou, S./Zhang, L./Huang, Z. (2021): Research on 
the Drivers of Entrepreneurship Education Performance of Medical Students in the Digital 
Age, in: Frontiers of Psychology, 12, 733301.

Loogma, K./Peterson, B./Rekkor, S. (2021): The implementation of entrepreneurship educa-
tion in Estonian vocational education, in: Eesti Haridusteaduste Ajakiri, Estonian Journal of 
Education, 9, 1, 88–116.

Ncanywa, T./Dyantyi, N. (2022): The Role of Entrepreneurship Education in Higher Educa-
tion Institutions, in: E-Journal of Humanities, Arts and Social Sciences 3, 11, 75–89.

Oe, H./Tanaka, C. (2023): Qualitative Evaluation of Scaffolded Teaching Materials in Busi-
ness Analysis Classes: How to Support the Learning Process of Young Entrepreneurs, in: 
Education Sciences, 13, 3, 311.

Pan, Y. (2022): Designing Smart Space Services by Virtual Reality-Interactive Learning 
Model on College Entrepreneurship Education, in: Frontiers in Psychology, 13, 913277.

Panfilova, E. E./Demkina, O. V./Galichkina, M. A./Istomina, A. I./Latysheva, V. V./Teymuro-
va, V. E. (2019): Learning models based on a real project in entrepreneurial education, in: 
Journal of Entrepreneurship Education, 22, 2, 1–12.

Pantea, M. C. (2018): Employment-to-Entrepreneurship Interface in the Context of Tech 
Innovation: A Qualitative Analysis in Romania, in: JEEMS Journal of East European 
Management Studies, 23, 1, 128–146.

Rajchamaha, K./Prapojanasomboon, J. (2022): Influence of role models on the entrepreneurial 
skills of science and technology undergraduates, in: Education + Training, 64, 7, 981–995.

Rakićević, Z./Rakićević, J./Anđelković Labrović, J./Ljamić-Ivanović, B. (2022): How En-
trepreneurial Education and Environment Affect Entrepreneurial Readiness of STEM and 
Business Students? A Longitudinal Study, in: Engineering Economics, 33, 4, 414–432.

Raudsaar, M./Kaseorg, M. (2016): Development of Entrepreneurship Education in Estonian 
Universities: Case of University of Tartu, in: European Proceedings of Social and Be-
havioural Sciences, 828–837.

Ruiz-Alba, J. L./Guzman-Parra, V. F./Vila Oblitas, J. R./Morales Mediano, J. (2021): En-
trepreneurial intentions: a bibliometric analysis, in: Journal of Small Business and Enter-
prise Development, 28, 1, 121–133.

Entrepreneurship Education at University 149

https://doi.org/10.5771/9783748949602-136 https://www.inlibra.com/de/agb - Open Access - 

https://doi.org/10.5771/9783748949602-136
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by/4.0/


Shabbir, M./Batool, F./Mahmood, A. (2022): Trends in entrepreneurship education: a system-
atic literature review, in: Higher Education, Skills and Work-Based Learning, 12, 6, 1040–
1056.

Sirelkhatim, F./Gangi, Y. (2015): Entrepreneurship education: A systematic literature review 
of curricula contents and teaching methods, in: Cogent Business & Management, 2, 1, 
1052034.

Sörensson, A./Bogren, M. (2020): Organizing an entrepreneurial learning programme: The 
role of people, process and place, in: Industry and Higher Education, 34, 1, 13–23.

Szymanska, I./Sesti, T./Motley, H./Puia, G. (2020): The effects of hackathons on the en-
trepreneurial skillset and perceived self-efficacy as factors shaping entrepreneurial inten-
tions, in: Administrative Sciences, 10, 3, 73.

Tiberius, V./Weyland, M. (2023): Entrepreneurship education or entrepreneurship education? 
A bibliometric analysis, in: Journal of Further and Higher Education, 47, 1, 134–149.

Tingting, G./Jiangfeng, Y./Yinghua, Y. (2022): A bibliometric analysis of college students' 
entrepreneurial intention from 2000 to 2020: Research trends and hotspots, in: Frontiers in 
Psychology, 13, 865629.

Tóth-Pajor, Á./Bedő, Z./Csapi, V. (2023): Digitalization in entrepreneurship education and 
its effect on entrepreneurial capacity building, in: Cogent Business & Management, 10, 2, 
2210891.

Vivekananth, S./Indiran, L./Kohar, U. H. A. (2023): The Influence of Entrepreneurship Ed-
ucation on University Students' Entrepreneurship Self-Efficacy and Entrepreneurial Inten-
tion, in: Journal of Technical Education and Training, 15, 4, 129–142.

Xiao, Y./Watson, M. (2019): Guidance on conducting a systematic literature review, in: 
Journal of Planning Education and Research, 39, 1, 93–112.

Xiaoxing, Q. (2020): Research on Innovation and Entrepreneurship Education, in: Higher 
Education Research, 9, 2, 209–213.

Yang, Q./Zhang, Y./Lin, Y. (2022): Study on the Influence Mechanism of Virtual Simulation 
Game Learning Experience on Student Engagement and Entrepreneurial Skill Develop-
ment, in: Frontiers in Psychology, 12, 772157.

Yener, S./Arslan, A./Demirtaş, Ö. (2018): The mediating role of temperament and character 
on the relationship between mindfulness and entrepreneurial personality, in: Journal of East 
European Management Studies, 23, 3, 404–425.

Yıldırım, N./Aşkun, O. B. (2012): Entrepreneurship Intentions of Public Universities in 
Turkey: Going Beyond Education and Research, in: Procedia – Social and Behavioral 
Sciences, 58, 953–963.

Zeng, M./Zheng, Y./Tian, Y./Jebbouri, A. (2022): Rural E-Commerce Entrepreneurship Edu-
cation in Higher Education Institutions: Model Construction via Empirical Analysis, in: 
Sustainability, 14, 17, 10854.

Zhu, H./Wang, Q. (2022): The development dilemma and path choice of innovation and 
entrepreneurship education based on game theory, in: Advances in Multimedia, 2022, 1, 
2232253.

150 Katarina Milosavljević, Zoran Rakićević, Jovana Rakićević

https://doi.org/10.5771/9783748949602-136 https://www.inlibra.com/de/agb - Open Access - 

https://doi.org/10.5771/9783748949602-136
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by/4.0/


VI
I. 

Ap
pe

nd
ix

Ta
bl

e 
A 

An
 o

ve
rv

ie
w

 o
f a

na
ly

se
d 

en
tr

ep
re

ne
ur

sh
ip

 e
du

ca
tio

n 
m

od
el

s

EE
1  ty

pe
Sh

or
t m

od
el

 d
es

cr
ip

tio
n

N
um

be
r o

f
pa

rt
ic

ip
an

ts
Ke

y 
fin

di
ng

s
Fi

el
d(

s)
 o

f s
tu

dy
Li

te
ra

tu
re

 so
ur

ce

G
en

er
al

is
ed

Pr
og

ra
m

m
e 

A 
is

 b
as

ed
 o

n 
st

ud
io

 w
or

k,
 fo

cu
si

ng
 o

n 
bu

si
-

ne
ss

 c
re

at
io

n 
an

d 
m

an
ag

em
en

t d
riv

en
 b

y 
in

no
va

tio
n 

an
d 

or
ga

ni
sa

tio
na

l a
dj

us
tm

en
ts

. M
an

da
to

ry
 co

ur
se

s a
re

 h
el

d 
in

 p
ur

po
se

ly
 d

es
ig

ne
d 

bu
si

ne
ss

 st
ud

io
s o

n 
ca

m
pu

s.

80
In

 te
am

-b
as

ed
 e

nt
re

pr
en

eu
rs

hi
p 

ed
uc

at
io

n,
 a

 
co

nc
ep

tu
al

 m
od

el
 o

f t
op

o-
pr

ax
is

 ty
pe

s i
s c

on
-

st
ru

ct
ed

 b
as

ed
 o

n 
th

e 
sp

at
ia

l a
sp

ec
ts

 o
f s

oc
ia

l 
in

te
ra

ct
io

ns
.

Bu
si

ne
ss

Ch
ris

te
ns

en
 e

t a
l. 

(2
02

3)

G
en

er
al

is
ed

Pr
og

ra
m

m
e 

B 
is

 id
en

tic
al

 to
 P

ro
gr

am
m

e 
A 

de
sc

rib
ed

 
ab

ov
e 

bu
t w

ith
 a

 5
0:

50
 st

ud
en

t r
at

io
 in

 te
rm

s o
f b

ac
k-

gr
ou

nd
 (b

us
in

es
s v

er
su

s a
rt

).

50
Bu

si
ne

ss
 a

nd
 A

rt
Ch

ris
te

ns
en

 e
t a

l. 
(2

02
3)

G
en

er
al

is
ed

In
te

gr
at

ed
 m

od
el

 −
 E

du
ca

tio
n 

ab
ou

t, 
fo

r, 
an

d 
th

ro
ug

h 
en

tr
ep

re
ne

ur
sh

ip
.

N
ot

 sp
ec

ifi
ed

Th
e 

au
th

or
s a

dv
oc

at
e 

fo
r t

he
 in

co
rp

or
at

io
n 

of
 

su
st

ai
na

bi
lit

y 
co

m
po

ne
nt

s i
n 

ne
w

 p
ro

gr
es

si
on

 
m

od
el

s f
or

 u
ni

ve
rs

ity
 e

nt
re

pr
en

eu
rs

hi
p 

ed
uc

a-
tio

n.

U
ni

ve
rs

al
Kl

uc
zn

ik
-T

ӧr
ő 

(2
02

1)

G
en

er
al

is
ed

Th
e 

N
et

w
or

k 
of

 m
ul

tid
is

ci
pl

in
ar

y 
id

ea
tio

n 
an

d 
bu

si
ne

ss
 

m
od

el
 g

en
er

at
io

n 
(N

ET
M

IB
) i

nc
ub

at
io

n 
pl

at
fo

rm
 is

 a
 

di
ve

rs
e 

an
d 

gl
ob

al
 o

nl
in

e 
en

vi
ro

nm
en

t t
ha

t c
om

bi
ne

s 
in

cu
ba

tio
n 

pr
og

ra
m

m
es

 o
ff

er
ed

 b
y 

hi
gh

er
 e

du
ca

tio
n 

in
-

st
itu

tio
ns

 (H
EI

s)
 in

 d
iff

er
en

t c
ou

nt
rie

s. 
G

ui
de

d 
by

 th
e 

Tr
ip

le
 H

el
ix

 m
od

el
, t

he
 p

rim
ar

y 
go

al
 o

f t
hi

s i
ni

tia
tiv

e 
is

 
fa

ci
lit

at
in

g 
co

lla
bo

ra
tio

n 
am

on
g 

th
e 

pu
bl

ic
, p

riv
at

e,
 a

nd
 

go
ve

rn
m

en
ta

l s
ec

to
rs

 in
 o

rd
er

 to
 su

pp
or

t i
nd

iv
id

ua
ls

 in
 

la
un

ch
in

g 
ne

w
 v

en
tu

re
s, 

ul
tim

at
el

y 
co

nt
rib

ut
in

g 
to

 so
-

ci
oe

co
no

m
ic

 g
ro

w
th

. N
ET

M
IB

 a
ls

o 
ad

dr
es

se
s c

ur
re

nt
 so

-
ci

oe
co

no
m

ic
 c

ha
lle

ng
es

 b
y 

en
co

ur
ag

in
g 

st
ud

en
ts

 to
 g

en
-

er
at

e 
re

le
va

nt
 b

us
in

es
s i

de
as

.

29
1

At
 th

e 
en

d 
of

 th
e 

st
ud

y, 
m

em
be

rs
 o

f t
he

 
on

lin
e 

in
cu

ba
tio

n 
pl

at
fo

rm
 re

po
rt

ed
 im

pr
ov

e-
m

en
ts

 in
 se

lf-
es

te
em

 re
la

tiv
e 

to
 th

e 
le

ve
ls

 a
t 

re
gi

st
ra

tio
n.

U
ni

ve
rs

al
Tó

th
-P

aj
or

 e
t a

l. 
(2

02
3)

Entrepreneurship Education at University 151

https://doi.org/10.5771/9783748949602-136 https://www.inlibra.com/de/agb - Open Access - 

https://doi.org/10.5771/9783748949602-136
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by/4.0/


EE
1  ty

pe
Sh

or
t m

od
el

 d
es

cr
ip

tio
n

N
um

be
r o

f
pa

rt
ic

ip
an

ts
Ke

y 
fin

di
ng

s
Fi

el
d(

s)
 o

f s
tu

dy
Li

te
ra

tu
re

 so
ur

ce

G
en

er
al

is
ed

G
am

e 
th

eo
ry

 is
 a

pp
lie

d 
to

 a
na

ly
se

 a
nd

 e
nh

an
ce

 in
no

va
-

tio
n 

an
d 

en
tr

ep
re

ne
ur

sh
ip

 e
du

ca
tio

n 
(IE

E)
 in

 co
lle

ge
s a

nd
 

un
iv

er
si

tie
s, 

as
 w

el
l a

s t
o 

el
uc

id
at

e 
th

e 
dy

na
m

ic
s a

m
on

g 
go

ve
rn

m
en

t, 
un

iv
er

si
tie

s, 
an

d 
st

ud
en

ts
 e

ng
ag

ed
 in

 th
e 

IE
E 

pr
oc

es
s. 

O
ne

 m
od

el
 e

xp
la

in
s t

he
 e

xt
er

na
l i

nt
er

ac
tio

ns
 

be
tw

ee
n 

un
iv

er
si

tie
s a

nd
 st

ud
en

ts
 a

nd
 th

e 
in

te
rn

al
 d

y-
na

m
ic

s a
m

on
g 

st
ud

en
ts

. A
no

th
er

 m
od

el
 e

xp
lo

re
s t

he
 

st
ra

te
gi

es
 e

m
pl

oy
ed

 b
y 

va
rio

us
 st

ak
eh

ol
de

rs
 to

 m
ax

im
is

e 
th

ei
r b

en
ef

its
 a

nd
 th

e 
re

su
lti

ng
 im

pa
ct

s o
n 

th
es

e 
st

ak
e-

ho
ld

er
s.

N
ot

 sp
ec

ifi
ed

Th
e 

ke
y 

in
no

va
tio

n 
an

d 
en

tr
ep

re
ne

ur
sh

ip
 e

du
-

ca
tio

n 
ch

al
le

ng
es

 a
re

 id
en

tif
ie

d,
 in

cl
ud

in
g 

in
-

ad
eq

ua
te

 m
an

ag
em

en
t s

ys
te

m
s, 

in
su

ff
ic

ie
nt

 
re

so
ur

ce
s, 

cu
rr

ic
ul

um
 d

es
ig

n 
is

su
es

, s
ub

op
ti-

m
al

 ta
le

nt
 d

ev
el

op
m

en
t, 

un
qu

al
ifi

ed
 e

du
ca

-
to

rs
, a

nd
 co

gn
iti

ve
 d

is
lo

ca
tio

n.

Re
co

m
m

en
da

tio
ns

 in
cl

ud
e 

im
pr

ov
in

g 
te

ac
h-

in
g 

co
nd

iti
on

s a
nd

 p
ro

vi
di

ng
 g

ov
er

nm
en

t s
up

-
po

rt
 fo

r I
EE

.

U
ni

ve
rs

al
Zh

u 
an

d 
W

an
g 

(2
02

2)

G
en

er
al

is
ed

Si
nc

e 
th

e 
fir

st
 u

se
 o

f s
im

ul
at

io
n 

ga
m

es
 in

 e
du

ca
tio

n 
in

 
19

57
, t

hi
s a

pp
ro

ac
h 

ha
s b

ee
n 

w
id

el
y 

us
ed

, w
ith

 a
 n

ot
ab

le
 

up
su

rg
e 

in
 it

s a
cc

ep
ta

nc
e 

in
 th

e 
la

st
 fo

ur
 d

ec
ad

es
. T

hi
s 

tr
en

d 
co

in
ci

de
d 

w
ith

 th
e 

gr
ow

in
g 

po
pu

la
rit

y 
of

 p
er

so
na

l 
co

m
pu

te
rs

 (P
Cs

), 
al

lo
w

in
g 

co
m

pu
te

r s
im

ul
at

io
n 

ga
m

es
 to

 
be

 in
co

rp
or

at
ed

 in
to

 m
an

ag
em

en
t c

ou
rs

es
.

17
7

G
am

e 
el

em
en

ts
 su

ch
 a

s ‘
go

al
 a

nd
 fe

ed
-

ba
ck

’ a
nd

 ‘s
el

ec
tiv

ity
’ d

id
 n

ot
 im

pa
ct

 st
u-

de
nt

 e
ng

ag
em

en
t b

ut
 p

os
iti

ve
ly

 a
ff

ec
te

d 
en

-
tr

ep
re

ne
ur

ia
l s

ki
ll 

de
ve

lo
pm

en
t.

Bu
si

ne
ss

Ya
ng

 e
t a

l. 
(2

02
2)

G
en

er
al

is
ed

Fo
le

y’s
 m

od
el

—
fo

cu
si

ng
 o

n 
pr

oc
es

s, 
pe

op
le

, a
nd

 p
la

ce
—

is
 a

pp
lie

d 
to

 e
nt

re
pr

en
eu

ria
l l

ea
rn

in
g.

 T
he

se
 th

re
e 

ca
t-

eg
or

ie
s c

on
ve

rg
e 

in
to

 a
n 

in
no

va
tiv

e 
pr

oc
es

s t
ha

t r
es

ul
ts

 
in

 a
 c

re
at

iv
e 

pr
of

ile
, l

ea
di

ng
 to

 sp
ec

ifi
c 

ou
tc

om
es

.

N
ot

 sp
ec

ifi
ed

W
hi

le
 p

eo
pl

e 
ar

e 
re

co
gn

is
ed

 a
s t

he
 c

en
tr

al
 fa

c-
to

r i
n 

en
tr

ep
re

ne
ur

ia
l l

ea
rn

in
g,

 c
er

ta
in

 a
dj

us
t-

m
en

ts
 to

 th
e 

m
od

el
 a

re
 n

ee
de

d 
to

 o
pt

im
is

e 
it 

fo
r s

tu
de

nt
s.

U
ni

ve
rs

al
Sö

re
ns

so
n 

an
d 

Bo
gr

en
 

(2
02

0)

G
en

er
al

is
ed

M
od

el
 fo

cu
si

ng
 o

n 
th

e 
st

ep
s i

nv
ol

ve
d 

in
 im

pl
em

en
tin

g 
st

ar
t-

up
 p

ro
je

ct
s a

s a
n 

al
te

rn
at

iv
e 

to
 tr

ad
iti

on
al

 g
ra

du
-

at
io

n 
th

es
is

. T
hi

s a
pp

ro
ac

h 
pr

om
ot

es
 b

et
te

r c
om

pr
eh

en
-

si
on

 o
f t

he
 ta

ug
ht

 m
at

er
ia

l, 
pr

ep
ar

in
g 

st
ud

en
ts

 fo
r r

un
-

ni
ng

 o
nl

in
e 

an
d 

of
fli

ne
 b

us
in

es
se

s.

N
ot

 sp
ec

ifi
ed

Th
e 

au
th

or
s p

ro
po

se
 a

 fi
na

l-y
ea

r e
n-

tr
ep

re
ne

ur
sh

ip
 e

du
ca

tio
n 

m
od

el
 b

as
ed

 o
n 

e-
le

ar
ni

ng
, c

on
si

st
in

g 
of

 th
re

e 
ke

y 
co

m
po

ne
nt

s:
 

st
ud

en
ts

 a
s i

de
a 

ge
ne

ra
to

rs
, m

en
to

rs
 a

s e
s-

se
nt

ia
l s

up
po

rt
, a

nd
 o

nl
in

e 
ch

an
ne

ls
 a

s p
rim

a-
ry

 in
fo

rm
at

io
n 

so
ur

ce
s.

Ec
on

om
ic

s, 
M

an
ag

e-
m

en
t, 

En
gi

ne
er

in
g,

 
Jo

ur
na

lis
m

, a
nd

 o
th

-
er

s

Li
u 

et
 a

l. 
(2

02
1)

G
en

er
al

is
ed

As
 a

 n
ew

 a
pp

ro
ac

h 
to

 h
ig

he
r e

du
ca

tio
n 

in
 C

hi
na

, s
tu

de
nt

-
ce

nt
re

d 
in

no
va

tio
n 

an
d 

en
tr

ep
re

ne
ur

sh
ip

 e
du

ca
tio

n 
m

od
-

el
 e

m
ph

as
is

es
 st

ud
en

t d
ev

el
op

m
en

t a
nd

 le
ar

ni
ng

 e
ff

ec
ts

. 
It 

al
so

 a
dd

re
ss

es
 is

su
es

 li
ke

 co
nt

en
t i

nt
eg

ra
tio

n,
 co

nv
er

-
ge

nc
e,

 a
nd

 te
ac

he
r q

ua
lit

y.

N
ot

 sp
ec

ifi
ed

Th
is

 st
ud

en
t-

ce
nt

re
d 

ed
uc

at
io

na
l m

od
el

 re
-

qu
ire

s a
 sh

ift
 in

 te
ac

hi
ng

 a
nd

 e
va

lu
at

io
n 

m
et

ho
ds

 to
 fo

cu
s o

n 
st

ud
en

t l
ea

rn
in

g.

U
ni

ve
rs

al
Ch

en
 (2

02
2)

G
en

er
al

is
ed

A 
st

ud
en

t-
ce

nt
re

d 
ev

al
ua

tio
n 

m
od

el
 fo

r r
ur

al
 e

-c
om

m
er

ce
 

en
tr

ep
re

ne
ur

sh
ip

 e
du

ca
tio

n 
at

 u
ni

ve
rs

iti
es

 in
te

gr
at

ed
 

w
ith

 p
ro

fe
ss

io
na

l e
du

ca
tio

n.

N
ot

 sp
ec

ifi
ed

Ed
uc

at
io

na
l s

up
po

rt
 a

nd
 fe

ed
ba

ck
 e

ff
ec

tiv
e-

ne
ss

 in
di

ca
to

rs
 re

ce
iv

ed
 re

la
tiv

el
y 

hi
gh

 sc
or

es
, 

w
hi

le
 lo

w
er

 sc
or

es
 w

er
e 

as
so

ci
at

ed
 w

ith
 in

-
di

ca
to

rs
 re

la
te

d 
to

 le
ar

ni
ng

 in
pu

t a
nd

 e
du

ca
-

tio
na

l p
ro

ce
ss

.

U
ni

ve
rs

al
Ze

ng
 e

t a
l. 

(2
02

2)

152 Katarina Milosavljević, Zoran Rakićević, Jovana Rakićević

https://doi.org/10.5771/9783748949602-136 https://www.inlibra.com/de/agb - Open Access - 

https://doi.org/10.5771/9783748949602-136
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by/4.0/


EE
1  ty

pe
Sh

or
t m

od
el

 d
es

cr
ip

tio
n

N
um

be
r o

f
pa

rt
ic

ip
an

ts
Ke

y 
fin

di
ng

s
Fi

el
d(

s)
 o

f s
tu

dy
Li

te
ra

tu
re

 so
ur

ce

G
en

er
al

is
ed

M
od

el
 b

as
ed

 o
n 

th
e 

so
ci

al
 le

ar
ni

ng
 th

eo
ry

 (w
hi

ch
 p

os
-

tu
la

te
s t

ha
t l

ea
rn

in
g 

is
 e

nh
an

ce
d 

th
ro

ug
h 

sh
ar

in
g 

an
d 

re
fle

ct
io

n)
 d

ev
el

op
ed

 u
si

ng
 a

 se
m

i-s
tr

uc
tu

re
d 

qu
es

tio
n-

na
ire

 a
nd

 sc
af

fo
ld

in
g 

m
at

er
ia

ls
 in

 e
nt

re
pr

en
eu

rs
hi

p 
ed

u-
ca

tio
n.

24
Sc

af
fo

ld
in

g 
m

at
er

ia
ls

 h
el

pe
d 

pa
rt

ic
ip

an
ts

 u
n-

de
rs

ta
nd

 co
nc

ep
tu

al
 m

od
el

s, 
th

us
 st

im
ul

at
-

in
g 

de
ep

er
 co

nt
en

t u
nd

er
st

an
di

ng
 a

nd
 m

or
e 

dy
na

m
ic

 c
la

ss
 d

is
cu

ss
io

ns
. A

cc
or

di
ng

ly,
 so

ci
al

 
le

ar
ni

ng
 th

eo
ry

 is
 su

gg
es

te
d 

as
 a

 u
se

fu
l 

fr
am

ew
or

k 
fo

r e
nt

re
pr

en
eu

rs
hi

p 
ed

uc
at

io
n.

U
ni

ve
rs

al
O

e 
an

d 
Ta

na
ka

 (2
02

3)

Au
gm

en
te

d
Vi

rt
ua

l R
ea

lit
y-

In
te

ra
ct

iv
e 

Le
ar

ni
ng

 M
od

el
 (V

R-
IL

M
) i

m
pl

e-
m

en
te

d 
as

 a
 S

m
ar

t S
pa

ce
 se

rv
es

 a
s a

 m
ul

ti-
us

er
 in

te
r-

ac
tiv

e 
le

ar
ni

ng
 e

nv
iro

nm
en

t t
ha

t p
ro

m
ot

es
 th

e 
de

ve
lo

p-
m

en
t o

f u
ni

qu
e 

co
gn

iti
ve

 sk
ill

s. 
Th

e 
ris

k 
of

 a
nx

ie
ty

 a
nd

 
se

lf-
co

ns
ci

ou
sn

es
s a

ss
oc

ia
te

d 
w

ith
 li

m
ite

d 
in

te
ra

ct
io

n 
op

po
rt

un
iti

es
 is

 re
du

ce
d 

th
ro

ug
h 

im
m

er
si

ve
 le

ar
ni

ng
 e

x-
pe

rie
nc

es
, e

ng
ag

in
g 

en
tr

ep
re

ne
ur

ia
l a

ct
iv

iti
es

, a
nd

 m
ea

n-
in

gf
ul

 so
ci

al
is

at
io

n 
w

ith
in

 th
e 

vi
rt

ua
l e

nv
iro

nm
en

t. 
St

u-
de

nt
s c

an
 re

vi
si

t c
ou

rs
e 

co
nt

en
t a

s w
el

l a
s e

ng
ag

e 
in

 
re

al
-t

im
e 

in
te

ra
ct

io
ns

 w
ith

 te
ac

he
rs

.

N
ot

 sp
ec

ifi
ed

Th
e 

pr
og

ra
m

m
e 

ha
s s

ig
ni

fic
an

tly
 im

pa
ct

ed
 

em
pl

oy
m

en
t i

n 
va

rio
us

 in
du

st
rie

s, 
ge

ne
ra

tin
g 

43
%

 a
dd

iti
on

al
 jo

bs
 in

 th
e 

re
al

 e
st

at
e 

se
rv

ic
es

 
se

ct
or

.

M
in

in
g 

an
d 

Te
ch

no
l-

og
y

Pa
n 

(2
02

2)

Au
gm

en
te

d
Co

m
pu

te
r-A

ss
is

te
d 

In
st

ru
ct

io
n 

(C
AI

) m
od

el
 in

co
rp

or
at

in
g 

IE
E 

w
as

 p
ro

po
se

d 
to

 e
nh

an
ce

 th
e 

qu
al

ity
 a

nd
 e

ff
ic

ac
y 

of
 m

us
ic

 e
du

ca
tio

n 
by

 fo
st

er
in

g 
cr

ea
tiv

ity
 a

m
on

g 
m

us
ic

 
ta

le
nt

s. 
In

 a
dd

iti
on

 to
 a

do
pt

in
g 

a 
m

ul
tid

is
ci

pl
in

ar
y 

ap
-

pr
oa

ch
 to

 fo
st

er
in

g 
re

la
tio

ns
hi

ps
 a

m
on

g 
ed

uc
at

or
s, 

st
u-

de
nt

s, 
an

d 
te

ac
hi

ng
 m

et
ho

ds
, C

AI
 re

lie
s o

n 
m

ul
tim

ed
ia

 
an

d 
te

ch
no

lo
gy

, m
ak

in
g 

le
ar

ni
ng

 m
or

e 
en

ga
gi

ng
 a

nd
 in

-
te

ra
ct

iv
e.

N
ot

 sp
ec

ifi
ed

Th
e 

pr
op

os
ed

 C
AI

 m
od

el
 in

cr
ea

se
d 

st
ud

en
ts

’ 
en

tr
ep

re
ne

ur
ia

l i
nt

er
es

t, 
sk

ill
s, 

an
d 

kn
ow

le
dg

e 
by

 5
5.

62
%

, 5
7.3

2
%

, a
nd

 7
2.

12
%

, r
es

pe
ct

iv
el

y.

M
us

ic
Ca

o 
(2

02
2)

Au
gm

en
te

d
H

ac
ka

th
on

 is
 p

ro
po

se
d 

as
 a

 n
ew

 e
nt

re
pr

en
eu

rs
hi

p 
ed

u-
ca

tio
n 

m
od

el
. A

t t
he

 b
eg

in
ni

ng
 o

f t
he

 w
or

ks
ho

p,
 e

ac
h 

te
am

 re
ce

iv
es

 a
 p

ac
ke

t c
on

ta
in

in
g 

th
e 

as
si

gn
m

en
t, 

si
m

u-
la

tio
n 

m
at

er
ia

ls
, a

nd
 a

n 
ag

en
da

 fo
r t

he
 d

ay
. S

tu
de

nt
s a

re
 

th
en

 in
tr

od
uc

ed
 to

 th
e 

Bu
si

ne
ss

 M
od

el
 C

an
va

s (
BM

C)
, a

 
st

ra
te

gi
c 

te
m

pl
at

e 
fo

r b
us

in
es

s m
od

el
 d

ev
el

op
m

en
t. 

Pr
e-

 
an

d 
po

st
-w

or
ks

ho
p 

su
rv

ey
s f

oc
us

in
g 

on
 e

nt
re

pr
en

eu
ria

l 
kn

ow
le

dg
e 

an
d 

se
lf-

ef
fic

ac
y 

ar
e 

us
ed

 to
 a

ss
es

s p
ro

gr
am

 
su

cc
es

s, 
w

hi
le

 e
m

ph
as

is
in

g 
cr

ea
tiv

ity
 a

nd
 te

am
w

or
k 

w
he

n 
ju

dg
in

g 
th

e 
pr

op
os

ed
 st

ar
t-

up
 m

od
el

s.

N
ot

 sp
ec

ifi
ed

Le
ar

ni
ng

 o
ut

co
m

es
 fr

om
 th

e 
ha

ck
at

ho
n 

w
er

e 
no

t i
nf

lu
en

ce
d 

by
 c

la
ss

 st
an

di
ng

, p
rio

r e
n-

tr
ep

re
ne

ur
ia

l k
no

w
le

dg
e,

 o
r g

en
de

r. 
H

ow
ev

er
, 

ha
ck

at
ho

n 
pa

rt
ic

ip
an

ts
 e

xp
er

ie
nc

ed
 si

gn
ifi

-
ca

nt
 in

cr
ea

se
s i

n 
en

tr
ep

re
ne

ur
ia

l s
el

f-
ef

fic
ac

y 
co

m
pa

re
d 

to
 th

e 
ba

se
lin

e 
as

 w
el

l a
s t

he
ir 

pe
er

s t
au

gh
t i

n 
tr

ad
iti

on
al

 c
la

ss
 se

tt
in

gs
.

Ac
co

un
tin

g,
 E

co
-

no
m

ic
s, 

M
an

ag
e-

m
en

t, 
an

d 
M

ar
ke

t-
in

g

Sz
ym

an
sk

a 
et

 a
l. 

(2
02

0)

Entrepreneurship Education at University 153

https://doi.org/10.5771/9783748949602-136 https://www.inlibra.com/de/agb - Open Access - 

https://doi.org/10.5771/9783748949602-136
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by/4.0/


EE
1  ty

pe
Sh

or
t m

od
el

 d
es

cr
ip

tio
n

N
um

be
r o

f
pa

rt
ic

ip
an

ts
Ke

y 
fin

di
ng

s
Fi

el
d(

s)
 o

f s
tu

dy
Li

te
ra

tu
re

 so
ur

ce

Au
gm

en
te

d
D

an
is

h-
ba

se
d 

m
od

el
 fo

cu
si

ng
 o

n 
pr

oc
es

se
s t

ha
t g

en
er

at
e 

va
lu

e 
th

ro
ug

h 
en

tr
ep

re
ne

ur
sh

ip
 a

nd
 in

no
va

tio
n.

N
ot

 sp
ec

ifi
ed

Th
e 

au
th

or
s h

ig
hl

ig
ht

 th
e 

im
po

rt
an

ce
 o

f 
in

co
rp

or
at

in
g 

su
st

ai
na

bi
lit

y 
co

m
po

ne
nt

s i
n 

ne
w

 p
ro

gr
es

si
on

 m
od

el
s f

or
 u

ni
ve

rs
ity

 e
n-

tr
ep

re
ne

ur
sh

ip
 e

du
ca

tio
n.

U
ni

ve
rs

al
Kl

uc
zn

ik
-T

ӧr
ő 

(2
02

1)

Au
gm

en
te

d
A 

3P
 (p

re
sa

ge
−p

ro
ce

ss
−p

ro
du

ct
) c

ol
le

ge
 le

ar
ni

ng
 m

od
el

 
in

co
rp

or
at

in
g 

st
ud

en
ts

’ i
nd

iv
id

ua
l c

ha
ra

ct
er

is
tic

s, 
le

ar
n-

in
g 

ex
pe

rie
nc

e,
 a

nd
 le

ar
ni

ng
 m

et
ho

ds
 (c

on
si

de
re

d 
a 

pr
o-

ce
ss

 v
ar

ia
bl

e)
, a

s w
el

l a
s p

er
fo

rm
an

ce
 a

nd
 g

ai
ns

 (a
s t

he
 

ou
tc

om
e 

va
ria

bl
e)

. T
he

 in
te

ra
ct

io
n 

am
on

g 
th

e 
th

re
e 

Ps
 

fo
rm

s a
 d

yn
am

ic
 sy

st
em

.

17
7

Te
am

w
or

k 
ex

pe
rie

nc
e 

an
d 

ge
ne

ra
l s

el
f-

ef
fic

a-
cy

 p
os

iti
ve

ly
 im

pa
ct

ed
 st

ud
en

t e
ng

ag
em

en
t 

an
d 

en
tr

ep
re

ne
ur

ia
l s

ki
ll 

de
ve

lo
pm

en
t.

U
ni

ve
rs

al
Ya

ng
 e

t a
l. 

(2
02

2)

Au
gm

en
te

d
A 

bu
si

ne
ss

 m
od

el
 la

b 
al

lo
w

in
g 

st
ud

en
ts

 to
 te

st
 n

ew
 v

en
-

tu
re

 id
ea

s a
nd

 b
us

in
es

s m
od

el
s i

n 
th

e 
el

ec
tr

ic
 u

til
ity

 
in

du
st

ry
. T

he
 fo

ur
 p

ar
tic

ip
at

in
g 

co
m

pa
ni

es
 e

xp
ec

te
d 

to
 

in
co

rp
or

at
e 

ne
w

 m
od

el
s i

nt
o 

th
ei

r b
us

in
es

se
s b

y 
le

ar
ni

ng
 

fr
om

 st
ud

en
ts

 a
nd

 g
ai

ni
ng

 v
al

ua
bl

e 
in

si
gh

ts
 in

to
 fu

tu
re

 
cu

st
om

er
 p

re
fe

re
nc

es
.

N
ot

 sp
ec

ifi
ed

Th
e 

au
th

or
s r

ec
og

ni
se

d 
va

rio
us

 ty
pe

s o
f t

en
-

si
on

s d
ue

 to
 th

e 
in

he
re

nt
 d

iff
ic

ul
tie

s i
n 

m
an

-
ag

in
g 

st
ud

en
t v

en
tu

re
 c

re
at

io
n 

w
ith

in
 a

 co
-

cu
rr

ic
ul

ar
 se

tt
in

g.

U
ni

ve
rs

al
H

as
ch

e 
an

d 
Li

nt
on

 
(2

02
1)

Au
gm

en
te

d
An

 in
no

va
tiv

e 
ap

pr
oa

ch
 to

 in
vo

lv
in

g 
Af

ric
an

 a
nd

 m
in

or
i-

tis
ed

 st
ud

en
ts

 in
 th

e 
sc

ie
nt

ifi
c 

w
or

kf
or

ce
, u

si
ng

 a
 S

um
-

m
er

 R
es

ea
rc

h 
In

st
itu

te
 (S

RI
) a

s a
n 

en
tr

y 
po

in
t i

nt
o 

a 
m

ul
-

tiy
ea

r N
at

io
na

l I
ns

tit
ut

es
 o

f H
ea

lth
 B

ui
ld

in
g 

In
fr

as
tr

uc
-

tu
re

 Le
ad

in
g 

to
 D

iv
er

si
ty

 (N
IH

 B
U

IL
D

)-f
un

de
d 

re
se

ar
ch

 
tr

ai
ni

ng
 p

ro
gr

am
m

e.

N
ot

 sp
ec

ifi
ed

Th
e 

au
th

or
s n

ot
ed

 in
cr

ea
se

s i
n 

st
ud

en
ts

’ s
ci

-
en

ce
 se

lf-
ef

fic
ac

y 
an

d 
sc

ie
nc

e 
id

en
tit

y 
af

te
r 

pa
rt

ic
ip

at
io

n 
in

 th
e 

SR
I t

ra
in

in
g 

pr
og

ra
m

m
e.

Sc
ie

nc
e,

 Te
ch

no
lo

-
gy

, E
ng

in
ee

rin
g,

 
an

d 
M

at
he

m
at

ic
s 

(S
TE

M
) a

nd
 S

oc
ia

l 
Be

ha
vi

ou
ra

l S
ci

en
ce

Ja
ck

so
n 

et
 a

l. 
(2

02
3)

Au
gm

en
te

d
En

tr
ep

re
ne

ur
sh

ip
 p

ra
ct

ic
e 

w
ith

 o
n-

 a
nd

 o
ff-

ca
m

pu
s m

en
-

to
rs

.
24

,6
77

Fa
ct

or
s s

uc
h 

as
 e

nt
re

pr
en

eu
rs

hi
p 

co
ur

se
s, 

fa
c-

ul
ty

 in
vo

lv
em

en
t, 

co
m

pe
tit

io
n,

 p
ra

ct
ic

e 
op

po
r-

tu
ni

tie
s, 

an
d 

po
lic

y 
dr

iv
e 

th
e 

en
tr

ep
re

ne
ur

sh
ip

 
ed

uc
at

io
n 

pe
rf

or
m

an
ce

 o
f m

ed
ic

al
 st

ud
en

ts
.

M
ed

ic
in

e
Lo

ng
 e

t a
l. 

(2
02

1)

En
tr

ep
re

ne
ur

sh
ip

 p
ra

ct
ic

e 
su

pp
or

te
d 

by
 a

 d
ed

ic
at

ed
 

st
ar

t-
up

 fu
nd

.

An
 in

te
gr

at
ed

 e
nt

re
pr

en
eu

rs
hi

p 
pr

ac
tic

e 
se

rv
ic

e 
of

fe
re

d 
by

 th
e 

sc
ho

ol
.

An
 in

de
pe

nd
en

t c
ol

le
ge

 st
ud

en
ts

’ p
io

ne
er

 p
ar

k 
fo

r e
n-

tr
ep

re
ne

ur
sh

ip
 p

ra
ct

ic
e.

D
ed

ic
at

ed
 o

ff-
ca

m
pu

s p
ra

ct
ic

e 
ba

se
 fo

r e
nt

re
pr

en
eu

rs
hi

p 
pr

ac
tic

e.

H
ig

h 
de

gr
ee

 o
f i

nt
eg

ra
tio

n 
of

 p
ra

ct
ic

al
 e

nt
re

pr
en

eu
rs

hi
p 

pr
oj

ec
ts

 w
ith

 p
ro

fe
ss

io
na

l s
tu

di
es

.

154 Katarina Milosavljević, Zoran Rakićević, Jovana Rakićević

https://doi.org/10.5771/9783748949602-136 https://www.inlibra.com/de/agb - Open Access - 

https://doi.org/10.5771/9783748949602-136
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by/4.0/


EE
1  ty

pe
Sh

or
t m

od
el

 d
es

cr
ip

tio
n

N
um

be
r o

f
pa

rt
ic

ip
an

ts
Ke

y 
fin

di
ng

s
Fi

el
d(

s)
 o

f s
tu

dy
Li

te
ra

tu
re

 so
ur

ce

Tr
ai

ni
ng

A 
lim

ite
d 

lia
bi

lit
y 

co
m

pa
ny

 “L
ea

rn
Fa

b”
 fo

rm
ed

 a
nd

 m
an

-
ag

ed
 b

y 
st

ud
en

ts
 in

 th
e 

fir
st

 p
ha

se
 o

f m
od

el
 im

pl
em

en
ta

-
tio

n 
w

as
 su

bs
eq

ue
nt

ly
 su

bj
ec

te
d 

to
 c

as
e 

st
ud

y 
an

al
ys

is
. 

St
ud

en
ts

 w
or

ke
d 

in
 g

ro
up

s w
ith

 7
–1

2 
m

em
be

rs
, w

hi
le

 a
l-

lo
w

in
g 

ot
he

rs
 to

 jo
in

. T
he

 se
co

nd
 p

ha
se

 e
nt

ai
le

d 
cr

ea
tin

g 
a 

cu
rr

ic
ul

um
 fo

r t
he

 g
en

er
al

 e
le

ct
iv

e 
su

bj
ec

t.

7–
12

Th
e 

ed
uc

at
io

na
l p

ro
je

ct
 le

d 
to

 th
e 

cr
ea

tio
n 

of
 

si
x 

st
ud

en
t s

ta
rt

-u
ps

. A
ll 

pa
rt

ic
ip

an
ts

 re
po

rt
ed

 
in

cr
ea

se
d 

pr
of

es
si

on
al

, c
oo

pe
ra

tio
n,

 a
nd

 p
er

-
so

na
l c

om
pe

te
nc

ie
s d

ue
 to

 th
e 

in
vo

lv
em

en
t i

n 
pr

oj
ec

t a
ct

iv
iti

es
.

Bu
si

ne
ss

 a
nd

 E
ng

i-
ne

er
in

g
Fi

sc
he

r e
t a

l. 
(2

02
1)

Tr
ai

ni
ng

Br
iti

sh
-b

as
ed

 m
od

el
 in

vo
lv

in
g 

st
ar

t-
up

 p
ro

ce
ss

 si
m

ul
a-

tio
n.

N
ot

 sp
ec

ifi
ed

Th
e 

st
ud

y 
fin

di
ng

s u
nd

er
sc

or
e 

th
e 

va
lu

e 
of

 
in

co
rp

or
at

in
g 

su
st

ai
na

bi
lit

y 
co

m
po

ne
nt

s i
n 

ne
w

 p
ro

gr
es

si
on

 m
od

el
s f

or
 u

ni
ve

rs
ity

 e
n-

tr
ep

re
ne

ur
sh

ip
 e

du
ca

tio
n.

U
ni

ve
rs

al
Kl

uc
zn

ik
-T

ӧr
ő 

(2
02

1)

Tr
ai

ni
ng

M
od

el
 b

as
ed

 o
n 

th
e 

pr
em

is
e 

th
at

 st
ar

t-
up

s a
re

 co
nd

uc
iv

e 
to

 o
rg

an
is

at
io

na
l g

ro
w

th
, t

ec
hn

ol
og

ic
al

 d
ev

el
op

m
en

t, 
pr

od
uc

t i
nn

ov
at

io
n,

 a
nd

 e
xp

an
si

on
 in

to
 n

ew
 m

ar
ke

ts
. I

n 
th

e 
ac

ad
em

ic
 co

nt
ex

t, 
fa

cu
lty

-le
d 

st
ar

t-
up

s a
re

 u
til

is
ed

 
to

 co
m

m
er

ci
al

is
e 

te
ch

no
lo

gi
es

 d
ev

el
op

ed
 w

ith
in

 u
ni

ve
rs

i-
tie

s a
s a

n 
al

te
rn

at
iv

e 
to

 p
at

en
ts

 a
nd

 te
ch

no
lo

gy
 tr

an
sf

er
s. 

Co
nv

er
se

ly,
 st

ud
en

t-
fo

un
de

d 
st

ar
t-

up
s e

m
er

ge
 d

ue
 to

 th
e 

pr
ac

tic
al

 a
pp

lic
at

io
n 

of
 e

nt
re

pr
en

eu
rs

hi
p 

ed
uc

at
io

n 
in

 
id

en
tif

yi
ng

 a
nd

 c
ap

ita
lis

in
g 

on
 n

ew
 o

pp
or

tu
ni

tie
s.

N
ot

 sp
ec

ifi
ed

Fa
cu

lty
 la

bo
ur

 co
st

s a
nd

 g
ov

er
nm

en
t r

es
ea

rc
h 

fu
nd

s i
nf

lu
en

ce
 th

e 
su

cc
es

s o
f f

ac
ul

ty
-le

d 
st

ar
t-

up
s.

U
ni

ve
rs

ity
-a

ff
ili

at
ed

 st
ar

t-
up

s h
av

e 
th

e 
po

te
n-

tia
l t

o 
ge

ne
ra

te
 fi

na
nc

ia
l r

et
ur

ns
 fo

r r
es

ea
rc

h 
an

d 
de

ve
lo

pm
en

t i
nv

es
tm

en
ts

. B
y 

es
ta

bl
is

h-
in

g 
co

lla
bo

ra
tiv

e 
pa

rt
ne

rs
hi

ps
 w

ith
 in

du
st

rie
s, 

th
es

e 
st

ar
t-

up
s a

ls
o 

pl
ay

 a
 c

ru
ci

al
 ro

le
 in

 jo
b 

cr
ea

tio
n 

an
d 

th
us

 co
nt

rib
ut

e 
to

 th
e 

ec
on

om
ic

 
gr

ow
th

 o
f l

oc
al

 co
m

m
un

iti
es

.

M
ed

ic
in

e 
an

d 
En

gi
-

ne
er

in
g

Le
e 

an
d 

Le
e 

(2
02

0)

Tr
ai

ni
ng

Th
e 

“G
ru

en
du

ng
sg

ar
ag

e”
 e

nt
re

pr
en

eu
rs

hi
p 

in
iti

at
iv

e 
w

as
 

es
ta

bl
is

he
d 

by
 th

e 
U

ni
ve

rs
ity

 o
f G

ra
z 

(K
FU

) a
nd

 th
e 

G
ra

z 
U

ni
ve

rs
ity

 o
f T

ec
hn

ol
og

y 
(T

U
G

) f
ac

ul
ty

 a
s a

n 
in

te
r-

di
sc

ip
lin

ar
y 

an
d 

in
te

r-u
ni

ve
rs

ity
 e

le
ct

iv
e 

co
ur

se
. I

ni
tia

lly
, 

st
ud

en
ts

 w
or

ke
d 

on
 th

ei
r r

ea
l b

us
in

es
s c

on
ce

pt
s w

hi
le

 
re

ce
iv

in
g 

gu
id

an
ce

 fr
om

 u
ni

ve
rs

ity
 e

xp
er

ts
 a

nd
 e

xp
er

i-
en

ce
d 

in
du

st
ry

 p
ro

fe
ss

io
na

ls
. D

ue
 to

 it
s p

op
ul

ar
ity

 a
nd

 
co

nt
in

uo
us

 re
fin

em
en

t, 
G

ru
en

du
ng

sg
ar

ag
e 

ev
ol

ve
d 

in
to

 
a 

fu
ll-

fle
dg

ed
 a

ca
de

m
ic

 st
ar

t-
up

 a
cc

el
er

at
or

 p
ro

gr
am

m
e.

20
5

Th
e 

G
ru

en
du

ng
sg

ar
ag

e 
ha

s b
ee

n 
ef

fe
ct

iv
e 

in
 e

nc
ou

ra
gi

ng
 d

iv
er

si
ty

 a
m

on
g 

st
ar

t-
up

 e
n-

tr
ep

re
ne

ur
s. 

It 
cu

rr
en

tly
 se

rv
es

 a
s a

 su
cc

es
sf

ul
 

gl
ob

al
 m

od
el

 th
at

 e
na

bl
es

 st
ud

en
ts

 a
nd

 a
ca

-
de

m
ic

 st
af

f t
o 

ra
pi

dl
y 

tr
an

sf
or

m
 th

ei
r b

us
in

es
s 

id
ea

s i
nt

o 
m

ar
ke

ta
bl

e 
pr

od
uc

ts
 o

r s
er

vi
ce

s. 
Af

-
te

r t
ak

in
g 

pa
rt

 in
 th

e 
pr

og
ra

m
m

e,
 n

um
er

ou
s 

te
am

s l
au

nc
he

d 
bu

si
ne

ss
es

, m
an

y 
of

 w
hi

ch
 

ar
e 

st
ill

 in
 e

xi
st

en
ce

. T
o 

da
te

, t
he

 p
ro

gr
am

m
e 

ha
s a

ls
o 

ge
ne

ra
te

d 
ov

er
 13

0 
jo

bs
.

Te
ch

no
lo

gy
G

lin
ik

 (2
01

9)

M
ot

iv
at

io
na

l
M

od
el

 b
as

ed
 o

n 
th

e 
en

ga
ge

m
en

t o
f a

lu
m

ni
 m

em
be

rs
 

fr
om

 th
e 

in
du

st
ry

 in
 th

e 
en

tr
ep

re
ne

ur
sh

ip
 e

du
ca

tio
n.

1,2
23

Bo
th

 fa
cu

lty
 a

nd
 st

ud
en

ts
 re

co
gn

is
ed

 th
e 

kn
ow

le
dg

e 
tr

an
sf

er
 b

y 
th

e 
in

du
st

ry
 sp

ec
ia

lis
ts

 
as

 in
st

ru
m

en
ta

l i
n 

th
e 

pr
og

ra
m

m
e’

s s
uc

ce
ss

.

Ag
ric

ul
tu

ra
l

H
ua

ng
 e

t a
l. 

(2
02

2)

Entrepreneurship Education at University 155

https://doi.org/10.5771/9783748949602-136 https://www.inlibra.com/de/agb - Open Access - 

https://doi.org/10.5771/9783748949602-136
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by/4.0/


EE
1  ty

pe
Sh

or
t m

od
el

 d
es

cr
ip

tio
n

N
um

be
r o

f
pa

rt
ic

ip
an

ts
Ke

y 
fin

di
ng

s
Fi

el
d(

s)
 o

f s
tu

dy
Li

te
ra

tu
re

 so
ur

ce

M
ot

iv
at

io
na

l
M

od
el

 b
as

ed
 o

n 
ga

m
ifi

ed
 e

nt
re

pr
en

eu
rs

hi
p 

co
ur

se
s w

ith
 

th
e 

ai
m

 o
f e

nh
an

ci
ng

 th
e 

ef
fe

ct
iv

en
es

s o
f c

ol
le

ge
-le

ve
l 

en
tr

ep
re

ne
ur

sh
ip

 te
ac

hi
ng

 v
ia

 in
te

ra
ct

iv
e 

an
d 

im
m

er
si

ve
 

le
ar

ni
ng

 e
xp

er
ie

nc
es

.

20
5

Th
e 

co
ur

se
 sa

tis
fa

ct
io

n 
is

 in
flu

en
ce

d 
by

 th
e 

de
gr

ee
 o

f a
lig

nm
en

t b
et

w
ee

n 
co

ur
se

 co
nt

en
t 

an
d 

pa
rt

ic
ip

an
ts

’ c
om

pe
te

nc
ie

s, 
au

to
no

m
y, 

an
d 

re
la

te
dn

es
s n

ee
ds

, i
n 

lin
e 

w
ith

 th
e 

se
lf-

de
-

te
rm

in
at

io
n 

th
eo

ry
 (S

DT
).

Te
ch

no
lo

gy
H

e 
et

 a
l. 

(2
02

3)

1 
En

tre
pr

en
eu

rs
hi

p 
Ed

uc
at

io
n.

156 Katarina Milosavljević, Zoran Rakićević, Jovana Rakićević

https://doi.org/10.5771/9783748949602-136 https://www.inlibra.com/de/agb - Open Access - 

https://doi.org/10.5771/9783748949602-136
https://www.inlibra.com/de/agb
https://creativecommons.org/licenses/by/4.0/

	Abstract
	I. Introduction
	II. Theoretical background
	III. Research methodology
	A. Bibliometric analysis
	B. Systematic literature review

	IV. Discussion and conclusion
	V. Limitations and future directions
	References

